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Abstract 

This study is an investigation of the post-school needs for persons with mild to moderate 

disabilities in Pickaway County, Ohio.  Data collected for this investigation comes from the Ohio 

Longitudinal Transition Survey. Information for the survey comes from both exit surveys 

performed before students exited secondary school, and follow-up surveys performed one year 

after exit. The data is used to compare state, region, and county inputs for students with 

disabilities. A closer analysis of the Pickaway County data within the context of six research-

based practices associated with improved student outcomes, both while in high school and 

after leaving, is used to make some general statements regarding the post-school needs for 

persons with mild to moderate disabilities in the county. Data was also collected using 

interviews with parents, special education teachers, and county agencies regarding ǎǘǳŘŜƴǘǎΩ 

needs. Findings revealed three areas of potential community supports for helping students with 

disabilities in Pickaway County. These areas include providing services relating to individual 

tutoring, supporting students as they acquire employment through their own efforts, and 

providing services after graduation to help students who want to participate in post-secondary 

education and employment. 
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The first several years after leaving high school can be especially challenging for young 

adults as they transition into the world of adulthood. Finding employment, housing, 

transportation, and pursuing post-secondary education goals are among just a few of the 

challenges young adults face as they enter a new world of independence. This period is 

ŘŜǎŎǊƛōŜŘ ōȅ IŀƭǇŜǊƴ όмффнύ ŀǎ Ψa period of flounderingΦΩ Unfortunately this Ψfloundering periodΩ 

according to Test, Aspell, and Everson (2006) often reaches beyond these few years after high 

schools and for some, can continue throughout a lifetime.  

Those most significantly impacted during this time of transition are young adults with 

disabilities. Individuals with the most severe disabilities are often supported with residential 

services, supported employment, and employment in sheltered workshops, while maintaining a 

network of family and community supports that reach beyond high school and into adulthood. 

Collaboration efforts between county boards of Developmental Disabilities (formerly Mental 

Retardation or MRDD), state agencies, such as hƘƛƻΩǎ wŜƘŀōƛƭƛǘŀǘƛƻƴ {ŜǊǾƛŎŜǎ /ƻƳƳƛǎǎƛƻƴ, and 

federal agencies, such as the Social Security Administration, often seek to improve the level of 

independence and autonomy for young adults with more severe to moderate disabilities. While 

it is true that there are major challenges and post-school needs for young adults with severe to 

moderate disabilities, the focus of this investigation is on young adults with mild disabilities 

who often ΨflounderΩ when services that were formerly available under IDEA during their school 

years, are no longer available to them. It becomes critical for these young adults that the 

community steps in to take over, when IDEA steps out.  
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The Community 

Pickaway County, Ohio is a predominantly rural county with a population of about 

роΣллл ǇŜƻǇƭŜ όtƛŎƪŀǿŀȅ /ƻǳƴǘȅ !ǳŘƛǘƻǊΣ нлмлύΦ ¢ƘŜ ŎƻǳƴǘȅΩǎ ǎŜŀǘ ƛǎ ƭƻŎŀǘŜŘ ƛƴ the city of 

Circleville, ŀōƻǳǘ ол ƳƛƭŜǎ ǎƻǳǘƘ ƻŦ hƘƛƻΩǎ ŎŀǇƛǘŀƭ of Columbus. Pickaway County has a strong 

agricultural base and was once an economically thriving county predominantly supported by a 

number of manufacturing plants. Corporations like DuPont, General Electric, RCA, Container 

Corporation of America, and PPG Industries ƻƴŎŜ ƘŜƭǇŜŘ tƛŎƪŀǿŀȅ /ƻǳƴǘȅΩǎ ŜŎƻƴƻƳȅ ǘƻ ǘƘǊƛǾŜ 

(Styers, 2003). However, over the past 20 years, many of these corporations and many 

manufacturing jobs have left the region.  

According to statistics (May, 2010) from the Ohio Department of Job and Family 

Services, Pickaway County currently has an unemployment rate of 11.1% which is slightly higher 

ǘƘŀƴ ǘƘŜ ǎǘŀǘŜΩǎ ǳƴŜƳǇƭƻȅƳŜƴǘ ǊŀǘŜ ƻŦ млΦт҈ ŀƴŘ ǘƘŜ ¦Φ{Φ ǊŀǘŜ ƻŦ фΦт҈Φ ¢ƘƻǳƎƘ ǘƘŜ 

manufacturing industry still employs a great number of residents in Pickaway County, the 

health industry now offers some economic supporǘ ǘƻ ǘƘŜ ŎƻǳƴǘȅΩǎ ŎƛǘƛȊŜƴǎ όPickaway Progress 

Partnership, 2010; U.S. Census Bureau, 2002).  Of the industries in the private sector, Berger 

Health System is currently the largest employer in Pickaway County with 700 employees 

(Pickaway Progress Partnership Survey, 2010). Perhaps one of the most startling indicators of 

ǘƘŜ ŎƻǳƴǘȅΩǎ ŜŎƻƴƻƳƛŎ ǎƛǘǳŀǘƛƻƴ ƛǎ ǘƘŜ ƴŜŀǊƭȅ рл҈ ƻŦ ŜŎƻƴƻƳƛŎŀƭƭȅ ŘŜǇǊŜǎǎŜŘ ǎǘǳŘŜƴǘǎ ǿƘƻ 

ǊŜŎŜƛǾŜ ŦǊŜŜ ŀƴŘ ǊŜŘǳŎŜŘ ƭǳƴŎƘ ƛƴ ǘƘŜ ŎƻǳƴǘȅΩǎ ŦƻǳǊ ŘƛǎǘǊƛŎǘ ǎŎƘƻƻƭǎ όhƘƛƻ 5ŜǇŀǊǘƳŜƴǘ ƻŦ 

Education Report Card data for 2008-2009). Westfall, a district located in the western part of 

the county and supported predominantly by agricultural income, reported that a staggering 

ср҈ ƻŦ ƛǘǎ ŘƛǎǘǊƛŎǘΩǎ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ŜŎƻƴƻƳƛŎŀƭƭȅ ŘŜǇǊŜǎǎŜŘ (ODE, 2010).  
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At a recent induction ceremony of the National Junior Honor Society at Everts Middle 

School in Pickaway County (2010), Commissioner, Ula Jean Meztler gave a brief history of the 

ŎƻǳƴǘȅΩǎ ŜŎƻƴƻƳƛŎ ƘƛǎǘƻǊȅΦ {ƘŜ ǘƻƭŘ ƻŦ ǘƘŜ ŎƻǳƴǘȅΩǎ ǎǘǊƻƴƎ ŀƎǊƛŎǳƭǘǳǊŀƭ ōŀŎƪƎǊƻǳƴŘ ŀƴŘ ƻŦ the 

ƳŀƴǳŦŀŎǘǳǊƛƴƎ ōƻƻƳ ŘǳǊƛƴƎ ǘƘŜ мфрлΩǎ ǘƘŀǘ ƭŀǎǘŜŘ ǳǇ ǘƘǊƻǳƎƘ ǘƘŜ мфулǎΦ ¢ƘŜ ŎƻƳƳƛǎǎƛƻƴŜǊ 

told of a time when a family could be supported by working a farm or a job in one of the 

