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Executive Summary
The goal of the OAC PLN Straight A project is to accelerate student achievement by increasing access to
advanced learning and effective instruction through a networked 6-12 grade, high quality blended learning and
dual enrollment system. Ohio University’s Voinovich School of Leadership and Public Affairs serves as the
external evaluator of the project. The comprehensive evaluation tracks both implementation and outcomes of
this multi-year initiative. In 2015-16, the evaluation team conducted site visits to six OAC PLN districts and
analyzed data on teacher credentialing, dual credit course offerings, graduation, and student success metrics.

Primary Evaluation Findings from 2015-16 Academic Year
 More Dual Enrollment (DE) courses are being offered in the OAC PLN districts and the number of
students enrolling continues to increase.
 In general, students, teachers and administrators perceive the DE courses as rigorous and aligned with
college level courses. Responses are mixed among teachers regarding the support from and interaction
with the Institutions of Higher Education that are providing and approving the college credits.
 While challenges are reported related to some teachers getting credentialed for teaching Dual
Enrollment courses, especially among teachers pursuing a full Master’s degree while teaching high
school, the OAC PLN continues to increase the number of credentialed teachers. Ninety teachers have
been credentialed as of June 2016, which is just shy of the proposed 105 credentialed teachers.
 The influx of technology provided by the Straight A project is having a substantial effect on the learning
environments in the OAC PLN districts based on the sample of districts visited. Teachers report
technological resources have changed their teaching practices including incorporating real time
formative assessment. Teachers, students, and administrators indicate the technology is helping to
prepare students for post-secondary education.
 There is a desire to use Polycom technology to share DE courses among participating districts but
challenges have impeded progress in this area and it is not happening consistently throughout the
consortium. The two main barriers reported are scheduling difficulties between districts and the lack
of credentialed teachers able to teach non-core subject courses (teachers are primarily credentialed in
the same subject areas across districts).
 The OAC PLN is having a positive effect on collaboration among the participating districts. Overall, staff
in the visited districts reported that collaboration and communication, along with the capacity to
collaborate, has increased due to grant activities and barriers to collaboration have been reduced.
Teachers are utilizing Schoology and other online platforms to work with other teachers, both within
and outside of their districts. Teachers are also using online platforms to increase communication with
students through sharing course materials and homework assignments. Implementation teams and
counselors also reported that districts are working with local career tech schools and businesses to
assist in Pathway development.


Students are beginning to enroll in career pathways. As of June 2016, 15 districts reported just over
1,000 students enrolled in a career pathway and a STEM pathway had the most enrolled students.
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Introduction
Northern Local School District, on behalf of the Ohio Appalachian Collaborative, submitted a successful Straight
A Fund proposal to the Ohio Department of Education and was awarded funding for a five-year initiative that
began in FY 2014. The funded initiative, titled the Ohio Appalachian Collaborative Personalized Learning
Network (OAC PLN), involves 27 school districts in Eastern/Southern Ohio. The goal of the OAC PLN Straight A
project is to accelerate student achievement by increasing access to advanced learning and effective
instruction through a networked 6-12 grade, high quality blended learning and dual enrollment system.
Battelle for Kids serves as the project management organization for the Collaborative. Battelle for Kids
subcontracted with Ohio University’s Voinovich School of Leadership and Public Affairs to conduct a multi-year
external evaluation of the Straight A-funded initiative.
The first year of the project (2013-14) focused on infrastructure development and implementation planning at
both the district and entire Collaborative levels. The 2015-16 academic year served as Implementation Year 2.
Ohio University’s evaluation began on August 1, 2014 (Implementation Year 1) and will continue through
August 31, 2019.
The external evaluation team is comprised of the following applied faculty and senior project managers at Ohio
University’s Voinovich School of Leadership and Public Affairs:
Marsha Lewis, PhD – Project manager; quantitative data collection and analysis; report writing
Margaret Hutzel, MPA – Qualitative data collection and analysis; report writing
Anirudh V.S. Ruhil, PhD – Quantitative data analysis
Daniel Kloepfer, MPP – Qualitative and quantitative analysis

Purpose and Scope of the Evaluation
The comprehensive evaluation tracks and documents both implementation and outcomes of this multi-year
initiative. All Straight A Fund applicants were required to specify one or more project goals among the three
goals for FY14 applicants, as specified by the Ohio Department of Education. The OAC PLN Straight A Project
selected Increase Student Achievement as the overall project goal. As stated in the proposal, the goal of the
project is to improve academic achievement among participating students in grades 6-12 by increasing access
to advanced learning and blended learning.

Student Achievement Goal Metrics
The OAC PLN proposal specified that progress toward the student achievement goal will be measured using
the following benchmark categories: graduation rates; ACT scores; college credit earned in high school; college
enrollment and remediation; and student attainment of industry-recognized credentials.
Graduation Rate: The project will track graduation rates by district and across the Collaborative as a whole.
Graduation rate data will be the 4-year longitudinal graduation rate. The source will be the Ohio Department
of Education’s Local Report Card data. These data will be collected and reported annually. Graduation rate
data lags one year; a baseline was established with the Class of 2013 data. These data will be tracked for the
duration of the project.
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ACT Scores: The project will track the number and percentage of students achieving college-ready scores on
the ACT college entrance exam. Data will be collected through the Local Report Card data and the ACT LEA
profile reports generated by ACT. Data will be collected annually. Baseline is the Class of 2013 data.
College Credit Earned in High School: The project will track the number and percentage of students earning
credit in high school and the amount of credit earned. Data on college credit earned in high school will be
accessed via the Ohio Department of Education and district data and will be collected annually.
College Enrollment: The project will track college enrollment. Data on college going will be accessed through
the Ohio Department of Education and the Ohio Education Research Center. Data will be collected annually.
Baseline data for this metric will begin with the class of 2015, as this is the first year that complete data on
enrollment in all 2-year and 4-year private and public universities in the U.S. are available through the Ohio
Department of Education’s receipt of National Student Clearinghouse data. Prior to the class of 2015, the only
data that were available on college enrollment was limited to public 2-year and 4-year colleges within Ohio.
College Remediation: The project will track the number and percentage of students enrolling in
developmental math and/or English in college. Data on college remediation will be accessed through the Ohio
Department of Higher Education and Ohio Education Research Center. Data will be collected annually. Baseline
will be established using 2014 data.
Industry Credentials: The project will track the number and percentage of students obtaining Ohio
Department of Education’s Industry-Recognized Credentials upon graduation. The Ohio Department of
Education revised the methodology for calculating industry-recognized credentials for the 2016 report card, so
previous data are not comparable. The baseline for this metric will be the Class of 2015 data as reported on
the 2015-16 Report Card.

Core Evaluation Questions
Evaluators are collecting and analyzing data across this multi-year project in order to address both formative
and summative evaluation questions. The formative evaluation will provide evidence and recommendations to
the Implementation Team for ongoing project improvement. The summative evaluation will provide data
annually tracking progress toward student achievement goals that were specified in the funded proposal.

Formative Evaluation Questions
1. Is the Consortium able to engage LEAs in sustainability planning and collaboration across districts?
2. Does the Consortium implement the management system, utilize the communication strategies and
tools, secure the needed technological infrastructure and implement a performance management
system across all participating LEAs?
3. Does the Consortium recruit, select and credential 105 teachers to design and provide post-secondary
courses, across the four curriculum/career pathways?
4. Are dual enrollment courses across the four curriculum/career pathways developed, implemented and
offered throughout the Consortium over the next five years?
5. Do students enroll in and complete dual enrollment courses across the four pathways over the next
five years?
6. Do students have access to dual enrollment courses across the four pathways from multiple LEAs
within the Consortium?
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7. Are 6-12th grade teachers across the consortium engaged in formative instructional practice,
assessment literacy and student growth mindsets?
8. Are 6-12th grade teachers engaged in new personalized learning technologies through online
professional development over the next five years?
9. Do the dual enrollment courses designed meet the National Concurrent Enrollment Partnership
standards?1

Summative Evaluation Questions
1. How many new courses are offered as dual enrollment courses between September 2014 and May
2019 as a result of the program?
2. Are courses offered across all four curriculum/career pathways and accessible to any eligible student
within the participating LEAs?
3. How many students are enrolled in new dual enrollment courses between September 2014 and May
2019?
4. How many students complete and receive both high school and college credit?
5. How many students complete one of the four curriculum/career pathways by graduation?
6. Is there an increase in the number of students who earn industry credentials upon graduation?
7. Is there a 1% annual increase in the percentage of OAC students enrolling in postsecondary education?
8. Did the project raise 4-year graduation rates by 1% per year over the 5 years of the project and is this
achieved for low SES students as well?
9. Did LEAs see an increase in the number and % of students achieving college-ready scores on the ACT
college entrance exam, measured from the baseline year 2013?

Evaluation Stakeholders
The primary stakeholders of the evaluation data that will be collected for this project through 2019 will be the
Ohio Department of Education, Battelle for Kids, the 27 participating school districts/communities. Because of
the scale (27 rural schools that serve a total of 48,000 students—50% of them in poverty) and complexity of
this initiative, coupled with the innovations such as sharing dual enrollment courses and career pathway
development across multiple districts, the outcomes and lessons learned will be of interest beyond the
primary stakeholders. Ohio policymakers, the U.S. Department of Education and other education policy and
practice entities focused on both education reform and rural development will be interested in the trajectory
and impact of the initiative. The evaluation team is cognizant of the multiple stakeholders for this evaluation
and will prepare reports and presentations that meet the needs of various audiences.

Reporting Requirements



Interim evaluation reports will be provided annually (September 15 of each year in years 2014, 2015,
2016, 2017, 2018).
Evaluation briefs will be provided each spring (2015, 2016, 2017, 2018) highlighting specific formative
evaluation findings, progress toward student achievement outcomes, and recommendations that are
actionable by the partners. These briefs will be formatted for distribution to a broad array of

1

National Alliance of Concurrent Enrollment Partnerships (2012). National Concurrent Enrollment Partnership
Standards. Author.
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stakeholders. Presentation slide decks for various stakeholder groups will be provided annually or
upon request.



A final evaluation report will be completed by August 2019.

Methodology
Researchers are deploying a mixed methods evaluation to address the formative and summative evaluation
questions.2 The formative evaluation questions will be addressed primarily through focus groups/interviews,
district site visits, observations of Collaborative meetings, and document/artifact reviews.
The OAC PLN Straight A Fund project is unique in that it involves 27 rural school districts geographically
disbursed across approximately one-third of the state. Inter-district collaboration, joint professional
development, and information sharing (i.e. best practices, course development, lessons learned) is necessary
for successful implementation of the OAC PLN, but it is impossible for all the work to occur face-to-face.
Battelle for Kids has deployed web-based platforms to facilitate much of the work of the Collaborative. The
external evaluators will utilize social network analysis designed to track and visually map the density and
redundancy of networks as they develop over time in the virtual space.
The summative evaluation questions will be addressed by acquiring and analyzing the student achievement
data indicated in the successful proposal. The methodology deployed will be an interrupted time-series
design3 utilizing baseline academic year 2013 and analyzing the district- and building-level student
achievement goal metrics through the 2018-19 academic year.

