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Abstract
This study is an investigation of tpestschool needs for persons withild to moderate
disabilities in Pickaway County, Ohio. Data collected for this investigation comes from the Ohio
Longitudinal Transition Survey. Information for the survey comes from both exit surveys
performed before students exited secondary schaol follow-up surveys performed one year
after exit. The data is used to compare state, regard county inputs for students with
disabilities. A closer analysis of the Pickaway County data within the contexre$sarch
based practices associated withprovedstudent outcomesboth while in high school and
after leavingis used to make some general statements regardingpits-school needs for
persons with mild to moderate disabilities in the couriDatawas also collectedsing
interviews with paents, special education teacheend county agencies regardidgli dzZR Sy (0 & Q
needs. Findings revealed three areas of potential community supports for helping students with
disabilities in Pickaway County. These areas include providing services relatingithuald
tutoring, supporting students as they acqaemployment through their own effortsand
providing services after graduation to help students who want to partieiji@apost-secondary

education and employment.
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The first several years after ldag high school can be especially challenging for young
adults as they transition into the world of adulthood. Finding employment, housing,
transportation, and pursuingostsecondary education goals are among just a few of the
challenges young adults faes they enteia new world of independence. This period is
RSAONAOGSR 0@ hpefiodls Ndinderingddfortinatélysthis®tbundering perio®
according to Test, Aspetind Everson (2006) often reaches beyond these few years after high
schods andfor some,can continue throughout a lifetime.

Those most significantly impacted during this time of transition are young adults with
disabilities.Individuals with the most severe disabilities are often supported with residential
services, supporig employmentand employment in sheltered workshgpshile maintaining a
network of family and community supports that reach beyond high school and into adulthood.
Collaboration efforts between county boards of Developmental Disabilities (formerly Mental
Retardation orMRDD), state agencigsuchath KA 2 Q&4 wSKI 0Af Al jan@y { SNI
federal agenciegsuch as the Social Security Administratioften seek to improve the level of
independence and autonomy for young adults with more severe to meddedisabilities. While
it is true that there are major challenges apdst-school needs foyoung adultsvith severe to
moderate disabities, the focus of this investigatiols onyoung adults with mild disabilities
who often$ounderQvhen services tat were formerly available under IDEA during their school
years are no longer available to them. It becomes critical for these young adults that the

community steps irio take overwhenIDEA steps out.
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The Community

Pickaway County, Ohio is a predoamtly rural county with a population of about
poXnnn LIS2LX S 6t A0l gl e [ 2dzyiée | daRdityioR NE HAmMAO
Circlevillel 6 2 dzi on YAf S&a &oCaliirkbusPiEkavai Goantydas @ strody G |- €
agricultural base and washce an economically thriving county predominantly supported by a
number of manufacturing plants. Corporations like DuPont, General Electric, RCA, Container
Corporation of Americand PPGndustries2 y OS KSf LJISR t AO1 Il gl & /[ 2dzyié&
(Styers 2003). However, over the past 20 yearany ofthesecorporations and many
manufacturing jobs have left the region.

According tostatistics(May, 2010¥rom the Ohio Department of Job afmily
Services, Pickaway County currently has an unemploynagéatof 11.1% which is slightly higher
GKFYy GKS adliadSQa dzySYLX 28YSyid NIGS 2F mnoTms
manufacturing industry still employs a great number of residents in Pickaway County, the
health industry now offers some economic suppor (i 2 G KS O 2Pitkaway Bragre€sA GG AT Sy
Partnership, 2010y).S. Census Bureau, 2002). Of the industries in the private sector, Berger
Health System is currently the largest employer in Pickaway County with 700 employees
(Pickaway Progress Partnersi8urvey, 2010). Perhaps one of the most startling indicators of
0KS O2dzyieQa SO2y2YAO aAddzrdrzy Aa (GKS ySINIe
NEOSAGBS FTNBS YR NBRdzOSR fdzyOK Ay GKS O2dzyieqQ
Education Regrt Card data for 2002009). Westfall, a district located in the western part of
the county and supported predominantly by agricultural income, reported #hsttaggering

cp: 2F AGa RAAGNAOGIQE A0@RESZHIE® H6SNBE SO2y2YAO!l
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At a recentnduction ceremony of the National Junior Honor Society at Everts Middle
School in Pickaway County (2010), Commissioner, Ula Jean Meztler gave a brief history of the
O2dzyieQa SO2y2YAO KAAG2NES® {KS (G2fR 2tfe GKS O2
YIFIydzZFlI OGdzNAYy3 0622Y RdNAy3I GKS moopnQa GKFEG fI a
told of a time when a family could be supported by working a farm or a job in one of the
O2dzyileQa LIIFydao { KS Ay i NZ R dzOdhdRspak&tiem @l ¢ 3 €
how, with globalization, the economic fabric of the community has changed. She spoke to the
students about the importance of their education in the new econpamd the necessity of
continuing their education beyond high school. MrsSSM T f SNDa Y242 aiKS Y2N
Y2NB @2dz SINy¢ tSFTi GKS YARRES aokKz22f adadzRRSyl
make choices that will affect thgrostsecondary lives.

While Mrs. Metzler addressed the entire population of middle sdisbadents, the
correlation betweerléarning and earninghas significant impact for the population of students
gAGK RAAIOATAGASA D Y2 NI SINAGSige of SpdRial Eduicalioh St O H n N
Programs suggests that youth with disabilitie$ faicomplete school at a rate that doubles that
2T 3ISYSNIt i GW®estdrchegardidd tBeNginéral education population
AYRAOI 0Sa (KIFG addzRSyida ¢K2 FEFEAf (G2 3N Rdzr 4GS
underemployment (Bound & Jgha 2y > Mdppp V¢ KIS GaKAIKSNI NI (Sa
6/ 2tSe83X MopppO YR RNHA dzAS 6{ g6l AYZI .Sl dz@raszx |/
GKFY KFEfF 2F (KS KSIRa 2F K2dza SKagdit&lanTesy ¢St FI

2006,(p. 6). While these statistics paint a grim picture for the general education population of
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students who fail to graduate, it is likely that the picture for students with disabilities who

dropout is even less optimistic.

In Pickaway County, however, thereli® YS o0l aAa F2NJ 2LI0AYAAYD

Part B Annual Performance Report 200 ny O NB @A ASR ! LINAE I wHAamMnoX

graduation rate for students with disabilities was 86.1%. Students with disabilities in Pickaway
County exceeded the staterget, graduating at an average rate of 86.6% during the722008
school year@DE, 2002009 report card data of the combined districts of Circleville City
Schools, Logan Elm, Teays Valeyl Westfall). This rate falls only 4% behind the average total
graduation rate of 90.6 % for all students graduating in the county. When compared to the
average 74.9% graduation rate of the nation as a whole (percentage based o2 @087
results reported by the U.S. Department of Education, June 2010), both studihtand
without disabilities in Pickaway County seem to fare better in general. Perhaps there is
somethingto be saidabout thecounty school&ommitment to the mandates set forth e
Individuals with Disabilities AGIYEA.

Literature Review
To bette inform and organize this investigah four works of literature were consulted
extensively and referenced throughout the study. The following reviews describe these works

as they are used for the purposes of this study.

The Individuals with Disabilitieg\ct (IDEA

IDEAthe Individuals with Disabilities Education Act, has, for tHiitg years now,

YFYRFGSR Sljdz-f | 00Saa F2NJ OKAft RNBY GAGK RAAal O

l.j
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SRAzOF A2y ®é ¢KA& fFyRYIN] RSOREfdragly EwatianK S | y A
of All Handicapped Children Act, PL-13¥), has greatly impacted the population of individuals
gAGK RA&AFOAEAGASA K2 ¢gSNBE FT2N¥VSNIeé GaSEOf dzRSR
limited access to the education system amere therefore denied an appropriate education
(U.S. Department of Education, 20@7 1. Not only did thisActmandate a free and
appropriate education for individuals with disabilities, but it also provided protection for the
rights of children with diabilities and their parents, offered federal assistance to states and
localities to provide for the educational needs of children with disabiliaesl mandated
measures that woul@ssure the effectiveness of efforts to educate all children with disieisili
(National Information Center for Childremé Youth with Disabilities, 1996
The IDEAegislationrequires schools receiving federal funding to create an
Individualized Education Program (IEP) for each student identified with a disability. The IEP is
said to bedthe cornerstoné (Gartin & Murdick, 2005) of IDEA and contains six mandated
components (Test, 2006). The sixth component, known as the transition component, was added
in1990 when IDEA(P.L.3Ir c 0 ¢l & | YSYRSR (2 dsBrgndiorNgdalsa i K I (
no later than the students 166 A NIi K R & ¢  opl 206). lnNSdddioR tothvedagh H
requirement, the amendment also requirdBP teams to consider each student's needs relating
G2 GNYyYyaAGA2y>S St OK & (sRiBsyfuction andieBrésSaBnd ©Sa | Yy R
community, employment, angost-school goals (Clark, 1996).
Thesepost-school goals were further emphasized with the 1997 reauthorization of IDEA

which acknowledged that a primary purpose of the free appropnmtblic education

guaranteed tctOKA f RNBY | YR @2dz2iK ¢gAGK RAAlFIOAfAGASE Aa
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AYRSLISYRSY(l ftAQAYIES6/YSH2Y wnnnI OL59! Qpt C
recently, in 2004, IDEA was amended again with key chahgesaffected both the way
transition services are viewed and implemented. Preparing students with disabilities for
GFAZNIKSNJ SRdzOlF A2y ¢ Ay I RRAGAZ2Y addndepdadnt LINS OA 2
living became a primary consideration in the amded law. The law was also amended to
emphasize that transition services are to be:

within a resultsoriented process, that is focused on improving the academic and

Fdzy OlA2ylt | OKAS@SYSyd 2F GKS OKAfR gAGK |

from school to post school activities, including pestondary education, vocational

education, integrated employment (including supported employment), continuing and

adult education, adult services, independent living, or community participafidinight,

2004, p. 11)