ŎƻǳƴǘȅΩǎ ǇƭŀƴǘǎΦ  {ƘŜ ƛƴǘǊƻŘǳŎŜŘ ǘƘŜ ǘŜǊƳ άƎƭƻōŀƭƛȊŀǘƛƻƴέ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎ and spoke them about 

how, with globalization, the economic fabric of the community has changed. She spoke to the 

students about the importance of their education in the new economy, and the necessity of 

continuing their education beyond high school. Mrs. MŜǘȊƭŜǊΩǎ Ƴƻǘǘƻ άǘƘŜ ƳƻǊŜ ȅƻǳ ƭŜŀǊƴΣ ǘƘŜ 

ƳƻǊŜ ȅƻǳ ŜŀǊƴέ ƭŜŦǘ ǘƘŜ ƳƛŘŘƭŜ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǎƻƳŜǘƘƛƴƎ ǘƻ ŎƻƴǎƛŘŜǊ ŀǎ ǘƘŜȅ ōŜƎƛƴ ǘƻ 

make choices that will affect their post-secondary lives.  

While Mrs. Metzler addressed the entire population of middle school students, the 

correlation between Ψlearning and earningΩ has significant impact for the population of students 

ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎΦ YƻǊǘŜǊƛƴƎ ŀƴŘ .ǊŀȊƛŜƭ όнллмύ ǊŜǇƻǊǘ ǘƘŀǘ άThe Office of Special Education 

Programs suggests that youth with disabilities fail to complete school at a rate that doubles that 

ƻŦ ƎŜƴŜǊŀƭ ŜŘǳŎŀǘƛƻƴ ǇŜŜǊǎέ (p. 3).  Research regarding the general education population 

ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǿƘƻ Ŧŀƛƭ ǘƻ ƎǊŀŘǳŀǘŜ ŜȄǇŜǊƛŜƴŎŜ άƘƛƎƘŜǊ ǊŀǘŜǎ ƻŦ ǳƴŜƳǇƭƻȅƳŜƴǘ ŀƴŘ 

underemployment (Bound & JohƴǎƻƴΣ мффрύΣέ ƘŀǾŜ άƘƛƎƘŜǊ ǊŀǘŜǎ ƻŦ ǳƴŜȄǇŜŎǘŜŘ ǇŀǊŜƴǘƘƻƻŘ 

ό/ƻƭŜȅΣ мффрύ ŀƴŘ ŘǊǳƎ ǳǎŜ ό{ǿŀƛƳΣ .ŜŀǳǾƛǎΣ /ƘŀǾŜȊ ϧ hŜǘǘƛƴƎΣ мффтύέ ŀƴŘ άŀŎŎƻǳƴǘ ŦƻǊ ƳƻǊŜ 

ǘƘŀƴ ƘŀƭŦ ƻŦ ǘƘŜ ƘŜŀŘǎ ƻŦ ƘƻǳǎŜƘƻƭŘǎ ƻƴ ǿŜƭŦŀǊŜ ŀƴŘ ƛƴ ǇǊƛǎƻƴ ό/ƻƭŜȅΣ мффрύέ (as cited in Test 

2006, (p. 6).  While these statistics paint a grim picture for the general education population of 
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students who fail to graduate, it is likely that the picture for students with disabilities who 

dropout is even less optimistic.  

 In Pickaway County, however, there is ǎƻƳŜ ōŀǎƛǎ ŦƻǊ ƻǇǘƛƳƛǎƳΦ !ŎŎƻǊŘƛƴƎ ǘƻ hƘƛƻΩǎ 

Part B Annual Performance Report 2007-нллу όǊŜǾƛǎŜŘ !ǇǊƛƭΣ нлмлύΣ ǘƘŜ ǎǘŀǘŜΩǎ ǘŀǊƎŜǘ 

graduation rate for students with disabilities was 86.1%.  Students with disabilities in Pickaway 

County exceeded the state target, graduating at an average rate of 86.6% during the 2007-2008 

school year (ODE, 2008-2009 report card data of the combined districts of Circleville City 

Schools, Logan Elm, Teays Valley, and Westfall). This rate falls only 4% behind the average total 

graduation rate of 90.6 % for all students graduating in the county. When compared to the 

average 74.9% graduation rate of the nation as a whole (percentage based on 2007-2008 

results reported by the U.S. Department of Education, June 2010), both students with and 

without disabilities in Pickaway County seem to fare better in general. Perhaps there is 

something to be said about the county schoolsΩ commitment to the mandates set forth in the 

Individuals with Disabilities Act (IDEA). 

Literature Review 

To better inform and organize this investigation four works of literature were consulted 

extensively and referenced throughout the study. The following reviews describe these works 

as they are used for the purposes of this study. 

 

The Individuals with Disabilities Act (IDEA) 

IDEA, the Individuals with Disabilities Education Act, has, for thirty-five years now, 

ƳŀƴŘŀǘŜŘ Ŝǉǳŀƭ ŀŎŎŜǎǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎ ǘƻ ŀ άŦǊŜŜ ŀƴŘ ŀǇǇǊƻǇǊƛŀǘŜ ǇǳōƭƛŎ 
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ŜŘǳŎŀǘƛƻƴΦέ ¢Ƙƛǎ ƭŀƴŘƳŀǊƪ ŘŜŎƛǎƛƻƴ ōȅ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ /ƻƴƎǊŜǎǎ ƛƴ мф75 (formerly Education 

of All Handicapped Children Act, PL 94-142), has greatly impacted the population of individuals 

ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎ ǿƘƻ ǿŜǊŜ ŦƻǊƳŜǊƭȅ άŜȄŎƭǳŘŜŘ ŜƴǘƛǊŜƭȅ ŦǊƻƳ ǘƘŜ ŜŘǳŎŀǘƛƻƴ ǎȅǎǘŜƳέ ƻǊ άƘŀŘ ƻƴƭȅ 

limited access to the education system and were therefore denied an appropriate education 

(U.S. Department of Education, 2007, p. 1). Not only did this Act mandate a free and 

appropriate education for individuals with disabilities, but it also provided protection for the 

rights of children with disabilities and their parents, offered federal assistance to states and 

localities to provide for the educational needs of children with disabilities, and mandated 

measures that would assure the effectiveness of efforts to educate all children with disabilities 

(National Information Center for Children and Youth with Disabilities, 1996). 

The IDEA legislation requires schools receiving federal funding to create an 

Individualized Education Program (IEP) for each student identified with a disability. The IEP is 

said to be άthe cornerstoneέ (Gartin & Murdick, 2005) of IDEA and contains six mandated 

components (Test, 2006). The sixth component, known as the transition component, was added 

in 1990 when IDEA (P.L. 101-птсύ ǿŀǎ ŀƳŜƴŘŜŘ ǘƻ ǊŜǉǳƛǊŜ άǘƘŀǘ ŀƭƭ L9tǎ ŀŘŘǊŜss transition goals 

no later than the students 16th ōƛǊǘƘŘŀȅέ όIŀƭǇŜǊƴΣ мффн, p. 206). In addition to the age 

requirement, the amendment also required IEP teams to consider each student's needs relating 

ǘƻ ǘǊŀƴǎƛǘƛƻƴΣ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ǇǊŜŦŜǊŜƴŎŜǎ ŀƴŘ ƛƴǘŜǊŜǎts for instruction, and desires relating to 

community, employment, and post-school goals (Clark, 1996).  