Implementation Year 2 Evaluation Activities








Analysis of student achievement data
Site visits to six participating districts
Focus groups with district Implementation Teams, DE teachers, non - DE teachers, and students
Interviews with school counselors
Observation of OAC PLN meetings (4) and webinars (3)
Bi-monthly meetings with Battelle for Kids staff
Review of implementation documents and activities

Formative Evaluation
Sustainability and Collaboration
Is the Consortium able to engage LEAs in sustainability planning and collaboration across districts?
Analysis of data collected during site visits shows evidence that districts are communicating and collaborating
with one another across districts. Teachers, counselors, and implementation team members spoke positively
about the collaboration occurring across districts and there is excitement for the new opportunities it affords.
Implementation team members from multiple districts reported that they are conducting regular meetings
with other districts and teachers reported that they are collaborating with other teachers through online
platforms and professional development opportunities. Specifically, dual enrollment teachers report that they
2

Patton, M. Q. (2012). Essentials of Utilization-Focused Evaluation. Thousand Oaks, CA: Sage Publications.
Biglan, A., Ary, D, &Wagenaar, A. C. (2000). The Value of Interrupted Time-Series Experiments for Community
Intervention Research. Prevention Science, 1:1, pp. 31-49.
3
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are collaborating and building relationships through the partnerships that are being created by this grant. One
dual enrollment teacher described this positive aspect of collaboration by saying, “So being able to pull all the
Chemistry teachers within the county and build relationships; I think that is what the PODs have done. It has
helped take down the barriers of communication and helped build relationships.” Specifically, the interviewed
groups in one district said that with the increased access to technology, collaboration has increased across
districts, with community members, and with IHE partners. This collaboration, especially with other districts
was not happening prior to this project, and is a result of the increase in technology, communication, and
access to IHE partners.
Collaboration is occurring among teachers of the same district, among dual enrollment students, with
Institutions of Higher Education, and between middle and high schools in the same district. Teachers reported
that they are working more closely with other teachers in their own district through shared credentialing
experiences and professional development activities. Schoology and teaching similar dual enrollment courses
have also played a large part in providing collaboration opportunities for teachers across districts as well as
within districts. For example, an Implementation Team member said, “In general, the distance learning
equipment has been a great benefit. We’re talking to other schools, in between buildings even.” One
Counselor specifically mentioned the varying levels of collaboration by saying, “We’re collaborating with other
districts, you know we’re collaborating as a team, even with using the technology classroom we’ve got a lot
more collaboration between students and teachers using different technology and sharing documents and so
there is this- as far as the engagement- so that there’s this great collaboration, I believe through all levels.”
Finally, although there is collaboration reported between districts and IHEs, work with IHEs has been
challenging overall. Teachers consistently reported that collaboration with IHEs varies greatly depending on
which IHE is providing the dual enrollment credits. One Implementation Team member described it this way,
“There’s been ups and downs I guess. It’s tough working with IHEs. Flexibility is not always an option for some
of them. There are some institutions that we work with pretty well.”
For some districts, just the idea of knowing that other districts are going through the same experiences has
helped them work through their issues. One Implementation Team member described this by saying, “So we
are not the only one going through it. We are not the only one trying to bring back and implement things
through the guidance department or professional development, there is someone like you in all 27 districts so
that we do not feel like we are handling all of this on our own. We have others that are going through the
same journey with us and that has been a benefit.” Implementation Team members and dual enrollment
teachers also said that although they may not be communicating and collaborating with other districts as much
as they’d like, the capacity to collaborate has increased while also reducing barriers to collaboration. One dual
enrollment teacher noted that opportunities to collaborate have increased. “It’s also given us more
opportunities, not enough, but more opportunities to collaborate with other teachers and other areas. I know
a guy down in Fort Fry that does the same type of stuff, and we’re able to collaborate back and forth because
we teach the same dual enrollment class, so were able to collaborate back and forth on that.” For the most
part, those Implementation Team members that reported that they are not currently collaborating with other
districts noted that they are either in the early stages to begin collaborating or plan to work with other districts
in the near future.
Finally, several districts reported that they are collaborating with local career and technical schools and
community businesses in order to create partnerships and to assist in their Pathway development. Although
there has been some success for some districts in working with local technical schools and community
organizations, some districts did report that they have had no contact with community organizations about
their work on this initiative.
September 2016 Evaluation Report
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Sustainability Planning
Sustainability planning was not a focus of this year’s evaluation. The evaluation of Implementation Year 3 will
focus on sustainability planning.

Consortium Infrastructure
Does the Consortium implement the management system, utilize the communication strategies and
tools, secure the needed technological infrastructure and implement a performance management
system across all participating LEAs?
Site visits provided evidence that districts are using the communication strategies and tools across districts and
even within districts. In general, interviewed Implementation Team members reported that they are using the
distance learning equipment and new technology. Both dual enrollment and non-dual enrollment teachers
reported that they are using online platforms, such as Schoology, to collaborate with other teachers as well as
participate in professional development activities. An Implementation Team member also noted that
Schoology has been a beneficial communication and collaboration tool by stating, “Well, we’re using Schoology
to facilitate the five step process. So our teachers are using it weekly, we’ve really done a lot of work in vetting
our professional development into that. So the Schoology platform has probably been the biggest thing for
us.”
The influx of technology is also having a substantial effect on the learning environments in the OAC PLN
districts based on the sample of districts visited. Teachers report technological resources have changed their
teaching practices including incorporating real time formative assessment. Teachers, students and
administrators indicate the technology is helping to prepare students for post-secondary education.
Teachers also reported that they are using the new technology and online platforms to better communicate
with their students through sharing course materials and homework assignments. One teacher said, “We have
to post our notes on Schoology. And we have to put our five step process on Schoology, so we’re definitely
utilizing that.” Another teacher reported that they are using Google Classroom to allow their students better
access to course materials. Teachers reported that the online platforms have also allowed them to provide
their students an opportunity to collaborate with each other through online discussion forums. Students
themselves reported that they enjoy using online platforms for class, although generally not when it is
associated with distance learning courses. Although there were reports on the positive aspects of technology
assisting with communication, it was noted by several interviewed groups across several districts that the lack
of internet access at home for some students has been a barrier in being able to fully utilize the technology
resources to full capacity.
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Dual Enrollment Teacher Credentialing
Does the Consortium recruit, select and credential 105 teachers to design and provide postsecondary courses, across the four curriculum/career pathways?
The participating districts are identifying, recruiting and credentialing teachers to teach dual enrollment
courses (Figure 1). From baseline to the 2015/2016 academic year, 90 teachers had been credentialed to teach
dual enrollment courses. This is in addition to the 82 teachers who were already credentialed at the start of
the Straight A grant. The biggest increase was from 2013/2014 to 2014/2015 with 43 teachers across the 27
districts being credentialed to teach DE courses. In the past year, an additional 16 teachers were credentialed
to teach DE courses.

Figure 1 Dual Enrollment Credentialed Teachers

The number of credentialed teachers is
increasing.
Benchmark--187

156

172

113
82

Baseline

2013/2014

2014/2015

2015/2016

Teachers and administrators were generally positive about the OAC PLN’s focus on credentialing teachers to
teach dual enrollment courses. Many teachers see it is an opportunity for professional development and note
a number of benefits for students. Benefits for students included additional opportunities for DE courses as
well as the benefit of seeing their teachers work on their own education and that teachers modeling additional
education had value for the students.
A wide variety of routes toward credentialing were discussed in the site visit focus groups. Some teachers had
the necessary Master’s degree and simply needed to submit additional information to become credentialed.
Others noted they had a Master’s degree but needed additional coursework so they pursued 18 credits in a
particular subject in order to teach DE courses in that subject. Still others discussed the challenges of finding
the right IHE for their desired degree as well as searching for specific online degree programs.
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Multiple teacher groups discussed the challenges related to balancing
teaching, a Master’s degree and family as well as the lack of financial
incentive of pursuing a Master’s degree if they already had one. As one
teacher noted, “So there was no incentive other than for the sake of the
school which I am dedicated to but I had three small children at the
time……So when there’s no financial benefit for me, I can’t increase my
pay by getting it and I have these three small children, it would only be
martyrdom—self-sacrifice—to go back and get that degree.” In order for
this teacher to pursue a Master’s degree, the district provided release
time from teaching to complete course work. Further, while most
districts visited were not offering a pay increase for pursuing an
additional Master’s degree to teach DE courses, teachers in one district
discussed that the district attached additional pay for each DE course
they taught.
One administrator discussed how dual enrollment has had an impact on
hiring decisions, with the district now more likely to hire teachers with
master’s degrees or with a desire to become credentialed to teach
college courses.

TEACHERS COMMENT
ON CREDENTIALING

“…you know I’ve been in this
business a long time—when I
first started we had to be
careful about that because we
cost more than someone
without a Master’s degree so
financially it made more sense
for schools to hire someone
with less school because they
were cheaper. But that
certainly has changed. I think
it’s better for our students.

Developing Career Pathways

~ DE Teacher

Are dual enrollment courses across the four curriculum/career
pathways developed, implemented and offered throughout the
Consortium over the next five years?

“….well there are at least two
teachers in the building that
would not be offering dual
enrollment classes if it wasn’t
for the grant.”

At the end of the second implementation year, all districts in the
consortium had developed from one to four career pathways. These
career pathways include STEM, Arts and Communications, Business and
Entrepreneurship, and Health and Human Services. The six site visit
districts were at varying stages of implementation and awareness of the
career pathways component of the project. Teachers were less familiar
with the pathways component than were administrators and school
counselors, as the latter two groups are likely more involved in the
development and implementation of pathways. Administrators spoke
positively about the purpose and benefits of career pathways. “We’re
not anywhere close to this yet but my vision would be that all kids…are
going to pick a pathway…and there should be some ability to move back
and forth between pathways but we don’t want kids just taking random
courses just to graduate. They get their diploma and that’s it. Hopefully,
they’re picking some track where they’re equipped for whatever
direction they want to go when they graduate. That’s our goal.”
Some interviewed voiced difficulty with the logistics of pathway
development, including schedule alignment, course sharing among
districts, and the capacity to offer pathways within the district with
September 2016 Evaluation Report

~ Non DE Teacher
“So there was no incentive
other than for the sake of the
school which I am dedicated
to but I had three small
children at the time……So
when there’s no financial
benefit for me, I can’t increase
my pay by getting it and I
have these three small
children, it would only be
martyrdom—self-sacrifice—to
go back and get that degree.”
~ DE Teacher
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limited credentialed teachers. “Now in terms of specific pathways, we are still restrained by the credentialed
teachers that we have available and figuring out how to share courses. I think what we are finding now is a lot
of the credentialed teachers at the schools are typically the same. It is English Comp 1, College Algebra…it’s
trying to find your specialty.”

Student Enrollment in Pathways
Do students enroll in and complete dual enrollment courses across the four pathways over the next
five years?
As part of a Spring 2016 survey conducted by Battelle for Kids, OAC PLN districts reported the number of
students enrolled in a career pathway during the 2015-16 academic year. Fifteen districts indicated students
enrolled in one or more pathways. Collaborative-wide, the STEM pathway had the most students enrolled in
2015-16. Pathway completion data are not available at this stage of implementation. Completion data will be
collected over the next two years as students move through the course sequences.
Figure 2 Student Enrollment in Pathways

Number of students enrolled in the four Pathways
339
STEM

290
Arts & Communications

278
Business & Entrepreneurship

119
Health & Human Services

Total enrolled in
all Pathways

1026
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DISTRICT LEADERS
COMMENT ON COURSE
SHARING
“So instead of having
duplicate services [DE
courses], we do have a true
poly com university where the
kids are able to- but the
scheduling, we’re going to
have to break away and for
that group of kids, they are
not a high school studentthey are a college student
that’s sitting in high school
classrooms.”
~ District Implementation
Team Member

“In general…the distance
learning equipment. We’re
talking to other schools, in
between buildings even, we’re
teaching classes and things
like that-so we’re doing a lot
with our technology this
year.”
~ District Implementation
Team Member

September 2016 Evaluation Report

Student Access to Dual Enrollment across the Consortium
Do students have access to dual enrollment courses across the
four pathways from multiple LEAs within the consortium?
Course sharing among districts is currently not occurring consistently
across the consortium. The capacity and desire to share courses with
other districts is evident but there are several barriers that are limiting
districts’ ability to share and receive courses. The two main barriers
reported are scheduling difficulties between districts and the lack of
credentialed teachers able to teach non-core subject courses. Although
there are barriers to sharing courses, Implementation Teams from
multiple districts reported that they are working through their
scheduling issues and are hoping to share courses next school year.
Implementation Teams and Counselors from multiple districts reported
that the biggest deterrent to sharing courses was that aligning schedules
between districts has been challenging. Some schools have explored
ways to reduce scheduling issues and are working towards sharing next
year but scheduling remains a very real concern for districts. The other
main barrier repeated by several Implementation Teams was that
sharing courses was perceived as not needed because districts are
credentialing teachers in the same subject areas. For example, one
Counselor said, “We only have the basic English, Social Science, and
nobody needs it.” One district even reported that they thought it was
easier to credential teachers in their own district rather than receiving
courses from other school districts. One Implementation Team member
has this to say regarding the challenges of course sharing, “There are a
lot of challenges involved with trying to use folks that aren’t on our staff,
so it’s better if we can get our folks credentialed.” Another district
reported that they would like to see more facilitation from Battelle for
Kids in assisting districts with figuring out which subjects are
credentialed across districts.
Another issue reported was that students did not like participating in
distance courses because of the lack of in-person interactions with
teachers and technological difficulties experienced. One student
reported their dissatisfaction with taking a shared course by saying, “I’ve
had an anatomy class and I was the one through the screen. It was really
hard for me to learn that way because everything was by email. If I had a
certain question, it couldn’t just be one on one. The students with the
teacher got a lot more help.” Another student reported the difficulties of
course sharing and described them by saying, “We were on the receiving
end. So we would watch them and he would always mute us, so we
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didn’t even know what he was talking about, especially when he lectured them on the other side. We couldn’t
hear the teacher or anything.” Dual enrollment teachers also expressed some frustration with trying to share
courses with other districts. They reported that it is challenging teaching distance courses because of the lack
of relationships they have with those students as well as the difficulties it brings with doing simple formative
instruction practice techniques through video only. One dual enrollment teacher expressed their frustration
with course sharing by saying, “It’s hard, it’s really hard to make a connection with those kids from another
district. I don’t know any of their former teachers, I don’t know where they’re coming from, so it’s hard to
make that personal connection that you want to make as a teacher, and in a high school.” Finally, teachers in
one district were concerned that sharing courses would negatively affect teachers by eliminating jobs in those
districts who share courses.