¢Sad oHnncoO Ay KA& SELXIYyLGAz2zy 2F GKS HwHnn
NEIljdzZA NER (2 Ay Of dzZRS NI yaA @R ifis dedrlthbtdegisiatod 2 Yy R K
is moving toward what Kohler (1996) call$tansition perspective of educatich&? the heart
2F (GKA& LISNALSOGADS IINB (GUKS AYRAQGARzZrt &addzRRSyYy
school. According to Kohler (1996), these goals are consumer driven or determined by the
a0 dzRSY (G Qa 2 ¢, désiyeRdn@preRedzhces. N6tDRYRIid IDEA 2004 contain
legislation with a transition perspective, but the law also defined accountability measures to

ensure that schools embrace a transition perspective by adequately and appropriately

providing these arvices to meet the individual goals of their students.
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In order to measure how well states are doing in helping students reach their education
goals, IDEA (2004) contains legislation that requires each state to evaluate its efforts in
implementing the Brt B requirement®f IDEA by requiring states to report tp@stschool
engagement of students with disabilities in postsecondary education and employrbat.
Office of Special Education Programs (OSEP) at the U.S. Department of Education (USDOE) has
identified 20 indicators for which each state must develop measurable and rigorous targets.
Each state must also describe how it will improve implementations by submitting a State
t SNF2NXIyOS ttly o6{tto SOSNEB AaAE cRdpNtEd . I aSR

4

0!/t w0 gKAOK akKz2ga GKS aidlFrisSqQa LINRINBaa G261 N

O«

FSRSNIf 3I20SNYYSYyd RSGSN¥YAySa SIFEOK adlasSQa 2

QX

Special Education Programs (OSEP) in the Department of Educatibfw NB @A Sg S| OK
report and may determine that a state: meets requirements, needs assistance, needs
intervention, or needs substantial intervention (IDEA 2004 section 616(b)). Depending on the
determination, the Secretary of Education may imposeaie actions that effect federal
funding to states that do not meet requirements.

In 2008, Ohio was determined to be in need of assistdold@wving a review of its
Annual Performance Reporccording to IDEA, for states in need of assistgiheeSecréary
must take one or more of the following actions: 1) impose actions that include advising states
of available sources of technical assistance to meet needs in deficit areas, 2) direct the use of
state level funds provided to meet areas of need, or 3y nd@ntify the state as a high risk
AN YyGSS Ay 6KAOK (GKS FTSRSNIf 3I208SNYYSyYyid Yle& A

Part B grant award.
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¢tKS {SONBGFNEQA |OUA2Y F2N) hKA2 AY HWHnny ol
sources of technicalassa i I Yy OS (2 YSSi ySSRa Ay hKA2Qa RSTA
that Ohio met the requirements of IDEA, but in 2010 the OSEP found thai@kimneedof
intervention (U.S. Department of Education, 2010). Ohio revises its SPP (last revisi@ry-eb
MZ HAMAO LISNA2RAOFtEtE& Ay 2NRSNJI (2 aYFAYydGlrAy 2
Department of Education, 2010. 2).

Not only do the federal IDEA accountability measures apply to states, but states are also
required to apply similar meases to Local Education Agency (LEAS), or school districts. Each
year, states must report the performance of each of their school districts on the targets defined
AY OGKSANI {GFGS t SNF2NXIYOS tfly o{tt0 YR (KS
Ydzad | fa2 NBLR2NI G2 G§KS LldzofAO0 SFOK RAAGNAOGQ
whether or not each district met the targets indicated.

The Ohio Longitudinal Transition Study (OLTS)

hKA2Qa {a1 0S8 t Soumiredivel2¢taréet indhtdrs/idertifed by OSEP
and contains measurable goals and timelines for data collection and needed improvements.
hKA2Qa O NBSoGuses gnRmp@Vvingoatsichool outcomesor students with
disabilities that are no longer in secondary schétak the responsibility of the Office for
Exceptional Children (OEC) to report to the federal government the percent of watlthEPs
that are no longer in secondary school and who have been competitively employed, enrolled in
some type of posseconday school, or both, within one year of leaving high school (referred to
asposti OK22f Sy3lF3aSYSyidoo ¢KS RFGF dzaSR G2 RSOSSN

is collectedusingthe Ohio Longitudinal Transition Study (OLTS) (Ohio Department of Edhycati
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2009). This study, modeled after the National Longitudinal Transition Study (Wagner, 2005)
ARSY(UATASA aidRSyidaqQ SELSOGIGA2ya |G a0Kz2t
The exit surveys are given to students with disabilitiespusir to leaving high school. In this
survey, students are asked about their postsecondary goals and how they evaluated their high
school experiences. The follewp surveys ask these same students how well their goals were
met one year later. The currentl@S 2008 nnual State Report (Ohio Department of Education,
2009)is an overview of the survey findings for the state for the past five ydars.evident that
for students with disabilities, there is an increasing emphasis on the main purpose of ieducat
G2 LINBLI NB adGdzZRSyida F2N) FdzZNIKSNJ SRAzOF fiA2y >
Section 601 (d(1)). It is also evident that there is increasing accountability at all levels to
ensure that it happens.
Sustaining Secondarfransition Progams in Local Schools
In an article focused on sustaining secondary transition programs in local scheruts, B
Lindstrom, Unruh and Waintrup (2004) suggestensecondary transition practices that are
associated with greater outcomes for students withattigities while in high school and once
they exit. Their research indicates that for students still in high school, thesmnpractices are
associated with greater student success and a decreased the dropout rate for students with
disabilities. After leging school, these practices are associated with better employment and
outcomes with post secondary education.

The first practice identified by Benz et.al (2004) includes students receiving direct,
individualized tutoring and support to help them complétemework assignments, attend

class, and stay focused on schddiese services are particularly important for students with

w»

S
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disabilities as academic courses become increasingly complex and completion rates for
students with disabilities continues to beghier than their general education peers (Test,
2006).

The second practice suggested associated with greater student success includes student
participation in vocationabr careertechnicalclasses during the last two years of high school.
Classes that ofir specific occupation instruction are reported as being the most beneficial.
Careertechnical education is a school based training which is defined bipehdns Act (1998)
as:

organized educational programs offering sequences of courses directly rétated

preparing individuals for paid or unpaid employment in current or emerging occupations

requiring other than a baccalaureate or advanced degree. Programs include
competencybased applied learning which contributes to an individual's academic
knowledge higherorder reasoning, problem solving skills, and the occupatispatific

skills necessary for economic independence as a productive and contributing member of

society. (U.S. Department of Education, Archived Information, 200P).

According to Testt al. (2006), the most effective careechnical education occurs
when a student takes four or more classes in one occupation area. This specialization is
associated with increased employment and higher wages. However, research indicates that
studentswith disabilities seldom specialize and often take a number of unrelated CTE courses
accounting for less than 5% of students who participate in CTE concentrated occupational

areas. Careful planning is needéaring early high school yeais ensure that saidents with
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disabilities participate in specializedaopational training and handsn experiences in a
sequenced series in order to receive the greatest benefit.

Participation in paid work experience in the community during the last two years of high
schaol is the third practice suggested by Benz et. al (2004) as promoting better student
outcomes.Community based job experiences provide a number of benefits for students. Aside
from the economic benefit of earning a pay check, students also receive autlexmeriences
with time and money management, developing social skills and relationships, adjusting to

employer expectations and developingenseof seltefficacy.

The fourth practice includes student competence in functional academic and transition
skils. Developing academic competence in areas such as reading, math, writing, and problem
solvingis critical for improvingt 0 dzZRSy i 2 dz(i O 2 Y SampdtitveglbBaReboddms. KA I K f
Together mandates in NCLB (2002) and IDEA (2004) have raised thedsrdators in
ensuring proficiency of all students in academics including thadedisabilties. With these
Acts, an increased emphasis on including students with disabilities in the general education
curriculumhas changed the face of traditional edtion. Teachers are expected to deliver
researchbased instruction in multiple and innovative ways that will promote learning for all
students. Students with disabilities (with and with@adcommodationsare expected to make
adequate academic progress afpwith their peers. While there are challenges both for
students and for teachers in an inclusive classroom, the research points to improved student
outcomes in math and reading for students with disabilities who are included in the general

education clasroom (Knokey, 2006).
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Benz et al. (24) alsosuggests that@mpetency in developing transition skikuch as;
managing money, care@awareness, sefidvocacy, goal settingnd developing personabcial
skills are also linked to improved student outcasndo greater emphasize the importance of
providing students with opportunities for developinigeise skills, IDEA (200:tates the
LJdzN1J2 &S 2F | aGdzRSyiQa FNBS FyR FFLILINBLNARFGS S
employment, and independent ling (Sec. 601d) (1) (A).€ The law also requires transition
services to be in place by the time a student reaches his or Hebitthday (DEA 2004Sec.
614 (d (1) (A) (VIII) (daryest, 2006). However for many students with disabiljtiee need fa
transition services and related activities for developing competency in the areas mentioned
lo2@d3S A& YySSRSR f 2"biEhday SAEcBrili) tolTest(2DAGR Bayfitgidtil am c
& U dzR S ¥ hirday willde too late for some students to haghe transition planning

process9 NI & LI I yYyAy3d gAGK O2yaARSNIYGA2Y 2F I ailoc

best practice when it comes to transition planning for students with disabilities.

The fifth practice identified by Bemnd collegues (2004as promoting improved

student outcomes involves participation in a transition planning process that promotes self

w 7 =

determination.Selfdetermination has been defined by Raymond (200873 | a &

(0p))
>

y3a |
to act as the primary causal agentdny SQ&a € A TS | YR YI ¥Rrsdests OSa |y
with disabilities, developing skills of salivocacy, selfletermination and seféfficiency can be
instrumental in reaching goals during and beyond school. These skills, according to Test (2006),

are éthe most important skills for students with disabilities who want to pursue {sesondary

educationé A growing emphasis on salbtermination is apparent in recent legislation (ADA,
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1990; IDEA 1990, 1997, 2005 amendments; Rehabilitation Act Amengnd®92) and in the
funding available to support initiatives that help students with disabilities acquire these skills as
an important outcome of the educational process (Test, 2006). Additionally, Bremen (2003
reports 6students who have setletermination skills have a stronger chance of being successful
in making the transition to adulthood, @tuding employment and independenée. 1)

Courses in selletermination can be beneficial for students widksabilities;however,
to adequately develop setfetermination skills, studentsiusthavedaily opportunitiesto
practice their skillsn order to generalize them in other settingBest, 2006)Educators should
take particular care to ensure that students with disabilities have adequate opportunitibg
the school environment and in the communtty develop the selfletermination skills they

need to meet their possecondary goals.