These post-school goals were further emphasized with the 1997 reauthorization of IDEA 

which acknowledged that a primary purpose of the free appropriate public education 

guaranteed to ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳǘƘ ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎ ƛǎ ǘƻ άǇǊŜǇŀǊŜ ǘƘŜƳ ŦƻǊ ŜƳǇƭƻȅƳŜƴǘ ŀƴŘ 
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ƛƴŘŜǇŜƴŘŜƴǘ ƭƛǾƛƴƎέό/ŀƳŜǘƻΣ нллпΣ ώL59! Ωфт Cƛƴŀƭ wŜƎǳƭŀǘƛƻƴǎΣ {ŜŎǘƛƻƴ оллΦмόŀύϐύΦ aƻǊŜ 

recently, in 2004, IDEA was amended again with key changes that affected both the way 

transition services are viewed and implemented. Preparing students with disabilities for 

άŦǳǊǘƘŜǊ ŜŘǳŎŀǘƛƻƴέ ƛƴ ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜ ǇǊŜǾƛƻǳǎƭȅ ǎǘŀǘŜŘ Ǝƻŀƭǎ ƻŦ ŜƳǇƭƻȅƳŜƴǘ and independent 

living became a primary consideration in the amended law. The law was also amended to 

emphasize that transition services are to be:  

within a results-oriented process, that is focused on improving the academic and 

ŦǳƴŎǘƛƻƴŀƭ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǘƘŜ ŎƘƛƭŘ ǿƛǘƘ ŀ Řƛǎŀōƛƭƛǘȅ ǘƻ ŦŀŎƛƭƛǘŀǘŜ ǘƘŜ ŎƘƛƭŘΩǎ ƳƻǾŜƳŜƴǘ 

from school to post school activities, including post-secondary education, vocational 

education, integrated employment (including supported employment), continuing and 

adult education, adult services, independent living, or community participation. (Wright, 

2004, p. 11) 

¢Ŝǎǘ όнллсύΣ ƛƴ Ƙƛǎ ŜȄǇƭŀƴŀǘƛƻƴ ƻŦ ǘƘŜ нллп ŀƳŜƴŘƳŜƴǘǎΣ ǎǘŀǘŜǎ ǘƘŀǘ άǎŎƘƻƻƭǎ ŀǊŜ ƴƻǿ 

ǊŜǉǳƛǊŜŘ ǘƻ ƛƴŎƭǳŘŜ ǘǊŀƴǎƛǘƛƻƴ Ǝƻŀƭǎ ōŜȅƻƴŘ ƘƛƎƘ ǎŎƘƻƻƭ ƛƴ L9tǎέ (p. 22). It is clear that legislation 

is moving toward what Kohler (1996) calls a Ψtransition perspective of educationΦΩ At the heart 

ƻŦ ǘƘƛǎ ǇŜǊǎǇŜŎǘƛǾŜ ŀǊŜ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘΩǎ ƻǿƴ ǇŜǊǎƻƴŀƭ Ǝƻŀƭǎ ǊŜƭŀǘŜŘ ǘƻ ƭƛŦŜ ōŜȅƻƴŘ ƘƛƎƘ 

school. According to Kohler (1996), these goals are consumer driven or determined by the 

ǎǘǳŘŜƴǘΩǎ ƻǿƴ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘs, desires and preferences. Not only did IDEA 2004 contain 

legislation with a transition perspective, but the law also defined accountability measures to 

ensure that schools embrace a transition perspective by adequately and appropriately 

providing these services to meet the individual goals of their students.   



Post School Needs       12 

 

In order to measure how well states are doing in helping students reach their education 

goals, IDEA (2004) contains legislation that requires each state to evaluate its efforts in 

implementing the Part B requirements of IDEA by requiring states to report the post-school 

engagement of students with disabilities in postsecondary education and employment.  The 

Office of Special Education Programs (OSEP) at the U.S. Department of Education (USDOE) has 

identified 20 indicators for which each state must develop measurable and rigorous targets. 

Each state must also describe how it will improve implementations by submitting a State 

tŜǊŦƻǊƳŀƴŎŜ tƭŀƴ ό{ttύ ŜǾŜǊȅ ǎƛȄ ȅŜŀǊǎΦ .ŀǎŜŘ ƻƴ ŜŀŎƘ ǎǘŀǘŜΩǎ !ƴƴǳŀƭ tŜǊŦƻǊƳŀƴce Report 

ό!twύΣ ǿƘƛŎƘ ǎƘƻǿǎ ǘƘŜ ǎǘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ƳŜŜǘƛƴƎ ǘƘŜ Ǝƻŀƭǎ ŎƻƴǘŀƛƴŜŘ ƛƴ ǘƘŜ {{tΣ ǘƘŜ 

ŦŜŘŜǊŀƭ ƎƻǾŜǊƴƳŜƴǘ ŘŜǘŜǊƳƛƴŜǎ ŜŀŎƘ ǎǘŀǘŜΩǎ ŎƻƳǇƭƛŀƴŎŜ ǿƛǘƘ tŀǊǘ . ƻŦ L59!Φ ¢ƘŜ hŦŦƛŎŜ ƻŦ 

Special Education Programs (OSEP) in the Department of Education wƛƭƭ ǊŜǾƛŜǿ ŜŀŎƘ ǎǘŀǘŜΩǎ 

report and may determine that a state: meets requirements, needs assistance, needs 

intervention, or needs substantial intervention (IDEA 2004 section 616(b)).  Depending on the 

determination, the Secretary of Education may impose certain actions that effect federal 

funding to states that do not meet requirements.  

In 2008, Ohio was determined to be in need of assistance following a review of its 

Annual Performance Report. According to IDEA, for states in need of assistance, the Secretary 

must take one or more of the following actions: 1) impose actions that include advising states 

of available sources of technical assistance to meet needs in deficit areas, 2) direct the use of 

state level funds provided to meet areas of need, or 3) may identify the state as a high risk 

ƎǊŀƴǘŜŜ ƛƴ ǿƘƛŎƘ ǘƘŜ ŦŜŘŜǊŀƭ ƎƻǾŜǊƴƳŜƴǘ Ƴŀȅ ƛƳǇƻǎŜ ǎǇŜŎƛŀƭ ŎƻƴŘƛǘƛƻƴǎ ƻƴ ǘƘŜ ǎǘŀǘŜΩǎ L59! 