Teacher Engagement in Desired Instructional Practices
Are 6-12th grade teachers across the consortium engaged in formative instructional practice,
assessment literacy and student growth mindsets?
Teachers who participated in the site visit interviews were asked specifically about professional development
and use of Formative Instructional Practices (FIP) and Project-Based Learning (PBL). Most teachers indicated a
familiarity with and use of FIP in their classrooms. Teachers who were teaching via distance learning expressed
challenges utilizing some of the FIP strategies such as entrance and exit slips and thumbs up or down.
However, some teachers also described regular staff meeting time set aside to monthly to share FIP strategies
or new technologies such as Kahoot. Others reported sharing information from professional development
workshops on a regular basis. “We’ve had a number of teachers along the way that have gone to the LLC
trainings and…other things, and then share those things on a regular basis…Part of the TBT discussions go
along with when our teachers meet, beyond talking about assessment results, part of it we now talk about the
successful strategies that we are using and the things we are working on.”
Most teachers interviewed had participated in professional development around the use of FIP even before
the OAC PLN project was launched; a few teachers voiced displeasure that there has been too much redundant
training on FIP, although they value the FIP strategies themselves. “Those are great strategies and you can pick
and choose based upon your FIP strategies.” “You don’t really think about it, you’re just using FIP all the time.”
Evaluators talked with some teachers in the site visit districts who had attended the OAC PLN professional
development sessions on Project-Based Learning (PBL). Only a few teachers interviewed had fully implemented
PBL, several indicated they had implemented some components of the strategy. Teachers cited challenges with
time and sufficient coverage of content as barriers to full PBL implementation. “Would I like to do PBL projects
in the American Lit CCP class? Absolutely. But then also looking at the syllabus…it’s just way too hard.” One
teacher who attended the two-day PBL workshop has focused on finding authentic audiences for her students’
work. “One thing I have really tried to do this year with my kids is not only have them do active projects…but
also give them an authentic audience so that they are not just thinking, ‘Oh, I am doing this whole project and
my teacher is the only one who is going to see it.’ I think that has changed my practice personally and I try to
share that with my colleagues in my department.”
One teacher discussed the district’s support for PBL implementation, including support for multiple teachers to
attend professional development sessions on the strategies. “Throughout the past 2-3 years we have had at
least some point every year an opportunity to attend a 2-day conference... From about two weeks from now
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until May there are some classes run on a PBL component. Mostly it is
focused on like memoir reading and writing and there is a community
outreach component which is important to the PBL idea of very studentled. It is very supported within the district…to create a very student-led
and student-centered thing and for us to be facilitators, and it is not
expected that we teach as we teach traditionally every day.”

Teacher Participation in Personalized Online Learning
Are 6-12th grade teachers engaged in new personalized learning
technologies through online professional development over the
next five years?
Both dual enrollment and non-dual enrollment teachers, reported that
they are using online platforms to not only communicate and
collaborate with other teachers, they are also using them to access
professional development opportunities. Teachers and Implementation
Team members from multiple districts reported that Schoology has been
very useful to them by creating a space to facilitate their five-step
process as well as uncovering professional development opportunities.
The ability to collaborate and share course resources with other
teachers has also been a valuable component of the online platforms.
One Implementation Team member even listed Schoology and the
opportunities it has provided for professional development and
communication as one of the biggest benefits of the project overall.
Though it was widely reported that teachers have utilized the online
platforms for professional development and collaboration activities,
some noted that they have been overwhelmed by multiple online
platforms. Some teachers reported that they have not been able to use
Schoology for professional development opportunities as much as they
would like because, “It’s just that we have so many platforms that we
have to access to get information.”

Dual Enrollment Course Standards
Do the dual enrollment courses designed meet the National
Alliance of Concurrent Enrollment Partnerships’ standards4?
The National Alliance of Concurrent Enrollment Partnerships’ (NACEP’s)
National Concurrent Enrollment Partnership Standards serve as
measurable criteria toward promoting the implementation of policies
and practices to ensure:

4

STUDENTS COMMENT
ON DE COURSES
“It’s a lot harder this year
than last year, because we’re
taking more college classes,
and so we have more work
than we’re used to. And it
took a while to adjust to that I
guess.”
~ High School Student

“I feel like the way they are
marketed to me was
interesting. I do not know if
that was great because
originally it sounded almost
like a bad idea especially
because I had planned on
going on to go to a college out
of state and they said
originally that maybe I should
take AP classes which did end
up doing but that also acted
kind of as a barrier to me to
be taking any DE classes so I
have only been able to take
one. Right now the agreement
is only within the state of
Ohio.”
~ High School Student

National Alliance of Concurrent Enrollment Partnerships (2011). National Concurrent Enrollment Partnership Standards.
Author.
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College courses offered in the high school are of the same quality and rigor as the courses offered oncampus at the sponsoring college or university;
Students enrolled in concurrent enrollment courses are held to the same standards of achievement as
students in on-campus courses;
Instructors teaching college courses through the concurrent enrollment program meet the academic
requirements for faculty and instructors teaching in the sponsoring postsecondary institution and are
provided discipline-specific professional development; and
Concurrent enrollment programs display greater accountability through required impact studies,
student surveys, and course and program evaluations5.

To some extent, the NACEP standards are addressed in Ohio’s College Credit Plus (CCP) program. CCP allows
for high school students to access college coursework while in high school.
CCP requirements include the following for the Institution of Higher Education (IHE)6:




Provide three hours of professional development to all high school teachers who instruct as adjunct;
Observe each CCP course during the 2015/2016 academic year, and;
Assign an advisor to each CCP student and schedule a meeting of each student and advisor.

Requirements include the following for Secondary Schools:







Provide counseling services to interested students grades 6 to 11 Verify each CCP student is not taking
more than 30 college credit hours per academic year and not more than 120 college credit hours in
high school;
Per CCP course: If 3 or more college credits convert to 1 Carnegie unit. If less than 3 college credits
convert proportionally;
Weight grades such that all advanced standing programs must be weighted the same within subject
area. Honors classes may not be weighted higher than any advanced standing program.
Assure each student does not exceed full-time status;
Develop a process to identify students who are economically disadvantaged;
Provide (sample) Pathways.

This evaluation report is not addressing every detail of NACEP or CCP. For example, it is not addressing the
number of credits per course, the weighting of grades, districts ensuring HS students do not exceed full time
status or the process by which districts identify economically disadvantaged students. It is addressing some of
the general principles of NCEP including rigorous DE courses, what is generally offered by the IHEs assigning
college credit and teacher credentialing.
In general, the focus groups with students, teachers and district staff reveal that most DE courses offered in
the OAC PLN districts are perceived as rigorous and more challenging than non-DE courses taught in high
school. As one teacher noted, “The curriculum is drastic for me because we go in a lot more depth we have a
lot more rigor and like I said I have higher expectations.” Many respondents note that students are getting

5

National Alliance of Concurrent Enrollment Partnerships (2011). National Concurrent Enrollment Partnership Standards.
Author.
6 https://www.ohiohighered.org/sites/ohiohighered.org/files/uploads/CCP/College%20Credit%20Plus_Guidance%201-92015.pdf
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experience with college level courses and that the experience will help prepare them for the transition to
college.
Among the districts visited, there is substantial variability among school faculty and staff experiences related
to working with IHE’s on dual enrollment (DE) courses and the variability depends somewhat upon which IHE,
which department and sometimes which faculty with whom they are working. As this comment from an
Implementation Team Member illustrates, “One thing that we are finding is that with the DE courses, different
institutes of higher education that we are working with have different levels of expectation and rigor which has
been a learning curve for our students this year.” Variability is to be somewhat expected as the IHEs are
separate institutions with different cultures, norms and expectations. Few teachers noted that they were
offered or participated in PD offered by the IHE. Few teachers reported they met with an IHE faculty mentor or
were observed teaching a DE course. Conversely, some DE teachers reported the IHE staff had heavy
involvement in the DE courses the high school teacher taught.
Additionally, with the number of new courses and new students enrolling in DE courses some of the
expectations of CCP could be a challenge. for example, assigning an advisor for several hundred high school
students newly enrolled at one IHE could pose challenges.
The school staff also report concerns about the costs associated with offering DE courses. As one administrator
noted, “But as far as the interaction with IHEs, when we wrote this grant- it was based on sustainability, and
opportunity without cost, we had MOUs in place for $0. And that’s been one of the largest challenges from my
seat is trying to negotiate those contracts to try to maintain- because we simply can’t sustain them.”

Summative Evaluation Metrics
New Dual Enrollment Courses
How many new courses are offered as dual enrollment courses between September 2014 and May
2019 as a result of the program?
As of September 2016, there were 134 unique dual enrollment courses listed in the OAC PLN Online Course
Catalog as available in the 2016-17 academic year. Additional Spring Semester courses may be added.
Evaluators did not collect the total number of Dual Enrollment courses offered in the 2015-16 academic year.
The 2016-17 dual enrollment course offerings listed in the Online Course Catalog include:
Art/Music/Theater- 2 courses
Business- 37 courses
Health/Nutrition- 2 courses
History/Social Science- 11 unique courses
Languages- 11 courses
Mathematics- 19 courses
Reading/ELA- 22 courses
Science and Engineering- 11 courses
Technology- 10 courses
Other- 9 courses
“About three years ago there were only two or three courses that were DE we drastically expended that last
year and almost doubled that this year.” ~ High School Student
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Are courses offered across all four curriculum/career pathways and accessible to any eligible
student within the participating LEAs?
During the 2015-16 academic year, all students in the participating LEAs had access to at least one career
pathway. Students in some, but not all districts had access to all four career pathways. Five districts have
implemented all four pathways as of the end of the second implementation year. There are limitations on
pathway implementation for some districts based on the number and subject areas of DE-credentialed
teachers and the logistical challenges of course sharing across districts. Districts are collaborating to align
schedules to allow for more course sharing, which has the potential to open up additional pathway
opportunities for students.
Not only are high achieving students being challenged by more rigorous DE courses but in some districts more
opportunities are available for a broader group of students. While more often than not, it was reported that
the students enrolling in the DE courses are described as the students in the top 20% of their class, there are
indications in some districts that a broader group of students (top 20% to 40%) are enrolling in certain DE
courses. Further, some districts would like to have more “say” in deciding whether students enroll in DE
courses, regardless of test scores. Reportedly, some students who have high enough scores are not ready in
other ways and some students are perceived by the district as ready but do not quite have the desired score
on a placement test.