Receiving direct assistance to understand and connect with resources related to post
school goals is the sixth practiBenz et al. (2004) identifies as promoting improved student
outcomes.Consideration related to goals in pestcondary education, employment,
independent living and community participation are all areas in which students with disabilities
may need direct ssistance to understand and connect with resources to meet their-post
secondary goals in these are&srect assistance can come through a varietgafool and
community resources. Guidance counselors, admissionaselors, financial advisors,
employmentagencies, and Job and Family Servamesamong just a few resources that are
often readily available for students. Not only is it important that students connect with the

appropriate resources but it also becomes important that studdrage anunderstarding of
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their own needs relating to their postchool goals. Helping students assess their own needs
and getting them connected with the appropriate sources can be instrumental in helping them

achieve their possecondary goals.

The final pratice identfied byBenz et. al (2004) is graduation from high school.
Graduation from high school has been characterizgd@hang (2066 LJP HpO & | &Yl ¢
YAT SamakhSthed G NI yaA RRZ W APPSR YOS 2 &2 daypdst | Rdzf (1 K2 2
WWiIlera of manufactuing and industryand until recent decadesceiving a high school
diplomahastraditionally been considered a valuable asset for individuals irUti&labor
market(Dunn, 200% H2 6 S @S NE dloifal higBtdRtt eofainy graduation from high
school,according to NationaCenter Educationdtatistics (2001p. 10 Z a kdniAirium
requirementforg/ i NB Ay (2 GKS I 62 NJYovakbchski®duéthereguBatidn NX |j d:
or training.In legislaton known aghe W5 N2 LJ2 dzii t NS @Sy G A 2wy nmM®BIQ 36 b /y] . 3
emphasis on improving graduation rates in theSwas addressetly providing fung to states
for the purpose ofiropout prevention and studereentry irto secondary schools (NCLB, 2002,
Sec. 1802). In alignment with the NGRBO02)legislation, IDEA2004)further emphasized the
improvement ofgraduation rates for students wittisabilitiesby providing funding to states
that establish goals for the performancoé children with disabilitieshat caddress graduation
rates and dropout rateis(IDEA 2004, Sec. 612 (a)(@®)iii)]éHistorically there has been limited
researchinto the dropout rates,includingcauses and behaviors associated vdtbpout rates
for students with disabilitiesPerhaps with the growing attention and federal fundingettsure

higher graduatin rates for ALL studenttis area of research M expand in the near future
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giving educators a better indication of best practices related to increasing graduation rates for

students with disabilities.

Mild to Moderate Disabilites

Individuals experience disabilities at different degrees and in various combinations.
Some individuals may require very little support for a brief period of time while others require
extensive supports throughout a lifetime. Research indicates thatrthprity of students
receivingspecial education services darese who do not require extensive services and are
considered to bestudents with mild disabilities. Students with learg disabilities comprise
48.3% of the total number of individuadsyes6-21 receiving special servicéRaymond, 2008,
p. 6) For this population of studentsertain considerations should be addressAdcordirg to
Raymond (2008xtudents with mild disabilities are frequently perceived to require few or
minor accommodations order to be successful in the general education curriculum. Though
these students often behave like students their own age, their disability may play a part in
compromising their success in the general education curriculum. For these students, special
education services can fill the gap between (accommodate) student deficits in learning in order
to meet their educational goals. There are, however, particular challenges for this population of
students. For students with mild disabilities, the disab#itsge often invisible to others and
therefore may not obtain the same understanding, assistance, or sympathy that students with
more severe disabilities may receive from otheRaymond, 2008Y0ften selfesteem and
competency issues arise. The challenge oW ygGit@getidgA (0 Q 2 NJ-tgeti Ninea XX Ayy 3

OSNIFAyfe O2YLINE Y-dodc&t and/initiatiyfeRIdridgiaRdlzkbybr@ &chod| Sears.
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This investigation is intended identify the needs of these individuals in Pickaway County that go
beyand the school years in order to make some recommendations that may help to improve
future outcomes.

Method
Procedures

To investigate the posichool needs of students with disabilities in Pickaway County a
mixed research method was selectégguantitative @ta reportedin the Ohio Longitudinal
Transition Study was collected and arzalgt for comparisons atate, regional and county
levels.Qualitativedata was also collected in interviews with parents and intervention
specialists.

Participants The primaryparticipants were individuals with disabilities who were either
exiting secondary school or who were contacted a year following exit to complete a-4gtiow
survey for the Ohio Longitudinal Transition Study (OLTS). The 2009 Annual State Report of the
OLTSncludes data collected from 4, 567 participants statewide. Of the survey data included in
the 2009 report, data from 1,044 participants surveyed between 2005 and 2006 is included
along with data collected from 3,523 participants between 2006 and 2008oiRdglata
included in the investigation comes from 478 participants surveyed between 2005 and 2008.

The county data used in this investigation comes from 28 students with mild to
moderate disabilities surveyed between 2006 and 2008 from Pickaway Calntgls. Of the
28 participants from Pickaway County, twenty reported having a specific learning disability, two
reported having other health impairments and two reported having intellectual disabilities.

Four respondents did not report a disability type.
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Of the participants surveyed, 21 reported that they attended mainstream classes for at
least 80% of the time, six reported that they attended mainstream classes betwe8d%4®f
the time and one reported that he/she attended few or less than 40% mainsticasses.
None of the participants reported attending selbntained special education classes.

Datacollection instrument Data for theinvestigation came fronthe Ohio Longitudinal
Transition Study@LT$ In compliance with the requirements of IDEAJ2), he State of Ohio
through theOffice for Exceptional Childrdras contractedvith the Center for Innovation in
Transition and Employment (CITE) at Kent State University to collect, manage, and analyze the
resultsof information collected from indivigals just prior to leaving high school and one year
later (ODE, 2010)Thirty students with disabilities in Pickaway County were surveyed between
2006 and 2008 usindpe OLTSurvey tool(seeSurvey 8mple Appendix A Since the purpose
of thisstudywasto investigate the needs of students with mild to moderate disabilities in
Pickaway County; the data for two students with severe disabilities is not inclGdewide
data usedfor this study was obtainely accessing the 2009 Annual State Report oiQh&®
Longitudinal Transition Study througfile Ohio Departmento® RdzOl G A2y Q& 6So6aA G S
ode.state.oh.us/)Regional data was obtained by accessiregOLTS websit@vww. olts.org) at
Kent State University. PickawaguBty specific data was obtained y2 y i OG Ay 3 / L¢9 Q&
Outreach Director, Robert BadthD.

Interviews.

Parent interviews were conducted by phone in July of 2010. To satisfy confidentiality
concerns, intervention specialists or other appropriate school personnel initially contacted

former students or their parents for consent to be interviewed. Contact information for
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participants consenting to be interviewed was given to the investigator in this research. Two
parents were contacted and asked a series of three questions regarding theguxil
concerns related to their son or daughter.

Results

In the following section, an attempt is made at comparing some of the data reported in
the OLTS by state, regicamd county. The data reported in the OLTStherstate and region
contains inform&on collected for all students with disabilities. Data reported for Pickaway
County, however, only contains information collected for students with mild to moderate
disabilities. Since all data sets do not contain the same population, it is not possiitedtly
compare percentages between them.

State Data

In the 2009Annual State Report (ODE, spring, 2009), the major findings were published
relating topostschool outcomes in employment, postsecondary education independent
living for students withdisabilities in the state of Ohio. The findings included both the projected
outcomes from the exit surveys completed before students left high s¢hadlthe actual
outcomes when they were surveyed one year later.

Anticipated versus actual posichool aitcomes For the employment outcomes, data
indicated that 80% of students planned to be working after graduation, but only 70% were
actually working one year later and fewer were working-finie and parttime than expected.

A major finding regarding pastcondary education indicated that of the 70% of students who
planned to be enrolled ifour-year, twoyear, or technical/vocational postsecondary education

prograns after graduation, only 36% were actually enrolled one year later., Aldy half of the
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students who planned to enroll in the military were enrolled. Another major finding was in
regards to independent living. According to the exit surveys, 60% of the students surveyed
planned to be living independently but only 20% actually were living inolége from their
families one year later.

Reasons for not meeting expected outcomesdditional findings reported in th2009
Annual State Report include reasons students gave for not working and not attending post
secondary education. The most prevaleaasons students reported for not workingeve
attending some sort of postecondary education or training (34%)d not being able to find a
job or a job of interest (36%). Reasons students indicated for not attendingsposndary
education includeahanging their plans (32%&nd not having enough money (29%).

Regional Data

The report for Region 1lih the state of Ohidhat includes Pickaway County also
contains data regarding both expected and acfpast-school outcomes for students with
disabilities.

Anticipated versus actual posschool outcomesAccording to the data collected
between 2005 and 2008, 86% of students with disabilities in Region 11 expected to be working
either full or parttime, however, only 74% were working either full or panbe at follow-up.