Part B grant award.  
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¢ƘŜ {ŜŎǊŜǘŀǊȅΩǎ ŀŎǘƛƻƴ ŦƻǊ hƘƛƻ ƛƴ нллу ǿŀǎ ǘƻ ŀŘǾƛǎŜ ǘƘŜ ǎǘŀǘŜ ƻŦ hƘƛƻ ƻŦ ŀǾŀƛƭŀōƭŜ 

sources of technical assƛǎǘŀƴŎŜ ǘƻ ƳŜŜǘ ƴŜŜŘǎ ƛƴ hƘƛƻΩǎ ŘŜŦƛŎƛǘ ŀǊŜŀǎΦ Lƴ нллфΣ ƛǘ ǿŀǎ ŘŜǘŜǊƳƛƴŜŘ 

that Ohio met the requirements of IDEA, but in 2010 the OSEP found that Ohio was in need of 

intervention (U.S. Department of Education, 2010). Ohio revises its SPP (last revision February 

мΣ нлмлύ ǇŜǊƛƻŘƛŎŀƭƭȅ ƛƴ ƻǊŘŜǊ ǘƻ άƳŀƛƴǘŀƛƴ ƻǊ ƛƳǇǊƻǾŜ ǇŜǊŦƻǊƳŀƴŎŜ ŀŎǊƻǎǎ ƛƴŘƛŎŀǘƻǊǎέ όhƘƛƻ 

Department of Education, 2010, p. 2). 

Not only do the federal IDEA accountability measures apply to states, but states are also 

required to apply similar measures to Local Education Agency (LEAs), or school districts. Each 

year, states must report the performance of each of their school districts on the targets defined 

ƛƴ ǘƘŜƛǊ {ǘŀǘŜ tŜǊŦƻǊƳŀƴŎŜ tƭŀƴ ό{ttύ ŀƴŘ ǘƘŜ ǎǘŀǘŜΩǎ !ƴƴǳŀƭ tŜǊŦƻǊƳŀƴŎŜ wŜǇƻǊǘ ό!twύΦ {ǘŀǘŜǎ 

Ƴǳǎǘ ŀƭǎƻ ǊŜǇƻǊǘ ǘƻ ǘƘŜ ǇǳōƭƛŎ ŜŀŎƘ ŘƛǎǘǊƛŎǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ǘƻǿŀǊŘ ŜŀŎƘ ǘŀǊƎŜǘ ŀƴŘ ǊŜǇƻǊǘ 

whether or not each district met the targets indicated.  

The Ohio Longitudinal Transition Study (OLTS) 

hƘƛƻΩǎ {ǘŀǘŜ tŜǊŦƻǊƳŀƴŎŜ tƭŀƴ ό{ttύ outlines the 20 target indicators identified by OSEP 

and contains measurable goals and timelines for data collection and needed improvements. 

hƘƛƻΩǎ ǘŀǊƎŜǘ ƛƴŘƛŎŀǘƻǊ #14 focuses on improving post-school outcomes for students with 

disabilities that are no longer in secondary school. It is the responsibility of the Office for 

Exceptional Children (OEC) to report to the federal government the percent of youth with IEPs 

that are no longer in secondary school and who have been competitively employed, enrolled in 

some type of post-secondary school, or both, within one year of leaving high school (referred to 

as post-ǎŎƘƻƻƭ ŜƴƎŀƎŜƳŜƴǘύΦ ¢ƘŜ Řŀǘŀ ǳǎŜŘ ǘƻ ŘŜǘŜǊƳƛƴŜ hƘƛƻΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ǘƘƛǎ ƛƴŘƛŎŀǘƻǊ 

is collected using the Ohio Longitudinal Transition Study (OLTS) (Ohio Department of Education, 
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2009). This study, modeled after the National Longitudinal Transition Study (Wagner, 2005), 

ƛŘŜƴǘƛŦƛŜǎ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀǘ ǎŎƘƻƻƭ ŜȄƛǘ ŀƴŘ ƻǳǘŎƻƳŜǎ ƻƴŜ ȅŜŀǊ ŀŦǘŜǊ ƭŜŀǾƛƴƎ ƘƛƎƘ ǎŎƘƻƻƭΦ 

The exit surveys are given to students with disabilities just prior to leaving high school. In this 

survey, students are asked about their postsecondary goals and how they evaluated their high 

school experiences. The follow-up surveys ask these same students how well their goals were 

met one year later. The current OLTS 2009 Annual State Report (Ohio Department of Education, 

2009) is an overview of the survey findings for the state for the past five years.  It is evident that 

for students with disabilities, there is an increasing emphasis on the main purpose of education 

άǘƻ ǇǊŜǇŀǊŜ ǎǘǳŘŜƴǘǎ ŦƻǊ ŦǳǊǘƘŜǊ ŜŘǳŎŀǘƛƻƴΣ ŜƳǇƭƻȅƳŜƴǘ ŀƴŘ ƛƴŘŜǇŜƴŘŜƴǘ ƭƛǾƛƴƎέ όL59!Σ нллп, 

Section 601 (d) (1)). It is also evident that there is increasing accountability at all levels to 

ensure that it happens.  

Sustaining Secondary Transition Programs in Local Schools 

In an article focused on sustaining secondary transition programs in local schools, Benz, 

Lindstrom, Unruh and Waintrup (2004) suggest seven secondary transition practices that are 

associated with greater outcomes for students with disabilities while in high school and once 

they exit. Their research indicates that for students still in high school, these seven practices are 

associated with greater student success and a decreased the dropout rate for students with 

disabilities. After leaving school, these practices are associated with better employment and 

outcomes with post secondary education.  

The first practice identified by Benz et.al (2004) includes students receiving direct, 

individualized tutoring and support to help them complete homework assignments, attend 

class, and stay focused on school. These services are particularly important for students with 
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disabilities as academic courses become increasingly complex and completion rates for 

students with disabilities continues to be higher than their general education peers (Test, 

2006).  

The second practice suggested associated with greater student success includes student 

participation in vocational or career-technical classes during the last two years of high school. 

Classes that offer specific occupation instruction are reported as being the most beneficial. 

Career-technical education is a school based training which is defined by the Perkins Act (1998) 

as: 

organized educational programs offering sequences of courses directly related to 

preparing individuals for paid or unpaid employment in current or emerging occupations 

requiring other than a baccalaureate or advanced degree. Programs include 

competency-based applied learning which contributes to an individual's academic 

knowledge, higher-order reasoning, problem solving skills, and the occupational-specific 

skills necessary for economic independence as a productive and contributing member of 

society. (U.S. Department of Education, Archived Information, 2002, p. 1). 

According to Test et al. (2006), the most effective career-technical education occurs 

when a student takes four or more classes in one occupation area.  This specialization is 

associated with increased employment and higher wages. However, research indicates that 

students with disabilities seldom specialize and often take a number of unrelated CTE courses 

accounting for less than 5% of students who participate in CTE concentrated occupational 

areas. Careful planning is needed during early high school years to ensure that students with 
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disabilities participate in specialized occupational training and hands-on experiences in a 

sequenced series in order to receive the greatest benefit. 

Participation in paid work experience in the community during the last two years of high 

school is the third practice suggested by Benz et. al (2004) as promoting better student 

outcomes. Community based job experiences provide a number of benefits for students. Aside 

from the economic benefit of earning a pay check, students also receive authentic experiences 

with time and money management, developing social skills and relationships, adjusting to 

employer expectations and developing a sense of self-efficacy.  

The fourth practice includes student competence in functional academic and transition 

skills. Developing academic competence in areas such as reading, math, writing, and problem 

solving is critical for improving ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎ ƛƴ ǘƻŘŀȅΩǎ ƘƛƎƘƭȅ competitive global economy. 