Student Enrollment in Dual Enrollment Courses
How many students are enrolled in new dual enrollment courses between September 2014 and May
2019?
During the 2015-16 academic year, a total of 2,855 students were enrolled in DE courses—an increase of more
than 900 students since the first year of the project. Many more dual enrollment opportunities are now
available and students are taking advantage of the opportunities. Among the groups interviewed during site
visits, student access to more DE courses was perceived as a substantial benefit and in some districts it was
seen as the biggest benefit of the OAC PLN project. Access to DE courses was particularly noted as meeting a
need for students in rural areas. In general, the DE courses are also more rigorous than typical high school
classes and many district staff, faculty and students believe the experience is helping to prepare students for
additional college level coursework. Participation is preparing students for future academic expectations,
improving their time management skills, and boosting many students’ confidence in their ability to be
successful at the college level. The cost savings particularly for low-income students was also noted as a
substantial benefit. Lastly, in some districts there are more coordinated, unified efforts toward students’ posthigh school education.
Students from multiple districts reported that they are receiving a lot of information about DE courses and
college credit from their DE teachers. The students reported that they are receiving guidance from their
teachers and counselors about which dual enrollment courses they should take and whether or not their
teachers think that they can handle the extra work dual enrollment courses require. Counselors and
Implementation Teams reported that they are also informing parents about dual enrollment and College Credit
Plus by conducting informational meetings with IHEs. For example, one Counselor said, “Last year at the parent
meeting, we probably had about 65-70 parents and this year we had over a 110 people attend. So some of that
is students and parents but still our attendance at that meeting increased.” Finally, though teacher and
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student communication has increased, some teachers reported that there needs to be more formal
communication with students and parents about what it means to be a college student and the work required
in DE courses. One teacher expressed their concern by saying, “Dual enrollment might be a great deal but if
their child struggles, is it truly a good value for their education? I think that’s getting lost in the excitement of
being able to offer them free college credit. I think what’s getting lost is talking about what education really is
and it’s not just about a great deal, financially. I feel like that’s being lost a little.”
Challenges or concerns related to DE courses include increased cost to the districts. There was also concern
expressed about how much financial aid students can receive after they use aid for DE courses in high school.
There was also some concern about whether some students were ready for DE courses.
“I feel like it is not always even just the top end kids but some of those kids who maybe have not thought
about they could possibly go to college having exposure while they are here might change their mind and that
course of action for them after graduation.” ~ High School Teacher
“I think too for some of our students who may be on the bubble on their decision for college like their capable
but they don’t have the confidence-- knowing that they’ve succeeded in the dual enrollment class to
encourage them to not take a year off and think about it but to actually go ahead and go to college.” ~ DE
Teacher
Figure 3 Student Enrollment in Dual Enrollment Courses

Student enrollment in dual enrollment courses
continues to increase.
2,855
2,517
1,941

2013/2014

2014/2015

2015/2016

Student Receipt of Dual Credit
How many students complete and receive both high school and college credit?
The Ohio Department of Education’s 2015-16 Report Card data include the percentage of students in the 4and 5-year graduation cohorts who graduated high school in 2015 and that earn at least three dual
enrollment/postsecondary credits before graduating high school. Along with the percentage of students
graduating in 2015, ODE provides the number of students graduating in 2015 after 4 or 5 years of high school.
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The denominator provided by ODE was used to calculate the number of students earning at least three dual
enrollment/postsecondary credits while in high school for the Class of 2015. Both the number and percentage
of students for each OAC PLN district are reported in Table 1 in the Appendix.
In total, 1,407 graduating seniors in 2015 across the 26 OAC PLN districts with available data, earned at least
three dual enrollment/postsecondary credits before graduating high school. Three credits are typically equal to
one dual enrollment course.

Student Completion of Pathways
How many students complete one of the four curriculum/career pathways by graduation?
Pathway completion will be reported for the third and fourth implementation year as cohorts have had time to
move through and complete a career pathway.

Student Receipt of Industry Credentials
Is there an increase in the number of students who earn industry credential upon graduation?
The Ohio Department of Education has reported the percentage of students earning industry-recognized
credentials for several years, but the methodology was changed for the 2015-16 Report Card in order to align
with Ohio’s new high school graduation requirements and reflect industry demand. Therefore, the industryrecognized credential data that will be comparable across the duration of the OAC PLN Straight A project will
be set with the Class of 2015 as the baseline. Table 2 in the Appendix indicates the percentage of students
earning industry-recognized credentials while in high school for the graduating class of 2015. All 26 OAC PLN
districts with available data had 2015 graduates who earned industry-recognized credentials.
A related measure is the number of students who choose to enroll in a post-secondary program other than a 2year or 4-year degree-granting program upon graduation from high school. OAC PLN districts reported the
number of 2015 high school graduates that have enrolled in post-secondary education other than a 2-year or
4-year degree-granting institution, including any institution that issues licenses, certificates or other industryrelated credentials. Fourteen of the 26 districts with available data reported that one or more 2015 graduates
had enrolled in a postsecondary program that issued industry-related credentials, for a total of 128 students
seeking industry credentialing after high school.

Postsecondary Enrollment
Is there a 1% annual increase in the percentage of OAC students enrolling in postsecondary
education?
Starting with the 2016 Report Card, the Ohio Department of Education now tracks and reports the percentage
of students who were enrolled in a 2-year or 4-year college for at least 60 days within two years of high school
graduation. The data source is the National Student Clearinghouse Research Center (NSC). IHEs across the U.S.
submit their enrollment data to NSC, and these data are matched with Ohio Department of Education student
data. These postsecondary enrollment data are more complete than that previously available through the Ohio
Department of Higher Education, which only tracked and reported enrollment at Ohio’s public IHEs and
community colleges.
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The 2016 ODE Report Card provided district-level data on the percentage of the 2013 four-year graduation
cohort that enrolled in a 2-year or 4-year college within two years of graduation. These data are reported in
Table 3 the Appendix and will be used as baseline data for this evaluation.
Some LEAS participating in the OAC PLN have data sharing agreements with the Ohio Longitudinal Data Archive
(OLDA) which will allow for a more complete analysis of student enrollment in postsecondary education in
subsequent evaluation reports.

“I figure this is finally giving us an edge that we did not have before. In applying for colleges one of them I
applied to they had said to me in an interview that basically my school being so rural was not going to be
rigorous enough for me to face the course work that the college is offering and so I think like this is adding
more DE classes is helping students to become more prepared for something that the colleges do not feel like
we are prepared for.” ~ High School Student

Graduation Rates
Did the project raise 4-year graduation rates by 1% per year over the 5 years of the project and is
this achieved for low SES students as well?
Graduation rates will be tracked throughout the evaluation of the OAC PLN. Baseline (Class of 2013) and Class
of 2015 four-year graduation rate for low SES and for all students by district is included in Tables 4 and 5 in the
Appendix. Eight of the 26 Collaborative districts with available data saw increases in their overall graduation
rates from baseline to 2015.

ACT Scores
Did LEAs see an increase in the number and % of students achieving college-ready scores on the ACT
college entrance exam, measured from the baseline year?
Aggregate data on students’ ACT scores will also be tracked throughout this evaluation. The metric for this
evaluation question is percent of students by district who score remediation free on the ACT –meaning the
student will not need remedial course work at the postsecondary level. From baseline (Graduating class of
2013) to the Graduating Class of 2015, sixteen of the 26 OAC PLN districts with available data saw an increase
in the percentage of students achieving college-ready scores on the ACT. This increase in college readiness is
coupled with districts’ work to get more students to take the ACT. From 2013 to 2015, thirteen of the 26 OAC
PLN districts with available data had increased the percentage of graduating seniors taking the ACT college
entrance exam. (See Tables 6 and 7 in Appendix).

September 2016 Evaluation Report

22

OHIO APPALALACHIAN COLLABORATIVE PERSONALIZED LEARNING NETWORK EVALUATION

Conclusion
The OAC PLN Straight A Grant project has made substantial progress and is positively impacting student
achievement and college/career readiness via teacher professional development, teacher credentialing for
dual enrollment, collaboration across rural districts, student access to technology, access to multiple dual
enrollment courses, and new career pathways. The second year of implementation saw an increase in the
number of teachers credentialed to teach dual enrollment, the number of students enrolled in dual enrollment
courses, and the number of career pathways available to students.
One challenge in the second year of implementation was the low rate of dual enrollment course-sharing across
districts, which impacts the number of dual enrollment courses available to students and for students in some
districts, limits access to multiple career pathways. Implementation teams are working to align schedules and
work through other barriers to course sharing, and the evaluation will track that activity over the next two
years.
The following quotes from implementation team members illustrate the work of the Collaborative to share
courses and provide even more access to dual enrollment and career pathways for high school students in
Appalachian Ohio:

“At some point were going to have to think outside of the box and have a true college schedule. Kids that are
legit going to take a pathway to try and get an Associate’s in high school are going to have to have their own
schedule. All districts that are partnering in order to create that, sit down and decide what the schedule is and
you register just like you would a course, but that’s- that sounds great- but the logistics of that is just a
nightmare. That’s the goal- to get to that point.” ~ District Implementation Team Member
“We’ve actually thought far enough ahead in the pod that because of the restraint that we have similar people
credentialed, that we’re going to have conversations around ‘your district we need anatomy’ so your focus is
going to be getting an anatomy teacher credentialed, so that we can focus on a different area. So instead of
having duplicate services, we do have a true poly com university where the kids are able to- but the
scheduling, we’re going to have to break away and for that group of kids, they are not a high school studentthey are a college student that’s sitting in high school classrooms.” ~ District Implementation Team Member
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Appendix I – Baseline and Implementation Year 2 Data Tables
The following tables document baseline (2013) and 2015 data (where available) of the participating
districts’ (a) dual enrollment credits earned, (b) industry-recognized credentials earned (c) percent
enrolled in college within two years of high school7 (d) graduation rate (four-year)8, (e) economicallydisadvantaged four-year graduation rate, (f) ACT college entrance exam participation, (g) Percent
scoring remediation free on ACT college entrance exam9.

7

The 2016 Report Card contains a new measure reflecting the percentage of students who were enrolled in a 2- or
4-year college for at least 60 days within two years of high school graduation for schools and districts. This
information is gathered through the National Student Clearinghouse Research Center (NSC;
http://nscresearchcenter.org/). Institutes of Higher Education (IHE) across the nation submit their enrollment data
to NSC, and these data are matched with Ohio Department of Education (ODE) student data. In 2016, ODE received
two years of college enrollment data for the 2013 graduation cohort (those students who entered 9th grade four
years prior to the cohort year – i.e., freshmen in 2010 for the 2013 cohort), and three years of college enrollment
data for the 2012 graduation cohort (those students who entered 9th grade five years prior to the cohort year –
i.e., freshmen in 2009 for the 2012 cohort). For the 2016 Report Card, the denominator of the college enrollment
measure is students in the 2013 4-year and 2012 5-year graduation cohorts. Because the graduation date for each
student in the graduation cohort is unique (i.e., students may graduate early, on time, or late), a college
enrollment deadline of Sept. 30 two years after the 4-year cohort graduation year and three years after the 5-year
cohort graduation year was established to give time for students to graduate over the summer and enroll in
college.
8 Ohio’s four-year graduation rate is calculated by dividing the number of students who graduate high school in
four years or less since entering the 9th grade for the first time by the number of students who form the adjusted
cohort for the graduating class. The adjusted cohort includes all students who are entering 9th grade for the first
time. The cohort is adjusted by adding any students who transfer into the cohort later during the 9th grade and the
next three years and subtracting students who transfer out.
9
One of Ohio’s Prepared for Success six components that assess the graduating cohort’s college and career
readiness is the percentage of graduating students achieving or exceeding an ACT score deemed to obviate the
need for remedial coursework in college.
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Table 1. Percentage and number of 2015 high school graduates
earning three or more dual enrollment credits while in high
school*
District
Barnesville Exempted Village
Batavia Local
Bellefontaine City
Belpre City
Bethel-Tate Local
Bloom-Vernon Local
Coshocton City
Crooksville Exempted Village
East Guernsey Local
East Muskingum Local
Fort Frye Local
Franklin Local
Georgetown Exempted Village
Indian Valley Local
Maysville Local
Morgan Local
New Lexington City
Noble Local
Northern Local
River View Local
Rolling Hills Local
Switzerland of Ohio Local
Tri-Valley Local
Warren Local
West Muskingum Local
Wolf Creek Local

% of 2015 Grads
5.3
5.1
25.6
7.1
12.9
21.7
22.3
29.9
14.9
19.5
26.2
38.4
33.5
13.3
50.2
3.9
0
43
19.2
42.8
24.6
3.1
27.8
10.8
34.6
21.6