Of the 77.3% of students that expected to be enrolled in some type ofgeginday
education, only 42.3% were actually enrolled. Of the 7.5% of students that had planned to
enroll in the armed forces, only 4.1% actually enrolled. Studalsts reported their expected

living arrangements after graduation. Of the students surveyed, 46.2% planned to be living with
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parents or a relative and 20% expected to be living on their own. The fpilpwndicated,
however, that 72.4% were living with @ament or a relative and only 7.3% lived on their own.
Pickaway County Data

Somewhat comparatively, data collected between May 2006 and May 2008 for
Pickaway County indicates that 82% of the students with mild to moderate disabilities surveyed
expected tobe working either full or paftime however, only 64% were working either full or
part-time at followrup. Of the 85.7% of students that expected to be enrolled in some type of
postsecondary education, only 50% were actually enrolled. Of the studentsysay42.8%
planned to be living with parents or a relative and 21.4% expected to be living on their own.
The followqup indicated however that 67.8% were living with parent or a relative and only
17.8% lived on their own.
Comparative Analysis of State, Bien, and County Data

Of the most significant differences between what students planned to do after
graduation and what they were actually doing in the state, regaom county is the difference
between students who had planned to work (82%) and studeitits were actually working
(42.9%) in Pickaway County. When students were surveyed at foplplwowever, no student
indicated that they needed worlReasons given for not working includiéack of transportation,
working would cause them to lose benefitgving a babyor being pregnant.

Tablel providesa comparison of th®©LTSlatafor the Sate, Region 1]and Pickaway

County between 2006 and 200&ported in the spring of 2009.



Tablel

OLTS Data for State, Region, and Pickaway County

PostSchool Needs

Planned to| Actually Planned to | Actually Planned to | Actually
be working| working be enrolled | be living living
after (full or enrolled in | infour- independe | independe
graduation | part time) | four-year, | year,twc | ntly after | ntly one
one year |two-year, | year, graduation | year after
after tech./voc. | tech./voc. graduation
graduation | postsecon | postsecon
*data dary dary
includes education | education
one full program program
time after one year
military graduation | after
graduation
State 80% 70% 70% 36% 60% 20%
Region 11| 86% 74% 77.3% 42.3% 20% 7.3%
Pickaway | 82% 42.9% 85.7% 50% 21.4% 17.8%
Co.

Secondary Transition Practicesid Student Outcomes

26

Individualized tutoring.The firstof the seversecondary transition practice identified by
Benz et al. (2004nd described earlier ithe literature reviewA y @2 f @S & LINR GA RA Yy 3
individualized tutoring and support to complete homework assignments, attend class and stay
F20dza SR @y0.a0K22f ¢
WhenPickaway Countgtudents were asked on the OLTS survey to identify services or

experiences they thought helped them to reach their goals, 13 studetadedspecific
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helping them reach their goals.

Circleville High School in Pickaway Couetently implemented the Milestone program
to offer help to atrisk and struggling student$his specialized program is designed to help high
school students (both with and without special needs) improve academically, develop career
skills, and graduat&om high school (After School Programs Brochure, Circleville City Schools,
2009). Some activities in the program include tutoring services to help students pass difficult
portions of state assessments, credit recovery software to help students recobtsciar
classes that are needed for graduation, employment readiness activities that help students
prepare for employmentand opportunities for service oriented learning (Afterschool
Programs, 2009).

Not only is the Milestone Program is offered to statkeat the high school level, a
similar program is offered to students through the Extra Mile program in gradedrBExtra
mile, studentsreceive individualized tutoring and support to complete homework assignments,
pass state assessments, and develogially through service learning projects (Afterschool
Programs, 2009). Preliminary data reported by the district indicates that the graduation rate
increased since the Milestone program was implemented during the 2009 school year
going from 78% fortte 20082009 school year to 84% in the 20R010 school year
(Educational Forum Program, 2010). No data was referenced or analyzed during this
investigation that can suggest a direct correlation between the increased graduation rate (for
students with or vithout disabilities) and the Milestone program. Perhaps as the program

continues in the future, data may be made available for further investigation.

S

R
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Vocational EducationThe second transition practice identifibg Benz and colleagues
(2004)involves paicipation in vocational education classes during the tast years of high
school, especially classes that ofilestruction that is occupation specifiln Pickaway County,
students may choose to attend the Pickaway Ross Joint Vocational Center ((RRIGheir
last two years of high school. PRJIVC is a schooingffercational training to students in the
two Ohio counties of Pickaway and Ross. Preparation for attending the vocational school begins
in 8" grade, when students are invited to toure vocational schoolhe8" grade Intervention
SpecialistMs.Donna Reedbs instrumental in coordinating transition services for students
O2YAYy3 Ayid2 YR Y2@Ay3 2dzi 2F 2yS 2F GKS 0O2dzy
Reed(D.Reed persond communication, February 2010)stressed the importance of planning
a course of study for students with disabilities as they enter high school. She explained that
students who want to attend the vocational sch@wé required to obtain a certain numbef
credit hours in subjects such as health and physical education that are not offered at the
@20 GA2ylf aOKz22f Ay 2NRSN) G2 3INIYRdzZ §So® { KS vy
advance and therefore are unable to meet the requirements for seamndary and
postsecondary opportunities. She also stressed the importance of educating both the student
and the parent regarding credit requirements and secondary options such as the vocational
school and possecondary optionsas many parents have velittle knowledge about the
requirements oravailableoptions. In accordance with IDEA (PL-105Section 614 (d)) (A)
(vii) ()], the state of Ohio requires that:

For each child with a disability, beginning at age fourteen (or younger, if determined

appropriate by the IEP team), the IEP shall include a statement, updated annually, of the
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placement courses or a vocational education progra@jperating Standards for Ohio
Educational Agencies Serving Children with Disabilities, ODE, 2008)

As this investigation does not include any data related to transition statements for
students at or béore age 14, it is not possible to determine whether or not there were students
who wanted to participate in vocational training that were prevented because they were
unable to meet the requirements. Of the 28 students surveyed at time ofsrgnreported
participation in Career and/or Technical Education. For students that participated in
Career/Technical Education, the following programs were identified; Allied Health, Career
Based Intervention Program (CBIP), auto mechanics, auto body, cosmetatatgcdping and
general merchandising.

Students surveyed one year later were asked to identify the type of job they were
currently workingthree students reported working in constructiotwo reported working in
health caretwo reported working industriffactory work, one student reported working in
marketing/sales/retailfwo students were working as auto mechanics, one student reported
working as a cosmetologist and one reported working in the secretarial/clerical/business area.
Five students reportetBtherCas their current jolcategory In this category, students reported
their current job as detailing cars, working security, babysitting, farming and working for FedEx.

Responses for ten of the students regarding job type were missing at the tifodov{-
up. Though the data does not make a direct connection between students who participated in

vocational education classes during high school and the jobs students were working at the time
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of follow-up, a reasonable assumption could be made that ther@ connection between at
leastfour of the students who participated in vocational training (Allied Health, cosmetology,
auto mechanics and auto body) and the area in which they were currently working.

Communitybased work experienceThe third practicadentified by Benz et al. (2004)
for improving outcomes for students with disabilities while in school and after exit is associated
with participation in paid work experience in the community during the tastyears of high
school. Since developing anaomic base of support is critical to independent living, it makes
sense that students who participate in authentic work experience during high school will gain
those important skills instrumental in obtaining and maintaining employment. Sdyesed
training such as integrating employment and academic skills, using a functional curriculum and
offering careettechnical courses can play a critical role in preparing students for future
employment.

For students with disabilities, however, gaining an edgpdicipating in the real
world of work is critical since statistics indicate that for individuals between 18 and 29, the
employment rate is only 57% which is considerably lower than the 72% employment rate of
individuals without disabilities in the samgearange (National Organization on Disability, 2004;
Test et al., 2006). Of the different types of work experiences that students with disabilities in
Pickaway County participated in during high schoesnool work, job shadowing,
volunteering, and worlacquired on their own), more students rated the work experiences that
they acquired on their own as being helpful or very helpful.

According to the OLTS data for Pickaway County, of the 28 students with disabilities who

graduated during the years 20808, twenty-one (75%) reported having at least one job at
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exit, sixreported having no job at exit and data for one student was missing. When students
were surveyed a year after exit, 12 reported that they were working either full or part time
(paid employmat) which is about 14% below the national average reported by National
Organization on Disability (NOD) in 2004.

Though only 12 of the 28 students reported working at the time of the felipvsurvey,
interestingly, 18 students reported a current job gdt is unclear why students who did not
report that they were working reported a job type. One possibility could be that some of the
students were working more than one job, the data, however, does not clarify the difference.
When asked during followp if there were any services or experiences studgugrceived as
being particularly helpful in preparing them to meet their goals, only one student credited
employment (working in different places during the school) as being helpful.

Functional academic ahtransition skills.The fourth practice identified by Benz et al.
(2004) as improving outcomes for students with disabilities is competence in functional
academic and transition skills. Wh@ongressuthorized the No Child Left BehildCLBAct in
2001,students with disabilities became a part of tA&Lstudents that must meet academic
proficiency by the year 2014. The requirements of NCLB and the mandates set forth,in IDEA
theoretically,combine to create the best possible learning situation for shidevith
disabilities ensuring that students are educated in the least restrictive environment, by highly
gualified teachersand are making adequate yearly progress (AYP) toward state content
standards.

Highly qualified teachersThe most current data (QE, Report Card Data 262809)

measuringhe percentage of core academic subject classes taught by highly qualified teachers



PostSchool Needs 32

in Pickaway County indicates that 98.1 % of core academic subject classes are taught by highly
gualified teachers.The most currat data reported for measuring the progress of students with
disabilities toward AYP indicates that two schools, Circleville and Logam&iRAYP in both

content areas measured (reading and math) for the 20089 school year and two distrigts

while Tegys Valley and Westfall, met AYP for math but not for reading (ODE, Report Card Data
2008-2009).

Academic proficiencyAccording to the OLTS data collected between 2006 and 2008 for
students with disabilities in Pickaway County, 23 of the 28 students wemveere proficient in
math, 22 students were proficient in reading, 24 students were proficient in writing, 18 were
proficient in science and 18 were proficient in citizenship. Of the 28 students surveyed, 27
participated in state assessments and only stiedent participated in an alternate assessment.
Students were also asked at the time of exit to rate a number of itecesrding tchow helpful
they were thein preparing them for life after graduation. When asked to rate proficiency
testing; 12 studentindicated that the proficiency tests were not helpful at alghtstudents
said they were somewhat helpfdbur students indicated the tests were helpful atwio
students thought the tests were very helpful. There were two students whose responses were
missing from thedata.