Together mandates in NCLB (2002) and IDEA (2004) have raised the bar for educators in 

ensuring proficiency of all students in academics including those with disabilities. With these 

Acts, an increased emphasis on including students with disabilities in the general education 

curriculum has changed the face of traditional education. Teachers are expected to deliver 

research-based instruction in multiple and innovative ways that will promote learning for all 

students. Students with disabilities (with and without accommodations) are expected to make 

adequate academic progress along with their peers. While there are challenges both for 

students and for teachers in an inclusive classroom, the research points to improved student 

outcomes in math and reading for students with disabilities who are included in the general 

education classroom (Knokey, 2006). 
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Benz et al. (2004) also suggests that competency in developing transition skills such as; 

managing money, career awareness, self-advocacy, goal setting, and developing personal social 

skills are also linked to improved student outcomes. To greater emphasize the importance of 

providing students with opportunities for developing these skills, IDEA (2004) states the 

ǇǳǊǇƻǎŜ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŦǊŜŜ ŀƴŘ ŀǇǇǊƻǇǊƛŀǘŜ ŜŘǳŎŀǘƛƻƴ ƛǎ ǘƻ άǇǊŜǇŀǊŜ ǘƘŜƳ ŦǳǊǘƘŜǊ ŜŘǳŎŀǘƛƻƴΣ 

employment, and independent living (Sec. 601 (d) (1) (A)].έ The law also requires transition 

services to be in place by the time a student reaches his or her 16th birthday (IDEA 2004, Sec. 

614 (d (1) (A) (VIII) (aa)]; Test, 2006). However for many students with disabilities, the need for 

transition services and related activities for developing competency in the areas mentioned 

ŀōƻǾŜ ƛǎ ƴŜŜŘŜŘ ƭƻƴƎ ōŜŦƻǊŜ ŀ ǎǘǳŘŜƴǘΩǎ мсth birthday. According to Test (2006), waiting until a 

ǎǘǳŘŜƴǘΩǎ мсth birthday will be too late for some students to begin the transition planning 

process. 9ŀǊƭȅ ǇƭŀƴƴƛƴƎ ǿƛǘƘ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ǎƪƛƭƭǎ Ƴŀȅ ōŜ ŎƻƴǎƛŘŜǊŜŘ 

best practice when it comes to transition planning for students with disabilities.  

The fifth practice identified by Benz and colleagues (2004) as promoting improved 

student outcomes involves participation in a transition planning process that promotes self-

determination. Self-determination has been defined by Raymond (2008, p. 373ύ ŀǎ άōŜƛƴƎ ŀōƭŜ 

to act as the primary causal agent in ƻƴŜΩǎ ƭƛŦŜ ŀƴŘ ƳŀƪŜ ŎƘƻƛŎŜǎ ŀƴŘ ŘŜŎƛǎƛƻƴǎΦέ For students 

with disabilities, developing skills of self-advocacy, self-determination and self-efficiency can be 

instrumental in reaching goals during and beyond school. These skills, according to Test (2006), 

are άthe most important skills for students with disabilities who want to pursue post-secondary 

education.έ A growing emphasis on self-determination is apparent in recent legislation (ADA, 
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1990; IDEA 1990, 1997, 2005 amendments; Rehabilitation Act Amendments, 1992) and in the 

funding available to support initiatives that help students with disabilities acquire these skills as 

an important outcome of the educational process (Test, 2006).  Additionally, Bremer (2003) 

reports άstudents who have self-determination skills have a stronger chance of being successful 

in making the transition to adulthood, including employment and independence (p. 1). 

Courses in self-determination can be beneficial for students with disabilities; however, 

to adequately develop self-determination skills, students must have daily opportunities to 

practice their skills in order to generalize them in other settings (Test, 2006). Educators should 

take particular care to ensure that students with disabilities have adequate opportunities within 

the school environment and in the community to develop the self-determination skills they 

need to meet their post-secondary goals. 

Receiving direct assistance to understand and connect with resources related to post- 

school goals is the sixth practice Benz et al. (2004) identifies as promoting improved student 

outcomes. Consideration related to goals in post-secondary education, employment, 

independent living and community participation are all areas in which students with disabilities 

may need direct assistance to understand and connect with resources to meet their post-

secondary goals in these areas. Direct assistance can come through a variety of school and 

community resources. Guidance counselors, admissions counselors, financial advisors, 

employment agencies, and Job and Family Services are among just a few resources that are 

often readily available for students. Not only is it important that students connect with the 

appropriate resources but it also becomes important that students have an understanding of 
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their own needs relating to their post-school goals. Helping students assess their own needs 

and getting them connected with the appropriate sources can be instrumental in helping them 

achieve their post-secondary goals.   

The final practice identified by Benz et. al (2004) is graduation from high school. 

Graduation from high school has been characterized by Zhang (2005Σ ǇΦ нрύ ŀǎ ŀ άƳŀƧƻǊ 

ƳƛƭŜǎǘƻƴŜΣέ marking the άǘǊŀƴǎƛǘƛƻƴ ŦǊƻƳ ŀŘƻƭŜǎŎŜƴŎŜ ǘƻ ȅƻǳƴƎ ŀŘǳƭǘƘƻƻŘΦέ {ƛƴŎŜ the post 

WWII era of manufacturing and industry and until recent decades receiving a high school 

diploma has traditionally been considered a valuable asset for individuals in the U.S. labor 

market (Dunn, 2004). HƻǿŜǾŜǊΣ ƛƴ ǘƻŘŀȅΩǎ global high-tech economy, graduation from high 

school, according to National Center Educational Statistics (2001, p. 1ύΣ άƛǎ a minimum 

requirement for eƴǘǊȅ ƛƴǘƻ ǘƘŜ ƭŀōƻǊ ƳŀǊƪŜǘέ ŀƴŘ ŀ ǊŜǉǳƛǊŜƳŜƴǘ for accessing further education 

or training. In legislation known as the Ψ5ǊƻǇƻǳǘ tǊŜǾŜƴǘƛƻƴ !Ŏǘ όb/[.Σ нллнΣ {ŜŎΦ мулмύΩΣ ŀƴ 

emphasis on improving graduation rates in the U.S. was addressed by providing funds to states 

for the purpose of dropout prevention and student reentry into secondary schools (NCLB, 2002, 

Sec. 1802). In alignment with the NCLB (2002) legislation, IDEA (2004) further emphasized the 

improvement of graduation rates for students with disabilities by providing funding to states 

that establish goals for the performance of children with disabilities that άaddress graduation 

rates and dropout ratesέ (IDEA 2004, Sec. 612 (a)(15)(A)(iii)].έHistorically there has been limited 

research into the dropout rates, including causes and behaviors associated with dropout rates 

for students with disabilities. Perhaps with the growing attention and federal funding to ensure 

higher graduation rates for ALL students, this area of research will expand in the near future 
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giving educators a better indication of best practices related to increasing graduation rates for 

students with disabilities. 

 
Mild to Moderate Disabilities 

Individuals experience disabilities at different degrees and in various combinations. 