# of 2015 Grads
9
15
99
12
30
26
40
53
29
59
45
121
52
36
140
11
0
65
70
139
76
12
123
40
81
24

*Includes students in the 4- and 5-year graduation cohorts (Classes of 2015 and
2014)
Source: Ohio Department of Education 2016 Report Card
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Table 2. OAC PLN Percentage of 2015 high school graduates
earning industry-recognized credentials
DIRN District
County
% earning credentials
45203 Barnesville Exempted Village
Belmont
1.2
46300 Batavia Local
Clermont
3.4
43588 Bellefontaine City
Logan
6.2
43604 Belpre City
Washington
6.5
46318 Bethel-Tate Local
Clermont
13.4
49593 Bloom-Vernon Local
Scioto
10
43828 Coshocton City
Coshocton
7.3
45351 Crooksville Exempted Village
Perry
1.1
69682 East Guernsey Local
Guernsey
4.6
48835 East Muskingum Local
Muskingum
1.3
50484 Fort Frye Local
Washington
10.5
48843 Franklin Local
Muskingum
7.3
45377 Georgetown Exempted Village
Brown
3.9
50286 Indian Valley Local
Tuscarawas
7.4
48850 Maysville Local
Muskingum
4.7
48777 Morgan Local
Morgan
3.2
44479 New Lexington City
Perry
2.9
48900 Noble Local
Noble
7.3
49056 Northern Local
Perry
2.5
46482 River View Local
Coshocton
10.8
47308 Rolling Hills Local
Guernsey
2.6
48652 Switzerland of Ohio Local
Monroe
6.6
48876 Tri-Valley Local
Muskingum
3.6
50500 Warren Local
Washington
7.5
48884 West Muskingum Local
Muskingum
0.9
50518 Wolf Creek Local
Washington
15.3
Source: Ohio Department of Education 2016 Report Card

September 2016 Evaluation Report

26

OHIO APPALALACHIAN COLLABORATIVE PERSONALIZED LEARNING NETWORK EVALUATION

Table 3. OAC PLN Percent of 2013 Four-Year
Graduation Cohort Enrolled in College within 2
Years of High School
DIRN

District Name

% enrolled in
college

45203 Barnesville Exempted Village
46300 Batavia Local
43588 Bellefontaine City
43604 Belpre City
46318 Bethel-Tate Local
49593 Bloom-Vernon Local
43828 Coshocton City
45351 Crooksville Exempted Village
69682 East Guernsey Local
48835 East Muskingum Local
50484 Fort Frye Local
48843 Franklin Local
45377 Georgetown Exempted Village
50286 Indian Valley Local
48850 Maysville Local
48777 Morgan Local
44479 New Lexington City
48900 Noble Local
49056 Northern Local
46482 River View Local
47308 Rolling Hills Local
48652 Switzerland of Ohio Local
48876 Tri-Valley Local
50500 Warren Local
48884 West Muskingum Local
50518 Wolf Creek Local
Source: Ohio Department of Education 2016 Report Card
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44.4
60.6
44.6
54.7
55.6
55.7
40.6
37.2
58
63
49.4
48.3
52.3
42.1
49.5
40.6
48.9
47.1
40.1
52.3
40.1
56.7
56.1
57.1
55.5
55.1
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Table 4. OAC PLN Four-year Graduation Rate
DIRN

District

County

Class of 2013
(Baseline)

45203 Barnesville Exempted Village
Belmont
46300 Batavia Local
Clermont
43588 Bellefontaine City
Logan
43604 Belpre City
Washington
46318 Bethel-Tate Local
Clermont
49593 Bloom-Vernon Local
Scioto
43828 Coshocton City
Coshocton
45351 Crooksville Exempted Village
Perry
69682 East Guernsey Local
Guernsey
48835 East Muskingum Local
Muskingum
50484 Fort Frye Local
Washington
48843 Franklin Local
Muskingum
45377 Georgetown Exempted Village
Brown
50286 Indian Valley Local Schools
Tuscarawas
48850 Maysville Local
Muskingum
48777 Morgan Local
Morgan
44479 New Lexington City
Perry
48900 Noble Local
Noble
49056 Northern Local
Perry
46482 River View Local
Coshocton
47308 Rolling Hills Local
Guernsey
48652 Switzerland of Ohio Local
Monroe
48876 Tri-Valley Local
Muskingum
50500 Warren Local
Washington
48884 West Muskingum Local
Muskingum
50518 Wolf Creek Local
Washington
Source: Ohio Department of Education 2014 and 2016 Report Card
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87.7
90.8
93.2
88
97.2
97.1
93.1
93
93.2
96.8
93.1
98
96.5
83.5
98
83.9
82.7
94.1
90.1
93
87.2
91.2
91.8
89.5
95.3
100

Class of
2015
93
90.3
96.6
89.7
94.1
95.2
93.1
94.7
91.4
95.3
92.3
94.1
96.1
98.6
94.8
88.4
78.7
92.3
87.5
91.3
89
86.4
89.6
95.6
94.4
92.6
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Table 5. OAC PLN Four-year graduation rate – EconomicallyDisadvantaged students
DIRN

District

Class of
Class of 2015
2013
(Baseline)
45203 Barnesville Exempted Village
Belmont
66.7
87.5
46300 Batavia Local
Clermont
80
87.5
43588 Bellefontaine City
Logan
86.1
95.5
43604 Belpre City
Washington
75
84.2
46318 Bethel-Tate Local
Clermont
94.3
86.4
49593 Bloom-Vernon Local
Scioto
>95.0
NC
43828 Coshocton City
Coshocton
92.7
96.3
45351 Crooksville Exempted Village
Perry
91.1
94.7
69682 East Guernsey Local
Guernsey
90.9
87
48835 East Muskingum Local
Muskingum
89.3
90.6
50484 Fort Frye Local
Washington
93.5
NC
48843 Franklin Local
Muskingum
>95.0
91.7
45377 Georgetown Exempted Village
Brown
>95.0
93.5
50286 Indian Valley Local Schools
Tuscarawas
76.5
96.2
48850 Maysville Local
Muskingum
>95.0
94.8
48777 Morgan Local
Morgan
72.1
83.3
44479 New Lexington City
Perry
76.7
62.3
48900 Noble Local
Noble
95
NC
49056 Northern Local
Perry
81.3
76.9
46482 River View Local
Coshocton
84.9
84
47308 Rolling Hills Local
Guernsey
80.6
88.2
48652 Switzerland of Ohio Local
Monroe
86.2
81.5
48876 Tri-Valley Local
Muskingum
83.1
91.8
50500 Warren Local
Washington
79.5
94.6
48884 West Muskingum Local
Muskingum
>95.0
89.4
50518 Wolf Creek Local
Washington
>95.0
NC
Source: Ohio Department of Education 2014 and 2016 Report Card
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Table 6. OAC PLN Percent of high school graduates participating in
ACT College Entrance Exam
District
District Name
County
% Class of
% Class of
IRN
2013
2015
45203 Barnesville Exempted Village
Belmont
45.7
48.8
46300 Batavia Local
Clermont
54.9
56.3
43588 Bellefontaine City
Logan
44.1
45.7
43604 Belpre City
Washington
54.7
49.1
46318 Bethel-Tate Local
Clermont
56.3
66.4
49593 Bloom-Vernon Local
Scioto
60
61.7
43828 Coshocton City
Coshocton
50.5
63.7
45351 Crooksville Exempted Village
Perry
37.2
61
69682 East Guernsey Local
Guernsey
56.8
44.1
48835 East Muskingum Local
Muskingum
66.2
67.7
50484 Fort Frye Local
Washington
62.1
46.5
48843 Franklin Local
Muskingum
53.7
62.5
45377 Georgetown Exempted Village Brown
40.7
52.9
50286 Indian Valley Local
Tuscarawas
46.6
58.7
48850 Maysville Local
Muskingum
75.5
71
48777 Morgan Local
Morgan
45.5
37.7
44479 New Lexington City
Perry
62.6
16.8
48900 Noble Local
Noble
49.4
53.6
49056 Northern Local
Perry
49.5
38.2
46482 River View Local
Coshocton
55.2
50.8
47308 Rolling Hills Local
Guernsey
45.3
45
48652 Switzerland Of Ohio Local
Monroe
52.1
47.4
48876 Tri-Valley Local
Muskingum
60.2
56.1
50500 Warren Local
Washington
59.7
62.5
48884 West Muskingum Local
Muskingum
62.5
61.5
50518 Wolf Creek Local
Washington
58
52.3
Source: Ohio Department of Education 2014 and 2016 Report Card
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Table 7. OAC PLN Percent of high school graduates scoring
remediation free on ACT College Entrance Exam
District
IRN
45203
46300
43588
43604
46318
49593
43828
45351
69682
48835
50484
48843
45377

District Name

County

% Class of
2013

Barnesville Exempted Village
Belmont
Batavia Local
Clermont
Bellefontaine City
Logan
Belpre City
Washington
Bethel-Tate Local
Clermont
Bloom-Vernon Local
Scioto
Coshocton City
Coshocton
Crooksville Exempted Village
Perry
East Guernsey Local
Guernsey
East Muskingum Local
Muskingum
Fort Frye Local
Washington
Franklin Local
Muskingum
Georgetown Exempted
Brown
Village
50286 Indian Valley Local
Tuscarawas
48850 Maysville Local
Muskingum
48777 Morgan Local
Morgan
44479 New Lexington City
Perry
48900 Noble Local
Noble
49056 Northern Local
Perry
46482 River View Local
Coshocton
47308 Rolling Hills Local
Guernsey
48652 Switzerland Of Ohio Local
Monroe
48876 Tri-Valley Local
Muskingum
50500 Warren Local
Washington
48884 West Muskingum Local
Muskingum
50518 Wolf Creek Local
Washington
Source: Ohio Department of Education 2014 and 2016 Report Card
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% Class of
2015
22.2
22.5
15.3
12
26.4
17.1
6.9
7
22.7
25.3
21.8
15
14