Studentswere also asked to rate a number of items that may fall into the category of
transition services which, according to federal mandates, are

to be within a results oriented process, that is focused on improving the acaderhic an

functional achievement of the child with a disability to facilitate the child's movement

from school to posschool activities, including postsecomgaducation, vocational
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education, integrated employment (including supported employment), continuing and

adult education, adult services, independent living, or community participal®tA

2004, Section 602 (34) (A

IEP and Transition Meeting#\n irstrumental element in helping students with
disabilities reach their goals related to transition is the IEP team. The IEP team includes the

student, parentsand other individuals (teachers, intervention specialists, gdnl agencies

Qx

who meettogetherl( G € S ad |yydzftfteo 2 KStLI NBOASG |
and objectives that arstudentdirected. By age 16, students should have a service plan that is
coordinated to focus on eadtudent's preferences, interests, needs, and strengthd should
include both irschool supports as well as supports in the commuthigt are identified in the
a0GdzZRSyidQa L9t ohfasSys ttlFlGdz 9 5ASTSNE HANYyOL D
Of the 28 students surveyed by the OLTS in Pickaway County, 12 st(#&t)sated
their IEP andransition meetings as very helpful in preparing them for life after graduation, 10
(36%)ated the meetings as helpfubur (14%)said they were somewhat helpful atdo (7%)
students indicated that they thought the meetings were not helpful at all.
Studerts also rated a number of schebsed training opportunities when surveyed at
exit from high school. An-school job is one type of schebhsed training that some students
participate in during high school. Angchool job is one in which work situatis are similar to
situationsthey might find in the real workplace.
In-school work. In-school work situations allow instructors to control a number of
variables and may be a good first step in preparing high school students for com+baséy

work situations (Test et al., 2006). Nine of the 28 students surveyed by the OLTS in Pickaway
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County rated how well they thought their-school jobs prepared them for life after
graduation; one student indicated that the work was very helpful in preparing theiféor
after graduation;sixindicated that the work was helpful, ando thought the work was
somewhat helpful.

Careertechnical educationStudents also rated care¢echnical education (CTE) for
how well they thought it prepared them for life after graahion.

Of the students surveyed by the OLTS in Pickaway County, eleven rated how well they
thought CTE prepared them for life after graduatieightstudents indicated that CTE was very
helpful in preparing them for life after graduation, one indicateédtt CTE was helpful, one
thought that CTE was somewhat helpful and one indicated that CTE was not helpful at all in
preparing them for life after graduation.

Communitybased training.Students also rated a number of communligised training
opportunities when surveyed at exit from high school. One type of commtaised training
students participate in during high school is paid work in the community. According to Test et
Ff®d oHAnncLuE 2yS AYRAOFG2NI 2F | aldor®yadQa ¥ dzi dz
employment prior to graduation. A study by Colley and Jamison (1998) supports this statement.
The study found that 52% of studeswith disabilities who had paid work experience prior to
graduation were employed after graduation and for studentso did not have prior work
experience, only 30% obtained jobs (Tesakt2006).

Eleven of the 28 students surveyed by the OLTS in Pickaway County rated how well they
thought school supervised paid work in the community prepared them for life afeetugtion;

three indicated the work was very helpful in preparing them for life after graduatimee
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indicated that the work was helpfulhree reported that the work was somewhat helpful, and
two indicated the work was not helpful at all.

Independent enployment. Students also rated the paid work that they acquired on
their own. Of the 20 students who responded to this item; 11 students indicated they thought
the paid work they acquired on their own was very helpful in preparing them for life after
graduwation, four thought it was helpfulandfive students indicated the work they acquireah
their own was somewhatelpful. No student reported the paid work they acquired on their
own was not helpful at all.

Job shadowingStudents were asked to rate theab shadowingexperiences during
high school in preparing them for life after graduatiailob shadowing is@mmunity-based
activity that allows students to try out different jobs in the community while working alongside
of an established employee. Wiijob shadowing, students learn valuable skills related to
employment as well exploring their own interests and abilities (Test et al., 2006). These
experiences can be helpful as student with disabilities develop their plans for adult life after
school.

Nineteen of the 28 students surveyed by the OLTS in Pickaway County students rated
how well they thought job shadowing prepared them for life after graduateght students
indicated that they thought job shadowing was very helpselenthought job stadowing was
helpful,three said somewhat helpfubnd one student felt job shadowing was not helpful at all
in preparing for life after graduation.

Volunteering.Volunteering is another communiyased training experience students

often participatein during high schooNolunteering provides students with valuable



PostSchool Needs 36

employment skills such as attendance, punctuality, showimgpterestin work, and responding
properly to supervision and emorkers. Volunteer experience can often help students develop
a morepositiveseltconcept as they work in the community as well as valuable experi@nce
scholarship and employment applications. Some volunteer programs not only help students
develop employment skills, but may also help to identify future employkeesdling, 2004)

Students were asked on the OLTS survey to rate their volunteer experience. Of the 13
students in Pickaway County who rated volunteering in preparing them for life after graduation;
eightfound their volunteer experiences to be very helptup indicated that their volunteer
experiences were somewhatlpful; two said volunteering was somewhat helpfahd one
student felt the volunteer experience was not helpful at all.

Students were asked to rate a total of eighteen academic and transition
services/activities in all, including those previously discussed, a table (app@nsitows how
students rated each of the eighteen areas according to how helpful they thought each was in
preparing them for life after graduation.

Academic preparationOnthe OLTS survey, students were also asked tolrate well
they felt the school prepared them to get a job or go on to further st@fythe 26 students
who responded; 12 stated that they felt that their school prepared them verytagjét a job
or go onto further study,ninefelt their school did wellandfive felt their school did somewhat
well. No student indicatefeelingtheir school did not do well at all in preparing them to get a
job or go on to further study.

Seltdetermination and selfadvocag. The fifth secondary transition practice that Benz

et al. (2004) indentified as being associated with better outcomes for students with disabilities
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is participation in a transition planning process that promotes-determination. In an email
communcationwith Intervention Specialist and Lead Teacher for the Special Education

department at Circleville High School, the question was asked regardingzZR Sy 1 4 Q RS & A NB
post secondary goals. Ms. Coole responded by saying,

We do a preassessment or inteiew the student that indicates their interests and

desires, talk with guidance counselors, etc to gather data on what might be a good

career choice for the students. We then support the career goals they have in mind
with services offered in our framewto that will assist them in achieving their go&.

Coole,personal communication, February 2010)

There is no datavailablethat can establish a connection between sddftermination
curriculum for schools in Pickaway County and the success ofrgtuddo participated in the
curriculum. There is, however, daflmm the OLTS that reports student perceptions of their
Individual Transition Plans at the time of exit. Of the students that rated their Individual
Transition Plans for Work; 14 reported thtae plan went verywell; sevenreported that it went
well, andthree reported that it went somewhat well. Data for three students was either not
applicable or was missing.

Of the students that rated their Individual Transition Plans for College;reported the
plan went very welleightreported it went well and one reported it went somewhat well. Data
for ten students was either not applicable or missing.

Of the students that rated their Individual Transition Plans for Independent Lsévgn
reported the plan went very well, 12 reported that it went wedhdfour reported it went

somewhat well. Data for five students was either not applicable or missing.
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Of the students that rated their Individual Transition Plans for Leisure Actjites
reported that the plan went veryvell; nine reported it went wel|l andfour reported it went
somewhat well. Data for three students was either not applicable or was missing. No student
indicated they were dissatisfied with their transition plan in any of treaa surveyed.

Assistance to access resourc@fe sixth practice Benz et al. (2004) inderis
contributing to greater student outcomes involves students getting direct assistance to
understand and connect with resources related to psshool goals. e items on the OLTS
associated with this practice are; preparing for college entranced exams, help applying for
college, taking classes at a community college, vocational rehabilitation services and MR/DD
services.

Of the 14 students surveyed by the Olif 8ickaway County that rated assistance in
preparing for college entranced exanfigur indicated that the assistance was very helpful,
three thought that the assistance was helpftiye said somewhat helpful antivo students
thought the assistance wasnhelpful at all. Of the 17 students that rated help applying for
college;four indicated the assistance was very helpfdyenthought the assistance was
helpful,three said somewhat helpfubhndthree students thought the assistance was not
helpful atall.

Three students rated taking classes at a community college; one student felt that the
classes were somewhat helpful and two felt that the classes were not helpful at all. Seven
students rated vocational rehabilitation services; one student felt #nwises were very

helpful, four felt the services were helpfuand two felt vocational rehabilitation services were
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somewhat helpful in preparing them for life after graduation. One student rated MR/DD
services as somewhat helpful.

Graduation from high seool. Graduation from high saol is the final practice Benz and
colleagues(2004)identify as being associated with greater student outcomes. In Ohio, students
must meet specified curriculum requirements as well as pass all five sections of the Ohio
Gradwation Test (OGT) in order to graduate. Students with disabilities must also participate in
(with or without accommodations) and pass all five areas of the OGT in order to graduate.

However, once a student with a disability takes the initial OGT, it maetarmined by the

atdzRSyidQa L9t GSIY GKIFIG GKS &addRSyd akKz2dzZ R

therefore is no longer expected to participate in future OGT tests in order to graduate (ODE,
The Ohio Statewide Testing Program Rules Book, 280@Jents with more severe disabilities
must also participate in state assessments but have the optidakifig analternate

assessment if decided by the IEP team.

Though research indicates students with disabilities graduate at a significantly
decreasé rate from their peers (McMillarKaufman& Klein, 1997; Special Education D«©pt
Rate, 1997), for students with disabilities in Pickaway County who graduated during2@087
school year, there is little change between the graduataesof studentswith disabilities
compared tathosewithout. As reported earliethe combined average for all districts in the
county showed only a 4% difference between the graduation rate of studentsawdhwithout
disabilities. The most significant differencecured in the Circleville City School distrehere
graduationrates for the 20072008 (ODE, 2068009 Report Card Data) school year was 81.1%

for students without disabilities and 69% for students with disabilities. There are a number of

0S
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things that couldbe considered that could account for the difference in graduation rates
between Circleville City Schools and other more rural schools in the county. Some factors may
be differences in school setting, poverty levels, difference in graduation requirenagrts

parent and community involvement.