Some individuals may require very little support for a brief period of time while others require 

extensive supports throughout a lifetime. Research indicates that the majority of students 

receiving special education services are those who do not require extensive services and are 

considered to be students with mild disabilities. Students with learning disabilities comprise 

48.3 % of the total number of individuals ages 6-21 receiving special services (Raymond, 2008, 

p. 6). For this population of students, certain considerations should be addressed. According to 

Raymond (2008), students with mild disabilities are frequently perceived to require few or 

minor accommodations in order to be successful in the general education curriculum. Though 

these students often behave like students their own age, their disability may play a part in 

compromising their success in the general education curriculum. For these students, special 

education services can fill the gap between (accommodate) student deficits in learning in order 

to meet their educational goals. There are, however, particular challenges for this population of 

students. For students with mild disabilities, the disabilities are often invisible to others and 

therefore may not obtain the same understanding, assistance, or sympathy that students with 

more severe disabilities may receive from others (Raymond, 2008). Often self-esteem and 

competency issues arise. The challenge oŦ ΨƴŜǾŜǊ-quite-getting-ƛǘΩ ƻǊ ΨǎǘǊǳƎƎƭƛƴƎ-to get-ƛǘΩ Ŏŀƴ 

ŎŜǊǘŀƛƴƭȅ ŎƻƳǇǊƻƳƛǎŜ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ǎŜƭŦ-concept and initiative during and beyond school years. 
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This investigation is intended identify the needs of these individuals in Pickaway County that go 

beyond the school years in order to make some recommendations that may help to improve 

future outcomes. 

Method 

Procedures 

To investigate the post-school needs of students with disabilities in Pickaway County a 

mixed research method was selected. Quantitative data reported in the Ohio Longitudinal 

Transition Study was collected and analyzed for comparisons at state, regional and county 

levels. Qualitative data was also collected in interviews with parents and intervention 

specialists.  

Participants. The primary participants were individuals with disabilities who were either 

exiting secondary school or who were contacted a year following exit to complete a follow-up 

survey for the Ohio Longitudinal Transition Study (OLTS). The 2009 Annual State Report of the 

OLTS includes data collected from 4, 567 participants statewide. Of the survey data included in 

the 2009 report, data from 1,044 participants surveyed between 2005 and 2006 is included 

along with data collected from 3,523 participants between 2006 and 2008. Regional data 

included in the investigation comes from 478 participants surveyed between 2005 and 2008.  

The county data used in this investigation comes from 28 students with mild to 

moderate disabilities surveyed between 2006 and 2008 from Pickaway County schools. Of the 

28 participants from Pickaway County, twenty reported having a specific learning disability, two 

reported having other health impairments and two reported having intellectual disabilities. 

Four respondents did not report a disability type.  
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Of the participants surveyed, 21 reported that they attended mainstream classes for at 

least 80% of the time, six reported that they attended mainstream classes between 40-80% of 

the time and one reported that he/she attended few or less than 40% mainstream classes. 

None of the participants reported attending self-contained special education classes.  

Data collection instrument. Data for the investigation came from the Ohio Longitudinal 

Transition Study (OLTS). In compliance with the requirements of IDEA (2004), the State of Ohio 

through the Office for Exceptional Children has contracted with the Center for Innovation in 

Transition and Employment (CITE) at Kent State University to collect, manage, and analyze the 

results of information collected from individuals just prior to leaving high school and one year 

later (ODE, 2010). Thirty students with disabilities in Pickaway County were surveyed between 

2006 and 2008 using the OLTS survey tool (see Survey Sample, Appendix A). Since the purpose 

of this study was to investigate the needs of students with mild to moderate disabilities in 

Pickaway County; the data for two students with severe disabilities is not included. Statewide 

data used for this study was obtained by accessing the 2009 Annual State Report of the Ohio 

Longitudinal Transition Study through the Ohio Department of 9ŘǳŎŀǘƛƻƴΩǎ ǿŜōǎƛǘŜ όǿǿǿΦ 

ode.state.oh.us/). Regional data was obtained by accessing the OLTS website (www. olts.org) at 

Kent State University. Pickaway County specific data was obtained by ŎƻƴǘŀŎǘƛƴƎ /L¢9Ωǎ 

Outreach Director, Robert Baer, Ph.D.   

Interviews. 

Parent interviews were conducted by phone in July of 2010. To satisfy confidentiality 

concerns, intervention specialists or other appropriate school personnel initially contacted 

former students or their parents for consent to be interviewed. Contact information for 
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participants consenting to be interviewed was given to the investigator in this research. Two 

parents were contacted and asked a series of three questions regarding the post-school 

concerns related to their son or daughter.  

Results 

In the following section, an attempt is made at comparing some of the data reported in 

the OLTS by state, region, and county. The data reported in the OLTS for the state and region 

contains information collected for all students with disabilities. Data reported for Pickaway 

County, however, only contains information collected for students with mild to moderate 

disabilities. Since all data sets do not contain the same population, it is not possible to directly 

compare percentages between them. 

State Data 

In the 2009 Annual State Report (ODE, spring, 2009), the major findings were published 

relating to post-school outcomes in employment, postsecondary education, and independent 

living for students with disabilities in the state of Ohio. The findings included both the projected 

outcomes from the exit surveys completed before students left high school, and the actual 

outcomes when they were surveyed one year later.  

Anticipated versus actual post-school outcomes. For the employment outcomes, data 

indicated that 80% of students planned to be working after graduation, but only 70% were 

actually working one year later and fewer were working full-time and part-time than expected. 

A major finding regarding postsecondary education indicated that of the 70% of students who 

planned to be enrolled in four-year, two-year, or technical/vocational postsecondary education 

programs after graduation, only 36% were actually enrolled one year later. Also, only half of the 
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students who planned to enroll in the military were enrolled. Another major finding was in 

regards to independent living. According to the exit surveys, 60% of the students surveyed 

planned to be living independently but only 20% actually were living independent from their 

families one year later.  

Reasons for not meeting expected outcomes. Additional findings reported in the 2009 

Annual State Report include reasons students gave for not working and not attending post-

secondary education. The most prevalent reasons students reported for not working were 

attending some sort of post-secondary education or training (34%) and not being able to find a 

job or a job of interest (36%). Reasons students indicated for not attending post-secondary 

education included changing their plans (32%) and not having enough money (29%).  

Regional Data 

The report for Region 11 in the state of Ohio that includes Pickaway County also 

contains data regarding both expected and actual post-school outcomes for students with 

disabilities.  

Anticipated versus actual post-school outcomes. According to the data collected 

between 2005 and 2008, 86% of students with disabilities in Region 11 expected to be working 

either full or part-time, however, only 74% were working either full or part-time at follow-up. 

Of the 77.3% of students that expected to be enrolled in some type of post-secondary 

education, only 42.3% were actually enrolled. Of the 7.5% of students that had planned to 

enroll in the armed forces, only 4.1% actually enrolled. Students also reported their expected 

living arrangements after graduation. Of the students surveyed, 46.2% planned to be living with 
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parents or a relative and 20% expected to be living on their own. The followςup indicated, 

however, that 72.4% were living with a parent or a relative and only 7.3% lived on their own.  