19.4
22.4
16
16.6
32.8
23.3
24
14.7
16.4
31
16.3
25.1
18.1

13.5
16.3
14
6.5
15.3
20.3
17.4
7.6
10.6
29.9
25.7
21.9
20.3

18.5
22.2
13
2.1
14.6
12.9
21.2
10.7
12.8
29.2
27.5
26.1
20.7
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Appendix II – Sample Case Study Summaries
The following are summaries of information gathered during two of the six site visits to OAC PLN high
schools during academic year 2015-16.
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Case Study 1
During this spring 2016 district site visit, the Ohio University evaluation team met with four of the five
target groups: Dual Enrollment (DE) teachers, Non-DE teachers, DE students, and the District
Implementation Team. During the site visit, evaluators conducted five focus groups. The five focus
groups were compromised of two focus groups with two DE teachers each, three Non-DE teachers, six
DE students, and four Implementation Team members. The Implementation Team was comprised of
the Superintendent, the High School Principal, the Elementary School Principal, and one School
Counselor.
Collaboration
Throughout the focus group discussions in this district, it is clear that collaboration, brought on through
grant activities, is viewed as very beneficial for the district. There were some barriers to collaboration
that were mentioned but overall, positive aspects of collaboration was discussed at length. The DE
teachers and the Implementation Team were the two most vocal groups that discussed the barriers and
benefits of collaboration.
Though collaboration was mostly viewed as positive, there were some barriers that were identified by
DE teachers and the Implementation Team. The DE teachers and the Implementation Team also
mentioned that though overall work with IHEs has been very positive, there have been some difficulties
working with certain IHEs. One DE teacher specifically mentioned that they shared concerns with an IHE
about the length of a DE course and the IHE did not allow for any flexibility that the teacher requested.
The Implementation Team also noted that they think that one POD member was not as active in
collaborating with them due to geographic barriers.
Though there were a few barriers to collaboration discussed, the overwhelming majority of the
conversation regarding collaboration was very positive. Many DE teachers reported that they have a
positive working relationship with the IHE that is providing credit for their DE courses. The DE teachers
mentioned that they are in constant communication with representatives of their respective IHEs, that
they receive assistance with their syllabi and course instruction whenever they request it, and that when
they get observed by IHE representatives they feel like it is a collaborative process for their benefit.
Collaboration with all IHEs has not been completely smooth but one teacher described the collaboration
by saying, “But it has been positive overall. Once you learn their system it has been a positive
experience.”
DE teachers and the Implementation Team both reported that although they are not currently sharing
any DE courses, they are exploring those opportunities and hope to start sharing in the near future.
Both the DE teachers and Implementation Team members also reported that they find value in all of the
professional development that Battelle is providing their teachers. The PD has provided an avenue for
their teachers to collaborate even further because they expect the teachers who attend PD sessions to
provide training to the teachers in their district who did not attend the Battelle PD sessions. The PD
sessions that Battelle have hosted have also allowed for more collaboration to take place between
teachers of all involved districts. For example, one Implementation Team member reported that the
online chats through Schoology and Twitter are now being used for collaboration purposes within the
collaborative.
Lastly, there were several benefits that were discussed by only the Implementation Team. Members of
the Implementation Team were adamant that without collaboration and without the initial help of their
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POD, their school district would not have had the ability to offer all the opportunities that the grant has
afforded. They reported that the biggest benefit of the grant so far has been the connections and
collaboration that has come about through their participation with the OAC and the Straight A grant.
Implementation Team members continually mentioned that they feel fortunate to be a part of such a
collaborative because it has given them a ‘voice’ and has provided comfort in numbers in order to
leverage the opportunities provided by the grant. They feel as though that because of their
relationships with their POD and now with other OAC school districts, that when they are struggling
through issues they do not feel alone and find comfort knowing that there are other districts going
through the same thing. They attribute better and more open communication lines and collaboration
between Superintendents and teachers directly with their work with their POD. One Implementation
Team member said, “So being able to pull these Chemistry teachers within the county and build
relationships and I think that is what the PODs have done. It has helped take down the barriers of
communication and helped build relationships.” Another Implementation Team member said, “Just like
you are not the only one trying to bring back and implement things through the guidance department or
professional development, there is someone like you in all 27 districts so that we do not feel like you are
handling that on your own you have got others that are going through the same journey with you and
that has been a benefit.” They made it clear that although they believed that working with their POD
was initially beneficial, they believe that PODs are no longer necessary because they see wider
collaboration among all 27 districts through Schoology and other online applications, which they view as
a huge benefit now that they have formed strong relationships with more school districts. Finally, the
Implementation Team reported that they are witnessing positive relationships and collaborations being
developed between their teachers and teachers of other districts. For example, one member told a
story of how their curriculum director and another curriculum director now meet regularly for dinner
outside of school and coordinate travel with each other for OAC related events as a result of
participating in this grant.
Communication
Communication, like collaboration, was listed as one of the biggest benefits of participating in the
Straight A grant. Communication between school districts and Battelle, between school districts and
IHEs, and between teachers within the district has improved and been very positive overall. Though
most of the communication associated with the Straight A grant has been very positive, there were
some identified barriers that were discussed by all groups interviewed.
Each of the four groups interviewed mentioned some sort of communication issue that they have
witnessed or experienced. The DE teachers and the Implementation Team reported that they have had
some miscommunications with certain IHEs, especially dealing with the length of the DE courses and the
flexibility offered to DE teachers to modify the DE courses they teach. The Implementation Team also
mentioned that there may have been some miscommunication with IHEs due to differing interpretations
of the College Credit Plus legislation. Another communication issue that was discussed by the DE
students was that they do not have consistent communication with the School Counselors about their
DE courses and course schedule, though they did say that if they needed help that they could easily
approach the School Counselor for assistance if necessary. The Non-DE teachers only reported one issue
which was that they are not using Schoology that much for communication, if at all. Finally, DE teachers
reported that they believe there needs to be more communication with parents of DE students about
the value of their education. DE teachers said that parents are pushing their children to take as many DE
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courses as possible due to the ‘great deal’ they are being offered to gain college credit for free but DE
teachers report being concerned with this mentality. One DE teacher said, “But what I’m hearing more
is some parent pressure to take as many as you can get to save money and I hear the word it’s a great
value—no it’s a great deal. They might be a great deal but if their child doesn’t get it, is it truly a good
value for their education? And I think that’s getting lost in the excitement of being able to offer them
free college credit. I think what’s getting lost is talking about what education really is and it’s not just
about a great deal. I feel like that’s being lost a little.”
Though there were some barriers discussed related to communication, there were many more positives
that were reported by the four interviewed groups with the Implementation Team listing it as one of the
biggest benefits of participating in the grant. Positive aspects of communication that were discussed
were very similar to the successes reported with collaboration. For example, DE teachers reported that
their communication with the IHEs has been very beneficial because the IHEs are responsive to their
questions and are quick to provide assistance when needed. The Implementation Team also reported
that Battelle has been very good in keeping them up to date with grant activities through Schoology.
Communication through Schoology has reduced the need to meet face to face, which was seen as very
beneficial by the Implementation Team. The Implementation Team and the DE Teachers also reported
that teacher communication within the district has improved because teachers who attend PD sessions
are expected to relay the PD training that they received to their colleagues who did not attend those
training sessions. The Implementation Team also reported that though they are not currently sharing
DE courses, they are in communication with other districts in order to start sharing DE courses in the
near future and in general, communication between their POD districts has increased greatly since the
beginning of the grant.
DE students also reported that there was positive communication aspects regarding their DE courses
and college credit. The DE students said that their DE teachers have been very helpful in letting them
know the expectations of the DE courses, reminding them that although they are receiving college credit
it may not transfer to every school, and encouraging students who are hesitant about DE coursework.
The DE students also reported that their School Counselors are available and willing to help them
schedule and plan for DE courses when the students need assistance. Another positive aspect of
communication that was reported by the Non-DE teachers was that they believe that the influx of new
technology has helped reduce communication barriers by allowing them more options to reach their
students at and away from school.
Finally, the Implementation Team reported that they are actively communicating with other OAC
districts, with their 9th-12th grade students about the school atmosphere and how to make it better for
the students, and with past employees to keep community members up to speed with the activities
taking place at the district through an annual breakfast. The Implementation Team was especially
focused on the increase in communication with other OAC districts and how beneficial that has been for
their teachers and their school district in general. The grant has helped reduce communication barriers
and has increased the communication between teachers across districts through shared credentialing
experiences and by way of new technology and computer applications, like Schoology.
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Course Sharing
At the time of the visit, the district was not sharing or receiving any DE courses with other districts.
Though they are not currently sharing any courses, the Implementation Team did note that they are
exploring opportunities to start sharing or receiving DE courses next year with other OAC districts.
Credentialing
Credentialing teachers has been viewed as very beneficial, although there were still some barriers that
were reported. DE teachers, Non-DE teachers and the Implementation Team all reported benefits of
teacher credentialing while only the DE teachers reported having issues with the credentialing and the
credentialing process. Even though there were some issues reported with credentialing, the feelings
towards credentialing and the reasoning behind it were overall very positive.
The DE teachers identified two barriers associated with getting credentialed that they have experienced
throughout this process. The first barrier discussed by multiple DE teachers was that there was no
incentive for them to go back to school and further their education. Multiple DE teachers mentioned
this barrier and one DE teacher said, “So when there’s no financial benefit for me, I can’t increase my
pay by getting it and I have these three small children, it would only be martyrdom—self-sacrifice—to go
back and get that degree. And so I actually said no three times.” On top of the lack of financial
incentives, the DE teachers reported that they simply did not have enough time in the day to complete a
Master’s degree program, teach full time and still have family time. In order to remedy this situation
and to influence teachers to go back to school and get credentialed, the district administration worked
closely with those teachers in order to grant them have half-day releases to give them enough time to
complete their graduate courses. The DE teachers were very grateful for the half-day releases and
reported that without the release, they would not have wanted to or been able to complete a Master’s
degree program to get credentialed to teach DE courses. One teacher was emphatic about this and said,
“It was an absolute, flat out no without the half a day release.” It should be noted that for those
teachers who already had their content specific Master’s degrees, the credentialing process was
reported to be a relatively simple process. The barriers that were discussed were from teachers who
had to go back to school in order to become properly credentialed.
Though the DE teachers did report some issues with the credentialing process, the overwhelming
majority of discussion about credentialing was positive. The DE teachers, Non-DE teachers and the
Implementation Team all reported that credentialing has been beneficial because it is providing more
opportunities for their students and has helped show the students the importance of learning.
Credentialing has also allowed the district to offer a larger variety of DE courses to their students and
members of the Implementation Team said that they would not have been able to offer DE courses to
their students without the credentialing piece of the grant. One Implementation Team member said,
“The variety and exposure that we are able to offer kids and letting it be DE I think is very savvy.”
Overall, all groups were very supportive of credentialing because at the end of the day, it is all about
providing the most opportunities they can for their students. One teacher put credentialing into
perspective by saying, “And you know the reason we do all of this stuff is to give our kids a leg up on
this...But we know why we’re doing it. It’s to help our students.” Finally, it is evident that the district
highly values teacher credentialing as witnessed by the fact they currently have a waiting list of teachers
that would like to go back to school to become credentialed.
IHE Work
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Work with IHEs has been going fairly well for the district at this point in the grant. The DE teachers
reported that there has been regular and beneficial communication with IHE representatives as IHEs
have been willing to provide syllabi and any other assistance that the DE teachers may need regarding
their DE courses. The IHEs are visiting the school to observe DE teachers and their courses and DE
teachers report this as being a very positive experience because “it’s more of a working relationship as
opposed to having a boss or another principle over me” and the observers are providing useful
feedback. The Implementation Team also reported that in general, work with IHEs has been beneficial
and “has been positive overall. Once you learn their system it has been a positive experience.”
There were limited barriers considering work with IHEs that were identified by the DE teachers and
Implementation Team. The DE teachers reported that some of the IHEs did not allow much flexibility in
terms of granting the DE teachers permission to turn a semester course into a full year to better
accommodate the DE students’ needs. Also, the Implementation Team noted that at times it can be a
bit of a struggle working with IHEs because their interpretation of the College Credit Plus legislation
differs from what theirs. Finally, the Implementation Team reported that different IHEs have different
expectations, which has been more of struggle for the DE students. One Implementation Team member
said, “One thing that we are finding is that with the DE courses, different institutes of higher education
that we are working with have different levels of expectation and rigor which has been a learning curve
for our students this year.”
Pathways
Discussion involving Pathways and Pathways development at varied between and within the
interviewed groups. Some of the groups discussed Pathways development, while other groups were all
together unaware of the Pathways available for students to follow. Several DE teachers and the DE
students reported that they either did not know of the Pathways or said that no specific Pathways
existed for them to follow. On the other hand though, the Implementation Team and one DE teacher
reported that they are currently developing their STEM and Health Pathways and are working to allow
6th and 7th graders to start on those tracks. One DE teacher and the Non-DE teachers also reported that
Pathways are helping the students get ready to make tough choices about college majors. For example,
they said, “I think they’re beginning to think about that sooner and we’re getting them in some courses
where they can maybe make some of those choices or be ready and better prepared to make those
choices at their campus rather than having to change your mind and go to school for five years.” Finally,
the Implementation Team reported that they have partnered with the local vocational school in order to
provide more technical career exposure opportunities for their students.
Although there was some variation in the responses regarding Pathways, there is evidence that the
interviewed groups view the Pathways and Pathways development as very beneficial for their students
and that they are working hard to provide more opportunities for students.
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Case Study 2
During this spring 2016 site visit, the Ohio University evaluation team met with all five of the target
groups: Dual Enrollment (DE) teachers, Non-DE teachers, DE students, School Counselors, and the
District Implementation Team. During the site visit, evaluators conducted five focus groups and one
interview. The five focus groups were compromised of four DE teachers, four Non-DE teachers, five DE
students, two School Counselors (one Middle and one High School), and six Implementation Team
members. The Implementation Team was comprised of the Superintendent, the High School Principal,
one School Counselor, two teachers and the Grant Coordinator. The lone interview was with one DE
student.
Dual Enrollment
The progress and development of the DE course opportunities for the students in this district is going
fairly well overall. All five groups interviewed listed multiple benefits and successes associated with DE
course development and DE course opportunities for the students. The DE course development has not
been without its challenges, but the successes and positives of DE course development are more
prevalent than the challenges when analyzing the responses of all five groups.
The positive aspects of DE in this district were discussed at length with all five of the interviewed groups.
Some positive aspects of DE were mentioned across multiple groups and some of the positives and
successes were only discussed by individual groups. Some of the positive aspects of DE that showed up
across multiple groups included: there are more DE courses opportunities for the students; students are
able to experience the demands of college level courses in a more familiar environment; students are
gaining valuable time management experience; and higher achieving students are being challenged
more academically.
All five interviewed groups responded that one of the biggest benefits of the grant so far is that they are
now offering more DE course opportunities for their students than they have been able to in the past.
The School Counselors pointed out that although students are still taking Post-Secondary Enrollment
Option courses away from the high school campus, there are now a lot more students who are choosing
to stay at the high school in order to take either online DE courses or DE courses taught by high school
faculty. Students are especially grateful for the rise in DE course opportunities at the high school
campus because they are being exposed to college courses in a more familiar and comfortable setting.
One student said that “The environment being at the high school is a lot better. It’s getting more of a
college setting so that when I do leave for college I also have those credits and experience. It’s getting
me ready; I like it.”
The DE students and the Non-DE teachers reported that they believed that by providing the students’
the opportunity to take college level courses at the high school, students were learning valuable time
management skills and also being able to experience college coursework within a comfortable and
familiar setting. Both groups said that by providing college curriculum experience in a familiar setting,
the students are able to enjoy their high school experience but also still be exposed to the coursework
demands of a college-level course. The DE students also were very appreciative that they are receiving
college level education with a familiar teacher with whom they already have a prior relationship. The
students pointed out that it was easier to approach the teachers with questions and for the teachers to
stop the class and assist the students because of they still are in the high school environment. The
students had this to say about being able to take DE courses in a familiar setting:
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“It’s a more personal relationship with the teacher, I guess is the way to describe it. We
can understand it more without having that college atmosphere.”
“You have a better relationship with the teacher. It makes it easier. You feel more
comfortable asking questions I think.”
"You’re not emailing the college instructor trying to get help…and they explain it and you
still don’t understand. You’ve got a teacher right there to either point at the screen or to
the book and explain it if you don’t understand. There still willing to go over it because
it’s the high school setting, the high school teacher, but it’s a college course.”