It is difficult to determine from the OLTS data for Pickaway County hamyratudents
surveyed actually graduated with a diploma since there is no question in either the exit survey
or the followrup survey that askgpecificallywhether a student graduatedstudents, however,
were asked at exit how old they would be whigrey receivel a diploma. Of the 27 students
who respondediwo reported they would be 17 when they recetva diploma, 20 indicated
they would be 18andfive reported they would be 19 when they recet/their diploma.
Postsecondary Concerns

Satisfaction ratingsAt follow-up one yearafter graduation participantswere asked to
rate their degree of satisfaction in five areas since leaving high scbbtiie twenty four
former students who rated satisfaction with their current jdbur were very satisfied, 15 were
somewhat satisfied, one was dissatisfiaddfour gave no opinion.

Of the 28 who ratd satisfaction with their residence; 15 indicated theere very
satisfied,eightwere somewhat satisfiecdandthree were dissatisfiedwhile twvo gave no
opinion.

Of the 28graduateswho rated satisfaction with transportation; 16 reported they were
very satisfied with transportation, 11 indicated they wemrewhat satisfiedand onewas

dissatisfied with transportation.
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Of the 12participantswho rated satisfaction with adult servicdbree indicated they
were very satisfied, one was somewhat satisfad eightgave no opinion.

Areas needing assistancé&raduateswere asked to identify where they needed help in
areas related to independent living and postsecondary education. Surgyigimg only needs
identified were needs related to postsecondary education. Ofgfaluatessurveyedseven
indicated they needed a scholarship to help pay for things. One indicated that he/she was not
in college because he/she needed money, one reported needing help applying for calidge
one reported he/she was not in college because of the need for other courses.

Available resourcesGraduatesalso identified a number of resources they currently had
at the time of the followup survey related to independent living and postsecondary education.
The following areas are the most significarttere graduatesreported having esources; 17
reported having work, 16 reported having family suppsgyenreported having scholarships,
sixreported having tutorsand nine reported having extra time for taking tests.

Preparation for goalsGraduatesvere asked to identify any service experience they
thought was particularly helpful in preparing them for their goals. Ofgredluatesvho
responded to this itemone indicated that the Allied Health class and teacher was particularly
helpful, one identified art class as being helpbng said his teachers were helpful at keeping
him on trackfour credited tutors for helping them reach their goals, arredited having extra
time, three identified the teachers and tutors at PRJVC for helping them reach their goals, one
identified FFAlass and one said working in different places during the school day helped in

reaching goals.
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Interviews with Parents
Ankeny, Wilkingnd Spain (2009liscuss the experiences of four mothers and their
SELSNARSYOSa 4AGK (KSA NesOWayirite, 8B ¥ OB v ili Ml ¥ NB G X KB a
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to adulthood, but this role can be particularly important for students with disabilities who have
received special services while in school and are now basically wrotie to fend for
themselves. A critical @inent in investigating the needs of students with disabilities is finding
2dzi K2g LI NByda OASe GKSAN a2y Qa 2NJ RIdzZ3AK3GSND
To better understand parent perceptions, two parents of students who received special
educatian services while in high school were interviewed and asked three questions: 1) What
obstacles have been present either whilean since leaving high school?, 2) Which services,
agenciesor persons have been most helpful to your son/daughter in reachisiper goals
either while in or after leaving high school?, and 3) Are there other services that, if they
existed, would have been or could be helpful to your son/daughter in pursuing his/her goals
and plans upotteavinghigh school?
Interview with Parert #1. The parent of a 2005 graduate from one of the local high
schools was interviewetthrough a phone conversatioihe parent explained that while her

son was in high school there were several obstacles that her son faced that, if they had been

removed,may have made it easier for him to reach his goals after school.
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ObstaclesThe first obstacle she discussed had to do \aithck of appropriate services
while in high school. She stated there were just too many students with disabilities that needed
help for the number of teachers available. She stated the aides were a tremendous help to her
son, but they were often too stretched to give the individual attention that her son and other
students needed. She expressed concern over what she perceived tgrbe/iiag number of
students with disabilities in the school system and the ability of the schools to have the
resources to meet a growing demand.

Another obstacle the parent discussed was the lack of communication between her
azyQa oS OK SndtionlsgficesaSniStaddioF & timéSvien she asked for a meeting
GAOK FEf 2F KSNJ az2yQa G(GSIFOKSNAER (G2 RA&aOdzaa KAa
classes. During the meeting, stiiscoveredhat someof his teachers did not even know heda
a disability, did not have knowledge of the information in his &8 were not making the
F O02YY2RIGA2ya KSNJ azy YSSRSR Ay 2NRSNJ G2 oS
did not have a common planning time and that she knew communicatiordiffesult for them.

She identified the stigma attached to receiving special education services as another
2040l Of S KSNJ a2y FlFOSRod {KS &alAR Ad0 RARYQ(l 02
knewda 2YS 2F KSNJ a2y Qa ¥ Nisfeyidéducatidsizivites avallable ol NI A OA
them because they did not want to be singled out or made fun of.

Useful servicesWhen asked what things have been helpful in helping her son reach his
goals, she offered severaliggestionsShe explained thater son participated in the Option 4

program at PRJVC after leaving high school. She said that Option 4 helps students prepare for

employment, provides job coachinand other employment services designtedhelp students
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get a job. She stated that her saras able to do this because of his eligibility for services until

age 21 through MR/DD services. $it@0 reportedhat she circumstantially found out about

theseda SNIDA OSa GKNRdJzAK | NBfFGAGS FyR GKFEG AF &KS
known about or participated in the programs that have been instrumental in helping him be
successful.

Shesuggestedhat she felt the services her son received at the vocational school were
0SUUSNI RSaAIYSR FT2N) KSNI &2 yRINC atelsisiddy bdding y SSR & ®
hands2 y (O KAy 3a (gé boffustiatédSnith aRa@lgimidsl Stelievedthe school
LISNB2YYy St 6SNB SEOSLIIAZYL f f éenmakingt gossbie foi A y 3 {2
him to arrive and leave early so he did not haveltive through the congested student traffic.

This motheffelt the atmosphere surrounding students with special needs was more
positive at the vocational school than it was at the high school. Another #hiaglentified as
0SAYy3 KStLFdzf t 2RENRENASYERAADNDIE (2 KAA aALISOA
son has very limitedhort-term memory and often forgets things he just learnéfis employer
was very accommodating as he learned to do the multiple duties required for one of his jobs.

Herson currently works two jobs and shelieveshe feels good about the things he has
achieved since graduan.

Thisparent also named a number of teachers, aides, schemonne] administrators
and other persons involved with her son both during anéralfiigh schoothat were
instrumental in helping him reach his goals. She noted the importance of communication

between all involved in the education of a student with a disability.
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Other servicesDuring the interview, thenother was asked if there werether services
that, if they existed, would have been helpful to her son in pursuing his goals and plans after
exiting high schooBShestated she thought a followp person, a person the student could
develop a relationship with after graduating, would\oery helpful A person that could act as a
middle person in job situations, heilpdividualswith disabilities locate resources, get the
services they needed for collegend just be there to care. She ended by saying that just having
someone who cares @s a long way in helping students with disabilities develop a sense of
selfworth and in reaching their goals.

Interview with Parent #2.The second phone interview was with the parent of a 2008
graduate.

ObstaclesDuringthe interview, the parent was agkl aboutobstacles her daughter
faced in meeting her postecondary goals. Theother reportedthatz2 Yy S 2 F KSNJ Rl dzZa K
greatest obstacles had to do with acting independently. She stated her daughter has had
difficulty initiating most things related todr education registering for classes, financial aid,
ordering books and studying for examisis motheifelt her daughter was struggling to get
through most of her courses but th&t S NJ R I drhdolih&s M&ea very accommodating with
extra time and tuteing services.

The parent also stated her daughtisexperiencingifficulty with her parttime job. Her
daughter processes things very slowly and often needs instructions to be repeated or needs to
be shown how to do something rather than justbeingkadb { KS G2f R 2F KSNJ RI d:
frustration withthe S Y LY 2 @ SN & SELISOG I ( A 2 yeportedyidr daGgNtarii A O f

wants to do well and that she earnestly tries to do her best, but the employer is not sensitive to
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her disability. When asked if the have been any attempts at trying to communicate her

RIFIdAKGiIiSNNa ySSRa G2 GKS SYLX 28SNE GKS LI NByi

know about her learning disability and will not ls¢r motherintervene. The parent stated she
does not thnk her daughter does a very good jsélfadvocating.

Useful servicesThe parent was asked to identify services, agenoiepersons that
have been most helpful to her daughter in reaching her goals. The first thing the parent
credited was the portfolidcner daughter completed during her senior year. She stated that the
information in the portfolio has been helpful in completing both job and scholarship
applications. She credited the guidance counseldt & NJ R | dughféch&GoNdarE
encouraging her tenroll in college and then helping her find a program that fit her abilities
and interests. The parent also credited soof& S NJ Rl dzZAKd SNRa O2ff S3S
extra time,providingstudy guidesand offering testing options.

Other servicesDuring the interview, the parent was asked if there were other services
that, if they existed, would have been helpful to her daughter in pursuing her goals and plans
upon exiting high school. The parent said it would have been helpful for someone tawitiork
her daughter after graduating to create a yearly schedule for when, bad where to do
things related to college and to work with her through college to help keep her on track. The
parent stated that she has been trying to keep her daughter orktriaat felt that she was lost
most of the time too, figuring things out after the deadliaed always one step behin8he
believesit would be good if there was someone who could help her daughter learn to advocate

for herself and communicate her needsfier employer without any negative consequences.