Pickaway County Data 

Somewhat comparatively, data collected between May 2006 and May 2008 for 

Pickaway County indicates that 82% of the students with mild to moderate disabilities surveyed 

expected to be working either full or part-time however, only 64% were working either full or 

part-time at follow-up. Of the 85.7% of students that expected to be enrolled in some type of 

post-secondary education, only 50% were actually enrolled. Of the students surveyed, 42.8% 

planned to be living with parents or a relative and 21.4% expected to be living on their own. 

The follow ςup indicated however that 67.8% were living with parent or a relative and only 

17.8% lived on their own.  

Comparative Analysis of State, Region, and County Data 

Of the most significant differences between what students planned to do after 

graduation and what they were actually doing in the state, region, and county is the difference 

between students who had planned to work (82%) and students who were actually working 

(42.9%)  in Pickaway County. When students were surveyed at follow-up, however, no student 

indicated that they needed work. Reasons given for not working included lack of transportation, 

working would cause them to lose benefits, having a baby, or being pregnant.  

Table 1 provides a comparison of the OLTS data for the State, Region 11, and Pickaway 

County between 2006 and 2008, reported in the spring of 2009. 
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Table 1 

 

OLTS Data for State, Region, and Pickaway County 

 

 

Secondary Transition Practices and Student Outcomes 

Individualized tutoring. The first of the seven secondary transition practice identified by 

Benz et al. (2004) and described earlier in the literature review, ƛƴǾƻƭǾŜǎ ǇǊƻǾƛŘƛƴƎ άŘƛǊŜŎǘΣ 

individualized tutoring and support to complete homework assignments, attend class and stay 

ŦƻŎǳǎŜŘ ƻƴ ǎŎƘƻƻƭέ (p. 40).  

When Pickaway County students were asked on the OLTS survey to identify services or 

experiences they thought helped them to reach their goals, 13 students provided specific 

 

 

 

 

Planned to 

be working 

after 

graduation 

Actually  

working  

(full or 

part time) 

one year 

after 

graduation 

*data 

includes 

one full 

time 

military 

Planned to 

be 

enrolled in 

four-year, 

two-year, 

tech./voc. 

postsecon

dary 

education 

program 

after 

graduation 

Actually 

 enrolled 

in four-

year, two-

year, 

tech./voc. 

postsecon

dary 

education 

program 

one year 

after 

graduation 

Planned to 

be living 

independe

ntly after 

graduation 

Actually 

living 

independe

ntly one 

year after 

graduation 

State 80% 70% 70% 36% 60% 20% 

Region 11 86% 74% 77.3% 42.3% 20% 7.3% 

Pickaway  

Co. 

82% 42.9% 85.7% 50% 21.4% 17.8% 
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ǊŜǎǇƻƴǎŜǎΦ hŦ ǘƘŜ моΣ ǎŜǾŜƴ ǎǘǳŘŜƴǘǎ ŎǊŜŘƛǘŜŘ ŀ ǘŜŀŎƘŜǊΩǎ ƘŜƭǇ ŀƴŘκƻǊ ǘǳǘƻǊƛƴƎ ǎŜǊǾƛŎŜǎ ŦƻǊ 

helping them reach their goals.  

Circleville High School in Pickaway County recently implemented the Milestone program 

to offer help to at-risk and struggling students. This specialized program is designed to help high 

school students (both with and without special needs) improve academically, develop career 

skills, and graduate from high school (After School Programs Brochure, Circleville City Schools, 

2009). Some activities in the program include tutoring services to help students pass difficult 

portions of state assessments, credit recovery software to help students recover credits for 

classes that are needed for graduation, employment readiness activities that help students 

prepare for employment, and opportunities for service oriented learning (Afterschool 

Programs, 2009).  

Not only is the Milestone Program is offered to students at the high school level, a 

similar program is offered to students through the Extra Mile program in grades 3-8. In Extra 

mile, students receive individualized tutoring and support to complete homework assignments, 

pass state assessments, and develop socially through service learning projects (Afterschool 

Programs, 2009). Preliminary data reported by the district indicates that the graduation rate 

increased since the Milestone program was implemented during the 2009-2010 school year 

going from 78% for the 2008-2009 school year to 84% in the 2009-2010 school year 

(Educational Forum Program, 2010). No data was referenced or analyzed during this 

investigation that can suggest a direct correlation between the increased graduation rate (for 

students with or without disabilities) and the Milestone program. Perhaps as the program 

continues in the future, data may be made available for further investigation.  
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Vocational Education. The second transition practice identified by Benz and colleagues 

(2004) involves participation in vocational education classes during the last two years of high 

school, especially classes that offer instruction that is occupation specific. In Pickaway County, 

students may choose to attend the Pickaway Ross Joint Vocational Center (PRJVC) during their 

last two years of high school.  PRJVC is a school offering vocational training to students in the 

two Ohio counties of Pickaway and Ross. Preparation for attending the vocational school begins 

in 8th grade, when students are invited to tour the vocational school. The 8th grade Intervention 

Specialist, Ms. Donna Reed is instrumental in coordinating transition services for students 

ŎƻƳƛƴƎ ƛƴǘƻ ŀƴŘ ƳƻǾƛƴƎ ƻǳǘ ƻŦ ƻƴŜ ƻŦ ǘƘŜ ŎƻǳƴǘȅΩǎ ƳƛŘŘƭŜ ǎŎƘƻƻƭǎΦ Lƴ ŀ ǊŜŎŜƴǘ ƛƴǘŜǊǾƛŜǿΣ aǎΦ 

Reed (D. Reed, personal communication, February 3, 2010) stressed the importance of planning 

a course of study for students with disabilities as they enter high school. She explained that 

students who want to attend the vocational school are required to obtain a certain number of 

credit hours in subjects such as health and physical education that are not offered at the 

ǾƻŎŀǘƛƻƴŀƭ ǎŎƘƻƻƭ ƛƴ ƻǊŘŜǊ ǘƻ ƎǊŀŘǳŀǘŜΦ {ƘŜ ƴƻǘŜŘ ǘƘŀǘ ƻŦǘŜƴ ǘƛƳŜǎ ǎǘǳŘŜƴǘǎ ƘŀǾŜƴΩǘ ǇƭŀƴƴŜŘ ƛƴ 

advance and therefore are unable to meet the requirements for some secondary and 

postsecondary opportunities. She also stressed the importance of educating both the student 

and the parent regarding credit requirements and secondary options such as the vocational 

school and post-secondary options, as many parents have very little knowledge about the 

requirements or available options. In accordance with IDEA (PL 105-17, Section 614 (d) (I) (A) 

(vii) (I)], the state of Ohio requires that: 

For each child with a disability, beginning at age fourteen (or younger, if determined 

appropriate by the IEP team), the IEP shall include a statement, updated annually, of the 
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ǘǊŀƴǎƛǘƛƻƴ ǎŜǊǾƛŎŜ ƴŜŜŘǎ ƻŦ ǘƘŜ ŎƘƛƭŘ ǳƴŘŜǊ ǘƘŜ ŀǇǇƭƛŎŀōƭŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ L9t 

ǘƘŀǘ ŦƻŎǳǎŜǎ ƻƴ ǘƘŜ ŎƘƛƭŘΩǎ ŎƻǳǊǎŜǎ ƻŦ ǎǘǳŘȅ όǎǳŎƘ ŀǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ŀŘǾŀƴŎŜd-

placement courses or a vocational education program). (Operating Standards for Ohio 

Educational Agencies Serving Children with Disabilities, ODE, 2008) 

As this investigation does not include any data related to transition statements for 

students at or before age 14, it is not possible to determine whether or not there were students 

who wanted to participate in vocational training that were prevented because they were 

unable to meet the requirements. Of the 28 students surveyed at time of exit, seven reported 

participation in Career and/or Technical Education. For students that participated in 

Career/Technical Education, the following programs were identified; Allied Health, Career 

Based Intervention Program (CBIP), auto mechanics, auto body, cosmetology, landscaping and 

general merchandising.  