When discussing their experiences with taking online DE courses, students noted that they are learning
valuable time management skills. They have less interaction with their online professors and are forced
to meet hard deadlines each week, which makes for a more challenging learning environment. Although
the DE courses are much more challenging and independent than the regular high school courses, the
DE students reported that they enjoy the challenge because their non-DE high school courses are not
challenging enough for them. They also reported that because they are being exposed to more
challenging coursework through the DE courses, they will be better prepared to handle the rigor of
college level courses. Students had this to say about their experiences with the extra work associated
with DE courses:





“They’re a lot more challenging and I like that about them because I need the challenge
or I’m not going to put anything into it. It’s a lot more work, obviously, because it’s a
college class but…and I just need the extra work”
“It gives you more of a college feeling so that when you get to college you’re not shell
shocked with the amount of work. You’re already prepared for that transition from the
high school classroom to looking at the college work that you’ll get and the difficulty of
it.”

DE teachers and the Implementation Team also reported that the DE courses are challenging the
students and better preparing them for college. Specifically, DE teachers said that they enjoyed
teaching the DE courses because they do not need to assign busywork to the higher achieving students.
The Implementation Team said that because of the DE courses, they have realized that their students’
writing levels were not up to college level standards and have since made adjustments to help better
prepare their students for the writing expectations at the college level.
There were some other positive aspects that were mentioned but were not reiterated across groups.
They include the following:






DE teachers said that the cost-savings for low-income students is a tremendous benefit;
The Implementation Team noted that because they have been involved with this grant,
especially due to the DE aspect, they feel like they are more prepared to handle the new
College Credit Plus legislation than other school districts;
Students reported that the DE courses have helped influence some of their future
decision-making regarding college majors and career choices; and
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DE teachers reported that parents are communicating with them that the DE courses
are sparking interest in students in certain subject areas, like Robotics.

Though all five interviewed groups reported that there were many positive aspects of DE at their high
school, there were some negative aspects associated with DE that were discussed. When discussing the
negative aspects of DE, most responses varied by interviewed group with only one negative aspect or
barrier being repeated across several groups.
The main barrier associated with DE that continued to be reiterated across the interviewed groups was
that there was concerns that some of the students who were able to pass the Accuplacer test were not
prepared to handle the rigor of college level courses. The maturity level of some of the students is a
concern for the School Counselors and both the DE and Non-DE teachers. The DE teachers are
concerned that some students will not take this seriously and that the students do not understand that
bad grades will follow them throughout their college career. For example, one DE teacher said “I don’t
care what the Accuplacer test says, when I sit down and read some of the responses I get, it’s it a clear
indicator to me that they can’t write, for one thing, and the other thing is that they’re not understanding
the material.” Although the DE students did not say this specifically, there is some evidence that the
students may be realizing this negative aspect as well. The DE students mentioned that they thought
that covering all the material required for a DE course in one semester was too much work. They
reported that there was too much information to process and would have liked to have had it spread
out across a full year course.
There were other negatives or barriers associated with DE that were not repeated across groups. Some
of these negatives and from which group they were discussed are as follows:







DE teachers were concerned with the potential negative effect that earning college
credits in high school would have on the students’ ability to receive adequate financial
aid once attending a college or university. Some of the teachers expressed this concern
by stating, “Once you graduate high school, does that mean you’re only going to have
one year, two years of financial aid? And that was kind of murky as far as the clarity of
how state and federal financial aid works. That was a concern.”;
Some of the DE courses are comprised of both DE students and traditional high school
students with only the DE students receiving college credit. DE teachers had issues with
having both traditional and DE students in the same course but having to teach two
courses to one class. They feel that if a class is a DE course then they should only have
DE students in that class.; and
The Implementation Team believe that the sustainability of the project will be a
challenge due to the unforeseen costs of some of the grant activities. One member of
the Implementation Team said “Instead of it being a wash, it’s been a whole lot more
money than that as far as supporting technology and adding the staff and the fees for
college credit plus.”
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Teacher Credentialing
Throughout the focus groups, there was little discussion around teacher credentialing. The issues
discussed by the interviewed groups, both positive and negative, varied by group with no single issue
being consistently discussed across groups. Neither the positives nor the negatives associated with
credentialing were discussed at a higher rate than one another.
There were several positive aspects of credentialing that were discussed within a few of the interviewed
groups. The School Counselors were excited about the ability to bring in more course opportunities for
the students and noted that this helps them get on a more level playing field with larger school districts.
For example, they said “What I like is you can bring in classes, programs that a small school like this just
couldn’t have a teacher for. The big schools may be able to afford a teacher in every subject. The little
schools out here, you can’t.” The Implementation Team also expressed that credentialing has helped
them stay ahead of the curve in terms of the new College Credit Plus legislation and said “Even though
there are still a lot of growing pains, and we’re learning as we go, but I felt like we were much more
prepared to deal with all the legislation that we had to because of this grant. Quite helpful.” The DE
teachers expressed their general excitement about the program opportunities that credentialing will
help bring to their school and students in the engineering program. Finally, they also mentioned that
overall, credentialing has been fairly pain free even though it has made some teachers much busier than
usual. Some of the teachers already had their Master’s degree and the credentialing process was
smooth and simple and for the others who did not have their Master’s degree, the schools they have
worked with have been accommodating and have allowed one teacher to teach DE courses while still
completing their 18 credit hours in their core content area.
The negative aspects of credentialing were somewhat similar to the positives in that there were a
limited number of issues discussed and none were repeated across groups. In fact, the DE teachers and
the Implementation Team were the only two groups who reported any negative issues with the
credentialing process. The Implementation Team were concerned because they have not had as many
teachers want to get credentialed and have had to find ways to try to incentivize teacher credentialing.
It has also been tough to try to get teachers credentialed in every subject for such a small school district.
They also said that trying to figure out which IHE will credential which teacher has become fairly
complex because some IHEs will credential one teacher and others will not. Finally, the DE teachers
were adamant that they were concerned with getting credentialed to teach distance courses because
they did not want to take anybody’s job in other school districts. Multiple DE teachers expressed this
concern by stating the following:






“As far as the TV stuff goes, broadcasting and stuff, it’s causing some of my colleagues,
and I think rightfully so, a good bit of concern that sooner or later we’re going to arrive
at a point where you got one teacher teaching hundreds of students and eliminating a
lot of jobs.”
“I don’t want to be taking people’s jobs by teaching classes at other high schools.”
“I don’t want to be the guy taking other jobs at other districts.”

Work with Institutions of Higher Education (IHE)
It is clear that work with IHEs has had its ups and downs and that the positive and negative aspects
associated with working with IHEs depend on the IHE with which they are working. DE teachers
September 2016 Evaluation Report

41

OHIO APPALALACHIAN COLLABORATIVE PERSONALIZED LEARNING NETWORK EVALUATION

reported that overall, they have had positive interaction with the IHEs that they are working with to
teach their DE courses. DE teachers have had class observations, are provided a quality syllabus that
they use in their DE courses, and communicate regularly through email with the IHE instructors for any
assistance that they may need. There was one DE teacher though that said that their mentor from an
IHE was too intrusive because the IHE professor wanted to jointly grade papers and it slowed down the
whole process. On the other hand though, the same DE teacher said that the work with another IHE
professor was not sufficient in their opinion because the IHE had a more lax grading system than they
wanted to incorporate into their DE courses.
The Implementation Team reported that work with IHEs has been somewhat challenging because some
IHEs are not very flexible and because there are different costs associated with DE courses from
different IHEs. They are trying to price-compare between different IHEs and figure out if those cost
savings would be worth switching from the current IHE with which they already have been working.
Communication with certain IHEs has also been challenging as one teacher was told that they could get
credentialed online when in reality only a portion of the program was available online and would still
need to be on campus for certain courses.
Pathways
Pathway development in the district seems to be going fairly well overall. The school district already has
the STEM and Business and Entrepreneurship Pathways developed and is leaning heavily on Project Lead
the Way to assist in the development of their Pathways beginning in middle school. It is clear that the
five interviewed groups believe that there far more benefits of the Pathways than there are negatives.
The School Counselors and the Implementation Team were the most supportive of the Pathways and
the benefit that the Pathways are providing the students. Through their Pathway development and with
help from Project Lead the Way, they are beginning to reach students at the middle school level and
expose them to different courses, especially focusing on engineering. One School Counselor said that
the Pathway in engineering has helped their son make up his mind about going into engineering in
college. Also, the DE students mentioned that they took a Robotics course in 8th grade and plan to take
another introduction to Engineering course because they want to be an Engineer. And the
Implementation Team said that the Pathway focusing on engineering has really helped students realize
whether or not they want to pursue engineering in college and that this has been instrumental in
helping students save money in the future. The Implementation specifically said,





“I have a daughter who’s a junior this year and she has never really known what she
wants to do, if she wants to go to college, and until this year, she’s never really had a
clear idea but now, after taking the Mr. Hessis’s class, she’s set on some type of
engineer.”
“I have a senior and will most likely be valedictorian of the class who had intentions of
going into engineering. She took the course and realized this is not for her. Absolutely.
Financially for her next year, she knows that’s not going to be $20,000, $25,000, $30,000
dollars down the drain. So, even though it doesn’t spark her interest, she knows what she
does not want to do.”
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Finally, another success that the Implementation Team mentioned was that they have provided
students a lot more opportunities in-house. They are focusing on bringing more courses and classes that
focus on technical careers like Oil & Gas and Welding into the school district instead of sending those
students to the career center.
Though the focus was on the benefits of the Pathways, there were some negative issues that were
discussed regarding Pathways and Pathway development. The School Counselors mentioned that
developing the Pathways and getting the logistics worked out has been challenging. Also, students were
directly asked if they were aware of the Career Pathways and responded that they were unaware of the
Pathways even though they indirectly spoke about the benefits of the engineering courses that they
have taken. The Implementation Team said that although their goal is to have every incoming freshman
to be on a Pathway track, they are not yet ready to roll out the Pathways on that level. Finally, the
Implementation Team were worried about the sustainability of the programs as it will be impossible to
go back to a time when they did not offer Pathways. A member of the Implementation Team specifically
said, “The genie is out of the bottle. There’s no way to go back to where we were. I mean, it’s
impossible. We have pathways developed, with people credentialed, and resources, but continue with
it, it takes more resources… Instead of it being a wash, it’s been a whole lot more money than that as far
as supporting technology and adding the staff and the fees for college credit plus”
Professional Development (PD)
For the most part, the focus groups discussed positive aspects of PD and mostly focused on Schoology
and the opportunities for PD on that platform. The Implementation Team reported that they like
Schoology and using the platform for PD opportunities and said that they communicate regularly
through email alerting teachers of the PD opportunities. Members of the Implementation Team also
believed that Schoology gave them the opportunity to “jump in” to accessing and utilizing more PD
opportunities and they envision that they will use Schoology even more next year to access PD
opportunities. Another benefit of the PD was that the School Counselors and both the DE and Non-DE
teachers said that they had gone to PD workshops regarding Project-Based Learning (PBL) and reported
that the workshops were beneficial. The School Counselors also said that they enjoyed the networking
experience provided by the workshops.
There were very little negatives discussed surrounding PD throughout the focus group discussions. The
main barrier regarding PD was that some of the DE and Non-DE teachers and some members of the
Implementation Team did not seem to be on the same level of understanding when it came to PD and
PD opportunities. For example, some members of the Implementation Team and DE and Non-DE
teachers went to PD workshops regarding PBL while other teachers did not know about those
workshops. Finally, members of the Implementation noted that while they try to communicate all the
PD opportunities to their teachers, it is up to the teachers whether or not they take advantage of the PD
offered. As one Implementation Team member put it, “So we try to keep everyone aware of what’s out
there, whether or not they take advantage of it, that’s entirely up to them.”
Collaboration
There are currently no courses being shared into the district from other districts. Also, the School
Counselor acknowledged that prior to the project, the district didn’t have the capacity to collaborate as
much as they are now. More than one DE teacher raised concern that shared courses would eliminate
jobs, and would eventually decrease the number of teachers in other districts. Collaboration with IHEs
September 2016 Evaluation Report