Ay a
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Discussion

This study investigatkthe postsecondary needs for students with mild to moderate
disabilities in Pickaway County. An analysis of data collected by the Ohio Longitudinal Transition
Study (OLTS]} atate, regionaland county levels providean opportunity for comparison and
discussion within the context of the six secondary transition practices Benz et al. (2004)
associate withmprovedoutcomes for students with disabilities while in high schenodl once
they exit.
Anticipated Versus Actual Employment

The first significant difference between what students anticipated and what they
actually experienced following high school had to do with employment expectatiome
things to considethat may acountfor the difference between students who planned to work
and students who were actually working in Pickaway County are the high unemployment rates
in the county. Information from the Ohio Labor Market (May, 2010) reports Pickaway County
unemploymentratesat 11.1% when compared to the state at 10.7% and the region at 9.1%.
hyS NBaAaARSYd NBLR2NIA GKFEG aO02YLISGAGA2Y Ay GKS
(personal communication, May, 28, 2010).

Another consideration is the higher percent efidents surveyed who reported
enrollment in postsecondary education (508scompared to state (36%), and regional (42.3%)
data. Perhaps one possible indication for why fewer students are working may be because
more students are enrolled in postsecondadueation.Consequently, the reverse may also be
considered; perhaps more students are enrolled in pgEstondary education because there are

no jobs available.
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Anticipated Versus Actual Independent Living
Anothersignificant difference occurred in the numbof students who planned to be
living independently and the number of students who were actually living independently at
follow-up. The data indicates a large difference (40%) in the state data, a moderate difference
in the regional data, andonlyaligi RAFFSNBYOS Ay (GKS O2dzyieéQa R
information consulted in this investigation that could account for the difference in independent
living perceptions indicated by the state, regional, and county data. One observation may be
that the students in the county were just less optimistic or possibly more realistic about
independent living after leaving high school.
Graduation Rates
Findings from the study indicate that graduation rater students with disabilities in
Pickaway CountyleOS SRSR GKS &Gl S5Qa G NBSG 3IN) Rdzd GAZ2Y
as a wholewith the exception of students from Circleville City Schools. As part of the Ohio
Improvement Process, Circleville City Schools recently identified in its Districil Scho
Improvement Plara target goal ofncreasing the rate of graduates from 78% in 2008 to at least
90% by 2012 for school improvemegifcleville City Schools, 2Q00Strategiehave been
identified at the kindergarten level ammbntinuethrough high schol that will positively affect
the rate of students graduatinfjom the district. The recently implemented Milestone Program

isachange that may have already positively impacted the graduation raténfedistrict. How

this goal willdirectly inpact students with disabilities may be topic for future investigation.
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Helpful Services

Of the services or experiences studems’ickaway Countyreditedas beinghe most
helpful to them in reachingtheir goals was the tutoring they received in high sctetier from
a teacher or other school personnel. Six students reported having tutors to help them reach
their postsecondary goals. Tutoring services also came up in the interviews with patesis
describingservices that were the most helpful both duriagd after high school.

Students in Pickaway County reporteavingseveral different job experiences while in
high school including #achool work, job shadowing, volunteerirgghootsupervised workand
work they acquired on their own. Of the differejob experiences, more students rated the
work they acquired on their own as being the most helpful in reaching their goals. This may
indicate that students are more invested and therefore receive more perceived benefit from
the work they acquire on theirwn, versus the work acquired for them through school
programs.

Employment

Twenty-one (75%) of the students surveyed by the OLTS at falfpweported having at
least one job before leaving high school while only 12 (42.9%) reported they were currently
working. Unemployment rates have been steadily on the rise in Pickaway County since 1999
when the unemployment rate was 2.7% (Exner, 2010) until the most recent expaate of
11.1% (ODJEF3010) unemployment in the county. High unemployment in the coumay
account forwhy fewer students were working at followp and the reason 40% of the students

who expected to be working were not.
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For individuals with disabilities the importance of working for a decent wage becomes
critical since, according to the NDO(2004), three times the number of people with disabilities
live in poverty when compared to the number of people without disabilities. For individuals
with disabilities in Pickaway County, the current employment situation is not optimistic since
jobs arescarce and the competition for them is tough.

Post Secondary Education

Ly G2RI&Qa 3f20lf SO2Yy 2 Y,dhe hegdior awglleducatéd (A 2 y
workforce continues to increase. The disparity between levels of educational attainment and
rates of employment (U.S. Department of Labor, 2010) and income (Wagner, 2005) make it
SOSYy Y2NB SOARSyl( GKIFG SRdAzOFGA2y A& ONARGAOL
disabilities in Pickaway County, the need to acquire education beyond higblsstespecially
important since the manufacturing base that once supported the community continues to
dwindle. Therefore, gainingcademic and transition skills during high school is critical for
studentswith disabilities According tdhe OLTS data fdPickaway County5% of the students
surveyed attended mainstream classes for more than 80% of the day. Though data is not
available to indicate how well students with disabiliterformedin generaleducationclasses,
research indicates that while studts with disabilities often get lower grad@ general
courses than theitypically developingeers, they are closer to grade level in math and reading
than students with disabilities who participate in fewer general education courses (Knokey,
2006).

Daa from the OLTS indicates that 85% of the students with disabilitiPseckaway

Countythat took theOhio Graduation TesOGT7 in reading passed, 89% passed the OGT in
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writing, and 81% passed the math OGT. Though the number of students with disalilities
Pickaway County who planned to participate in postsecondary education (82%) is considerably
lower than the actual number who reported participating in postsecondary education (50%),
the percentage for actually attending in the county is still highantheported for the region
and the state.
Connecting to Resources

Though it is difficult to establish a connection between how well students connected
with resources in theammunity to help them meet postecondary goals, all students who
participated inthe OLTS indicated some level of satisfaction with their transition plan in the
areas of work, college, and independent living and leisure activities. One theme that emerged
during interviews with parents regarding services that would have been or beutelpful to
students after exiting high school is having a folapvperson that could develop a relationship
with the student and help with postsecondary concerns related to school and employment.

Limitations

Confidentiality requirements prohibited thavestigator to view records in order to
contact students in the countin orderto collectachievementdata. Former students were
contacted by special education teachers or other appropriate school personnel in order to get

0KS aiddzRSy i Qae invaStigafok ta éontattherfi Brvh itdtview. Since the

ety

investigation took place in the late spring and early summer, most of the school personnel
authorized to make contact were too busy with eafithe-year responsibilities to participate

or on brealkfor the summer and were not available for contact. A more comprehensive
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investigation may be possible if the investigation were to begin earlier in the school year
allowing authorized school personnel time to contact former students for the investigation.
County data collected for this investigation was provided by the Center for Innovation in

Transition and Employment (CITE) at Kent State University. Data fields in which there was no

A > L oA~
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were not possible since the data reported was inconclusive based on the missing data. For
example, data collected at the time of exit indicated that information for the survey was
collected by atwo least parents and information aboébur of the informants was missing.
Followup data indicated that at least 10 parents provided data at folignfor the survey, but

information aboutfive of the informants was missing. Information thajsrceptionbased

(el dal GAATFTANIRA @RAK0 | RaAZ KA BBAOdzE & G2 Ay dSNLINBG

perceptionbeing reported is that ofhe student or the parent.

Another limitation involves the question of whether or not data for Logan Elm School
District was included in the OLd&ta. The data provided reported the zip codes for students
that participated in the survey at the time of exit. For the Logan EIm District, it is unclear
whether or not students from the district participated since the only zip code for students in
that district is also shared by students in the Circleville City School District. No other zip codes
for the Logan EIm District are reported. When contacting the Logan EIm District, there was no
one availablavith 00Saa (2 GKS Ay T2 NX paitidipation ilNtBeDETSRALA y 3
the time of the investigation.

A final limitation includes the omission of comparative data for students without

disabilities. Without comparative daté is not possible to conclude that any information is

NI
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specific for studnts with disabilities or whether it applies to students in the general education
population as well.
Implications for Practice

This investigation revealed that students from Pickaway County creditedroefp
teachersand tutoring services, both while mgh school and in college, as bethg most
helpful to them in reaching their goals. It also was indicated during a parent interview, that
giving individual attention to studentsith special needs difficult since there are large
numbers of studentsvith special needs and few teachers and tutors to meeirthrelividual
needs. Therefore, itseems essential that districts ensure adequate teaching and support staff
(i.e.,aides, tutors etc.)to meet individual needs of students with disabilities.

Stuckents in Pickaway County participated in a number of job relatqueriences;
however,they credited jobs they acquired on their own as being most helpful in reaching their
goals. Increasing opportunities (flexible scheduling, time for working findingjobs,
increasing the numbers of employers in the community who will hire students with disabilities)
and providing resources (job finding services, transportation, job interview training) for
students with mild to moderate disabilities to acquire jobstbrirown as opposed to ichool
andschooltsupervised jobs for students could prove to be beneficial. One parent expressed the
importancefor students with disabilitiesf achieving things on their own. This can be a
particular challenge for parents andecatorsfocused oraccommodatingand supporting
students with disabilitiesyhile at the smepromoting self determination.

Finally, as the need fadvanced degreegrows in the changing face of employment,

students with disabilities will need to bereng those receiving higher education in order to
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compete in an increasingly complex world. Providing support and fallpwervices after
graduation for students who desire to participate in pgsicondary education could possibly
bridge the gap for studa&s who plan to attend anthosestudents who actuallgnroll.

Future investigations may offer valuable information for stakeholders in Pickaway
County. Areas of investigations may include analséscomparisonsf transition program
curriculum usedn the different school districts, comparison of student attitudes relatedet
determination and sefperception, teacher perceptions of student needs relateghostschool
success, employer perceptions and needs when hiring students with disabiliBeskaway
County and investigations in to thpostsecondary resources available in the community.

Data is increasingly becoming available through surveys such as the OLTS (final report to
be completed by 2012), perhaps tpest-school needs of individusiwith disabilities in
Pickaway County and in other communities can bedryederved as educators and communities

become better informed.



PostSchool Needs 55

References

Ankeny, E. M., Wilkins, &{ LI AYS Wod ounnpod® az2iKSNEQ SELISNAS
their chidren with disabilitiesTeaching Exceptional Childr&ri(6), 2836.

Benz, M. R., Lindstrom, L., Unruh, D., & Waintrup, M. (2004). Sustaining secondary transition
programs in local schoolRemedial and Special Education(1353950.