43

OHIO APPALALACHIAN COLLABORATIVE PERSONALIZED LEARNING NETWORK EVALUATION

was described by more than one DE teacher: about course materials, grading procedures for courses,
and other instructional practices. DE teachers reported the need to collaborate more with highlyinvolved students in the district (i.e. playing multiple sports, in clubs/other extracurricular activities, and
signing up to take DE courses). Interviewed DE teachers identified a need for collaboration to develop a
more selective screening process for interested students. The Implementation Team identified various
barriers to successful collaboration including “…incentivizing our folks to go back and get what’s
necessary so we don’t have to deal with much working with other entities to provide these courses.”
The team reported that balancing all the demands of the project impedes collaboration amongst
districts.
Collaboration successes were discussed by the School Counselor, teachers teaching dual enrollment, and
the district’s Implementation Team. The School Counselor reported that the level of collaboration for
the district has been one of the biggest changes since participating in the OAC Straight A project, with
“access to outside programs we wouldn’t have normally have and the technology. I think they’d have to
get the technology up at a higher par just to do these programs and that’s helped.” The School
Counselor identified current sharing in a course from Belmont College with lectures through distance
learning technology. There are reports of parents and families’ evening meetings with district personnel
at the school. Dual Enrollment teachers indicate that collaboration exists in DE courses with IHE partners
by means of course materials, curriculum, classroom observations, and administering surveys to DE
students about their experience in the courses. DE teachers also identified that collaboration between
the districts high school and middle school has increased.
The district’s Implementation Team identified multiple areas of success in collaboration for the OAC
straight A project. This school year the district has been “working on building our partnerships with
colleges and expanding those offerings…” as identified by the team. The Implementation Team reported
benefits to collaborating with the other OAC districts and pods, and visiting other districts; specifically
pod 5 was identified as working together effectively. The interviewed team members indicated that the
pod has regular meetings, has adopted schools not originally assigned to the pod, and has been
collaborating often. This kind of collaboration was reported as aiding in the team’s “ideas about what is
possible,” and has given the team the opportunity to navigate and balance the multiple demands of the
project. Team members reported collaboration builds an understanding about future collegiate
expectations for students.
Communication
All five interviewed groups identified at least one barrier to communication within the project. The
barriers were referring to communication between teachers and students, inside school districts,
between IHEs and districts, and between districts. Specifically, the School Counselor identified
communication barriers between the district and other school districts, and IHE partners in working out
logistics and scheduling for shared courses. Incomplete communication about Schoology capabilities for
School Counselors was also reported, for the School Counselor indicated no prior knowledge about
certain Schoology functions. The interviewed dual enrollment students stated their preference in
communication with instructors in the classroom compared to online coursework. Non-DE teachers
stated the need for more communication about how certain aspects of the project will further aid
teachers in their classrooms.
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The district’s Implementation Team indicated two areas of needed improved communication: amongst
the district personnel about implementation of the project, and more flexible communication with IHEs.
Furthermore, the team identified miscommunication from IHEs about credentialing requirements or
possible Masters Programs for interested teachers. DE teachers reported barriers to communication in
the project thus far. Communicating with students about “what does being a CCP student mean” was an
identified struggle for interviewed DE teachers. Another barrier from interviewed DE teachers was
effective communication of the researched consequences concerning future financial aid for students
enrolled and participating in DE coursework. Interviewed DE teachers voiced a need for clarification for
high school students’ involvement in DE coursework during high school years and their standing with
financial aid or other student supports in their post-high school education.
The School Counselors identified communication happening between districts, between parents and
families and the district, counselors to counselors, between the district and students, and between ODE
and counselors about CCP. Topics of communication identified by the School Counselors included course
sharing and scheduling, dual enrollment policies and procedures, CCP requirements and policies,
troubleshooting questions from families and students, through large scale informational meetings,
district pod meetings, conferences, and electronic means such as email. DE students have
communicated directly with IHE partners in campus visits and informational sessions. The interviewed
students have communicated with district personnel through the Schoology platform, and participated
in scheduling advising meetings face-to-face. These students voiced preference for the in-class
communication with instructors compared to digitally shared courses, especially in DE courses. IPads
were identified as a communication tool for students, and some students experienced interaction with
professionals in their classroom (i.e. a visit from an accountant to the school). The interviewed DE
teachers also identified communication happening between teachers and students, IHEs and teachers,
and the district and parents of students. Much of the identified communication pertained to DE course
materials and guidance with instruction, as well as meetings with mentor/instructors and email
communication.
The Implementation Team in the district identified communication in many of the areas that were
identified by other interviewed groups. Additional increases in communication included: between
buildings in the district (i.e. high school and middle school), communication with personnel or students
and keeping them informed via Schoology, and district to district communication specifically on
implementing the project and concerning course sharing. One member of the implementation team
stated, about communicating with students outside of the building during a school day, “but as long as
they can get to a Wi-Fi, they don’t have [to have] the physical worksheet in their hand… I’ll take pictures
of the whiteboard…” Interviewed members of the Implementation Team also identified an increase in
communication amongst district personnel specifically about credentialing. Technology, specifically
Google classroom and email, were identified as tools increasing communication for the implementation
team. Identified communication also between districts’ Implementation Teams to create a “Master”
shared course class schedule available to students to participate in for the 2015-16 school year, and
there are plans to implement a similar procedure this upcoming school year.
Course Sharing
The School Counselors interviewed during the site visit stated that lack of student interest and
participation in previously planned shared courses has kept course sharing from functioning at full
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potential, and scheduling shared courses was also identified as a major issue in district to district
sharing. DE teachers voiced concern that sharing courses with other school districts might potentially
eliminate jobs from other educators because of their own qualifications and skills. The Implementation
Team stated that course sharing produces so many issues that credentialing in-district teachers is the
easier route. Lab requirements in science courses, and hands-on experience, are also barriers to course
sharing across districts.
Successes in course sharing have been experienced in the school district as well. Counselors noted that
the district is currently sharing a course out to other districts, and that students have access to enroll in
shared courses from other districts. DE students reported that at least one course is being shared into
the district through technology resources in the new multimedia center for students. One student
reported that scheduling for them is made easy, and they have the ability to take courses that they want
to. The student’s schedule has a “free period” where they can work on computers or other devices to
complete their DE courses. Teachers not teaching dual enrollment identified that some shared courses
rely heavily on the librarian at the district high school. One course utilizes the librarian to supervise the
students in the classroom taking a shared course over distance learning technology.
The district Implementation Team identified other successes in course sharing so far in the district.
Course sharing has given the district opportunity to collaborate and learn from other district personnel
to better serve the district’s students. “…Everyone’s got a different thing. You know we’ve gone to visit
different schools, some part of the collaborative, some not. But it changes the way we think. I think
that’s the biggest thing…what we can do and what’s beneficial to the kids… what are we going to do
that’s going to help the kids?” Distance learning equipment is also used to communicate between
buildings in the district. The district Implementation Team also identified that a master course sharing
schedule will be developed amongst a group of districts in the OAC project. There is anticipation of
course sharing to happen in the 2016/2017 school year for the school district.
Course sharing topics identified across more than one interviewed group included:




The district is not currently receiving courses from other districts.
The transformed space in the high school library/multimedia center being used for
course sharing.

Technology
All 5 interviewed groups identified technology challenges in the OAC Straight A project. The School
Counselor stated that students and teachers in the district need more training to be able to feel
comfortable with the technology, and the district previously experienced barriers in accessing programs
and services that were available to “more wealthy districts.” Students taking dual enrollment perceive
working entirely on electronic means (i.e. iPads) is “not the best option,” and that not taking physical
written notes hinders their learning in the classroom. One student reported, “…a lot of notes are on the
iPad…I do really well on the test, just I don’t necessarily like them all on the iPad.” One interviewed
student identified the internet’s unreliability during the school day impedes necessary coursework. DE
teachers reported that using technology is more difficult because of the lack of access to internet in
some students’ homes, and that electronic textbooks are cumbersome and not user-friendly. Multiple
DE teachers agreed with another teacher in the group when stated: “I’ve got students that don’t want
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the textbook on the iPads…They would rather bring me a hardcopy of a paper to grade. And this is the
age where everyone grows up with this stuff. It kind of surprises the dickens out of me.” Additionally,
members of the Implementation Team voiced concern about the financial sustainability of the
technology implemented in the district as a result of the grant, once the funds are exhausted. The NonDE teachers reported that the downsizing and alteration of the district’s high school library was not seen
as a benefit by all, but is a result of the increased technology in the district.
All five interviewed groups identified successes in technology usage and implementation in the district
as a result of the OAC Straight A project. The School Counselors reported that the implementation of
technology, specifically iPads has increased the efficiency of the districts’ standardized testing ability,
specifically the ACT testing for high school students. The DE students reported that the technology has
been utilized in many courses in the district, DE and non-DE classrooms utilize the various technology
implemented because of the project. Also reported by the interviewed students, the middle school in
the district has “3D printers and robots for the students” to utilize and support learning. DE students
also said that there is the addition of an engineering program in the district high school. Interviewed DE
students identified the utilization of the Schoology app for their coursework in various classes. One
student said, “I think [the technology] made studying for homework a lot easier, studying for tests. Just
having it there and we didn’t have to carry books. We can just do it on the iPad.”
Dual enrollment teachers also identified successes with implementation of technology from the project.
While the interviewed teachers perceive some teachers don’t like the utilization of technology so much,
others truly do appreciate the implementation. One teacher reported staying in their classroom during
the lunch period so that students can utilize technology and complete coursework, instead of leaving for
their lunch time. The district’s Implementation Team identified that this grant project was “timed
perfectly” for the district to be able to implement already-wanted hardware and technology changes,
professional development, and software programs in the district. One member of the team stated, “…I
don’t know when we would have if it hadn’t been for the grant.” Also reported by the team, was a
desire to share the purchased equipment throughout the district’s building, so as to see the purchases
as district-wide instead of building-specific. Teachers not teaching dual enrollment also identified
positive technology experiences. The art curriculum in the district has changed drastically and
incorporated technology into a variety of projects and assignments. One teacher identified that the
district is blending video instruction with DE/shared courses and utilizing the rooms in the new
multimedia center, and that the integration of the technology “gives the responsibility back to the kids”
Technology topics identified across more than one interviewed group included:






Conversion of library into “multimedia center,” and the integration of more digital
content, conversion of space, and elimination of obsolete materials.
Technology has given students and teachers access they did not have prior to the
project.
Implementation of one-to-one technology in the high school, with iPads and computers.
The students are able to take home their assigned devices.
The technology has been implemented across subjects: art, English, science, math
specifically identified.

September 2016 Evaluation Report

47

OHIO APPALALACHIAN COLLABORATIVE PERSONALIZED LEARNING NETWORK EVALUATION





Technology has increased student and teacher access to coursework, materials are more
easily distributed, completed, and collected (i.e. tests, quizzes, notes, homework
assignments, in class assignments/exercises). The materials can be accessed in the
school building and at home, and student value being able to save work and come back
later, and access their course textbooks without internet (especially at home).
iPads and newer computers were identified as newest/most noticeable technology
changes in the district for 2015-16 school year.

September 2016 Evaluation Report

48