Bremer, C., Kachgall., & Schoeller, K. (2003). Sditermination: Supporting successful
Transition.Research to Practice Brie{12

Bound, J., & Johnson, G. (1995). What are the causes of rising wage equalities in the United
States”Economic Policy Reviewl}, 917.

Caneto, R., Levine, S., & Wagner N. (2004). Transition planning for youth with disabilities: A
report from the National Longitudinal Transition Ste@lyNLTS2). Menlo Park: CA: SRI
International.

Circleville City Schools. (May, 20IJucational forum progmm. Retrieved from
http://circlevillecityschools.org/district/

Circleville City Schools. (2008jter school programs brochurgetrievedfrom
http://circlevillecityschools.org/district/AfterschoolPrograms/Index.htm

Circleville City Schools. (200Bjstrict Implementation Management/Monitoring Tool.

Clark, G. (1996). Transition planning assessment for secofedaalystudents with learning
disabilities.Journal of Learning Disabilities, 29-92.

Coley, RJ. (1995)Dreams deferred: High school dropoimtshe United Stated?rinceton, NJ:

Educational Testing Service, Policy Information Center.



PostSchool Needs 56

5dzyys / ®X [/ KFEY0oOSNEYE 5@ 3 wloNBYI Y® oHnnnod
of schoolRemedial and Special Education(3)5314323.

ExnerR. (2010). Historical unemployment rates for Ohio counties Stta¢eof Ohio and the
United States. Retrieved from http://www.cleveland.com/
datacentral/index.ssf/2009/05/historical_unemployment_rates.html

Gartin, B., & Murdick, N. (2005). IDEA 2004: [HieRemedial and Special Education, 2&/-
331.

Halpern, A. (1992). Transition: Old wine in new bottiesceptional Children, 5802-211.

IDEA(2004).Individuals with Disabilities Education Improvement Act of 2B@4rieved from
http://www.ldonline.org/features/idea2004

Kohler, PD. (1996) Taxonomy for transition programming: Linking research and practice
Champagne: University of lllinois, Transition Research Institute.

Knokey, A. (2006National Longitudinal Transition Stu@y A synthesis of three NLTS2 reports
on going to school, youth achievements and services and supjgfsum: An analysis
of a critical issue in special educati®etrieved fromhttp://projectforum.org/docs/
NLTStbrweb.pdf

Kortering, L.& Braziel, M. (2001). f 2271 |4 GKS O2yadzySNRa LISNAELIS
education: Implications for the role of vocational special educafbing Journal for
Vocational Special Needs Education(124-14.Luecking, R., E(R004) Essential tools:
In their own words: Employer perspectives on youth with disabilities in the workplace.

Minneapolis, MN: University of Minnesota, Institute on Community Integration,


http://www.ldonline.org/features/idea2004

PostSchool Needs 57

National Center on Secondary Education and Transition. Retrfemad
http://www.ncset.org/publications/essentialtools/ownwords/default.
asp

McMillan, M., Kaufman P., & Klien, S. (19®9fppout rates in the United States: 1995
Washington, DC: National Center for Education Statistics.

National Information Center fori@dren and Youth with Disabilities. (October, 1996). The
education of children and youth with special needs: What do the lawsNHE/RACY
News Digest, 15,

Ohio Department of Education. (2008)perating standards for Ohio educational agencies
serving bildren with disabilitiesRetrieved fromhttp://education.ohio.gov/GD/
Templates/Pages/ODE/ODEDetail.aspx?Page=3&TopicRelationID=1540&Content=84085

hKA2 5SLI NIYSYd 27 9 RBzsGle peki@rnyadce plan fon206%0R0. h KA 2 Q&
Retrieved fromhttp://education.ohio.gov/GD/Template$ages/ODE/ODEDetail.
aspx?page=3&TopicRelationID=967&ContentID=16567&Content=85441

Ohio Department of Job arftamilyServices. (2010Lurrent labor force estimateRetrieved
from http://Imi.state.oh.us/laus/current.htm

Ohio Department of Job arftamilyServices. (2010Livilian labor force estimates.
Retrieved fromhttp://Imi.state.oh.us/laus/ColorRateMap.pdf

Olsen, J., Platt, &,Dieker, L. (2008).eaching chilren and adolescents with special needs
Upper Saddle River: Pearson Education.

Special education dropout rate remains stagnant. (198pgcial Education Law Reporter,

23(1), 2.


http://education.ohio.gov/GD/Templates/

PostSchool Needs 58

RaymondE. (2008). Learners with mild disabilities: A characteristicsoagpr Boston: Pearson
Education.

Styers, F. (2003Job and living environment assessmétdper completed for EDSP 535 course
at Ohio University.

Swaim, RC., Beauvis, F., ChaveZ, E& Oetting, ER. (1997). The effect of dropout rates on
estimatesof adolescent substance abuse among three racial/ethnic grovp®rican
Journal of Public Health, 831-55.

Test, D. Aspel, N., & Everson. J. (200@nsition methods for youth with disabilitiddpper
Saddle River: Pearson Education.

U.S. Departmendf Education. (20100SEP Responses to States' Part B Performance Plans and
Annual Performance ReporRetrieved fromhttp:// www?2.ed.govfund/ data/report/
idea partbspapgallyearshtml

U.S. Department of Education. (June, 20B@jblic school graduates drropouts from the
common core of data: School year 2€8008.National Center for Educational Statistics.
U.S. Department of Education. (200)5 9! Q& AYLI OGY ¢KANI& &SI NZ
educating children with disabilities through IDR&trieved from tip://www?2.ed.gov/
policy/speced/leg/idea/history30.html

U.S. Department of Education. (200Bhe Carl D. Perkins Vocational and Technical Education
Act, Public Law 10332.Archived Information. Retrieved from http://www2.ed.gov/
offices/OVAE/CTE/pens.html

Wagner, M., Newman, L., Cameto, R., and Levine, P. (Zl@&)ges over time in the eafdgst

schooloutcomes of youth with disabilities. A report of findings from the National



PostSchool Needs 59

Longitudinal Transition Study (NLTS) and the National Longitudimadifioa Study2

(NLTS2Menlo Park, CA: SRI International. Availabletgt://www.nlts2.org/reports/

2005_06/nlts2_report_2005_06_complete.pdf

Wehmeyer, M. L., & Schwartz, M. (1997). Sellermination and positive adult outcomes: A
follow up study of yath with mental retardation or learning disabilitieBxceptional

Children, 63245-255.

Wright, P.W.D. (2004The individuals with disabilities education improvement act of 2004:
Overview, explanation and comparison: IDEA 2004 v. IDEARB8ikved frm

http://www.wrightslaw.com /idea/idea.2004.all.pdf

ZhangD., Hasto B. (2005). Sekétermination as a drojut prevention strategyThe Journal of

At Risk Issues, (@), 2531.



PostSchool Needs 60

APPENDIX A

Student Exit Survey (SES) -
Ohio Longitudinal =
Transition Study -
Permission Form =
(To be kept by school) -
=
Dear student or family member, :
You have been selected to participate in a study "Follow-up of Special and Regular Education Graduates in o
Ohio." The purpose of this study is to identify programs and activities that were effective in preparing you or —
your family member to live and work in the community. This research will be conducted by your school and all -
information will be confidential and recorded anonymously. -
We hope that you will agree to participate in this survey and allow us to call you up to three times over the i
next five years to see how you are doing. Of course, you may choose not to participate in this study or —
withdraw at any time without penalty. If you would like further information on how this research will be used, -
you may contact: it
Robert Baer, Ph.D . . .
Kent State University For rules g\cjwermng this study contact: -
300 White Hall 28 dlopin. iea -
Kent OH 44242-0001 Vice President and Dean =
! Division of Research and Graduate Studies -
(330) 672-0722
(330) 672-2704 B
~_ rbaer@kent.edu —
[ o Yes, | will participate. The following are phone numbers where | can be reached or contacted after -
graduation: —
—a
==
Name : ! Phone -
-_—
~ CellPhone =
=1
E-mail 3
==
—
—_—
! 7 Name ST — ~Phone —
? T —— -
i Cell Phone -
=
i E-mail e
| ==
==
} S Name ~ Phone =
==
~ CellPhone - =
==
 E-mail -
-
| ==
| X -
‘ Name Phone ==
]
? Cell Phone —
e
e E-mail =
—
==
‘ Signature ) ~ PrintName a =
.. P —— =
-
- o "~ PLEASE DO NOT WRITE IN THIS AREA = =
[@elolclololololalolololololalolclolslalololale) =
==
o ’ S ————— R o N -
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OLTS Surveyor Instructions

A. How do | select students to be surveyed?

1. Obtain a list of all graduating students with disabilities from your program.

2. Decide the portion of graduating students to be interviewed (e.g., all, 1/2).

3. Randomly select students to be interviewed from list (e.g., for 1/2 of graduating students,
select every 2nd graduating student).

B. How do | obtain permission to conduct the survey?

. Go over the permission form with the student and family.

. Obtain the student’s permission unless there is a guardian.

. Schedule times to conduct interviews (at IEPs, evenings, weekends).

. Obtain several phone numbers where student and/or family members can be reached for 1
year post school survey.

BN -~

C. How should the survey be conducted?

1. Page one of the exit survey should be done by reviewing the student’s record and EMIS data.
Only one person with access to students records should conduct this part of the survey.

2. The interview section of the exit and follow-up surveys should be administered orally in
person or by phone.

3. Questions should be presented clearly and consistently while recognizing needs for
paraphrasing or explanation. Use examples, if necessary.

4. Make every effort to interpret and code responses accurately.

5. Leave questions blank if there is no response.

D. What happens with the completed surveys?

. Tear off permission form and keep with you records (IMPORTANT).
. Be sure to save list of students to contact for follow-up.
. Place surveys in a manila envelope with no student identifiable information.
. Mai to:

Robert Baer, 202 White Hall, Kent State University, Kent, OH 44242-0001
5. If questions, call (330) 672-0072 or E-mail rbaer@kent.edu

B WN =
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