Students surveyed one year later were asked to identify the type of job they were 

currently working: three students reported working in construction, two reported working in 

health care, two reported working industrial/factory work, one student reported working in 

marketing/sales/retail, two students were working as auto mechanics, one student reported 

working as a cosmetologist and one reported working in the secretarial/clerical/business area. 

Five students reported ΨotherΩ as their current job category. In this category, students reported 

their current job as detailing cars, working security, babysitting, farming and working for FedEx.  

Responses for ten of the students regarding job type were missing at the time of follow-

up. Though the data does not make a direct connection between students who participated in 

vocational education classes during high school and the jobs students were working at the time 
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of follow-up, a reasonable assumption could be made that there is a connection between at 

least four of the students who participated in vocational training (Allied Health, cosmetology, 

auto mechanics and auto body) and the area in which they were currently working. 

Community-based work experience.  The third practice identified by Benz et al. (2004) 

for improving outcomes for students with disabilities while in school and after exit is associated 

with participation in paid work experience in the community during the last two years of high 

school. Since developing an economic base of support is critical to independent living, it makes 

sense that students who participate in authentic work experience during high school will gain 

those important skills instrumental in obtaining and maintaining employment. School-based 

training such as integrating employment and academic skills, using a functional curriculum and 

offering career-technical courses can play a critical role in preparing students for future 

employment.  

For students with disabilities, however, gaining an edge by participating in the real 

world of work is critical since statistics indicate that for individuals between 18 and 29, the 

employment rate is only 57% which is considerably lower than the 72% employment rate of 

individuals without disabilities in the same age range (National Organization on Disability, 2004; 

Test et al., 2006). Of the different types of work experiences that students with disabilities in 

Pickaway County participated in during high school (in-school work, job shadowing, 

volunteering, and work acquired on their own), more students rated the work experiences that 

they acquired on their own as being helpful or very helpful. 

According to the OLTS data for Pickaway County, of the 28 students with disabilities who 

graduated during the years 2006-2008, twenty-one (75%) reported having at least one job at 
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exit, six reported having no job at exit and data for one student was missing. When students 

were surveyed a year after exit, 12 reported that they were working either full or part time 

(paid employment) which is about 14% below the national average reported by  National 

Organization on Disability (NOD) in 2004.  

Though only 12 of the 28 students reported working at the time of the follow-up survey, 

interestingly, 18 students reported a current job type. It is unclear why students who did not 

report that they were working reported a job type. One possibility could be that some of the 

students were working more than one job, the data, however, does not clarify the difference. 

When asked during follow-up if there were any services or experiences students perceived as 

being particularly helpful in preparing them to meet their goals, only one student credited 

employment (working in different places during the school) as being helpful.  

Functional academic and transition skills. The fourth practice identified by Benz et al. 

(2004) as improving outcomes for students with disabilities is competence in functional 

academic and transition skills. When Congress authorized the No Child Left Behind (NCLB) Act in 

2001, students with disabilities became a part of the ALL students that must meet academic 

proficiency by the year 2014. The requirements of NCLB and the mandates set forth in IDEA, 

theoretically, combine to create the best possible learning situation for students with 

disabilities ensuring that students are educated in the least restrictive environment, by highly 

qualified teachers, and are making adequate yearly progress (AYP) toward state content 

standards.  

Highly qualified teachers. The most current data (ODE, Report Card Data 2008-2009) 

measuring the percentage of core academic subject classes taught by highly qualified teachers 
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in Pickaway County indicates that 98.1 % of core academic subject classes are taught by highly 

qualified teachers.  The most current data reported for measuring the progress of students with 

disabilities toward AYP indicates that two schools, Circleville and Logan Elm, met AYP in both 

content areas measured (reading and math) for the 2008-2009 school year and two districts, 

while Teays Valley and Westfall, met AYP for math but not for reading (ODE, Report Card Data 

2008-2009).  

Academic proficiency. According to the OLTS data collected between 2006 and 2008 for 

students with disabilities in Pickaway County, 23 of the 28 students surveyed were proficient in 

math, 22 students were proficient in reading, 24 students were proficient in writing, 18 were 

proficient in science and 18 were proficient in citizenship. Of the 28 students surveyed, 27 

participated in state assessments and only one student participated in an alternate assessment. 

Students were also asked at the time of exit to rate a number of items according to how helpful 

they were the in preparing them for life after graduation. When asked to rate proficiency 

testing; 12 students indicated that the proficiency tests were not helpful at all, eight students 

said they were somewhat helpful, four students indicated the tests were helpful and two 

students thought the tests were very helpful. There were two students whose responses were 

missing from the data.  

Students were also asked to rate a number of items that may fall into the category of 

transition services which, according to federal mandates, are:                                                                                                                                                                                                                                                              

to be within a results oriented process, that is focused on improving the academic and                                                                                                          

functional achievement of the child with a disability to facilitate the child's movement 

from school to post-school activities, including postsecondary education, vocational 
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education, integrated employment (including supported employment), continuing and 

adult education, adult services, independent living, or community participation. (IDEA 

2004, Section 602 (34) (A)] 

IEP and Transition Meetings. An instrumental element in helping students with 

disabilities reach their goals related to transition is the IEP team. The IEP team includes the 

student, parents, and other individuals (teachers, intervention specialists, etc.), and agencies 

who meet together (ŀǘ ƭŜŀǎǘ ŀƴƴǳŀƭƭȅύ ǘƻ ƘŜƭǇ ǊŜǾƛŜǿ ŀ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ǎŜǘ ŦǳǘǳǊŜ Ǝƻŀƭǎ 

and objectives that are student-directed. By age 16, students should have a service plan that is 

coordinated to focus on each student's preferences, interests, needs, and strengths and should 

include both in-school supports as well as supports in the community that are identified in the 

ǎǘǳŘŜƴǘΩǎ L9t όhƭǎŜƴΣ tƭŀǘǘΣ ϧ 5ƛŜƪŜǊΣ нллуύΦ  

Of the 28 students surveyed by the OLTS in Pickaway County, 12 students (43%) rated 

their IEP and transition meetings as very helpful in preparing them for life after graduation, 10 

(36%) rated the meetings as helpful, four (14%) said they were somewhat helpful and two (7%) 

students indicated that they thought the meetings were not helpful at all.  

Students also rated a number of school-based training opportunities when surveyed at 

exit from high school.  An in-school job is one type of school-based training that some students 

participate in during high school. An in-school job is one in which work situations are similar to 

situations they might find in the real workplace.  

In-school work.  In-school work situations allow instructors to control a number of 

variables and may be a good first step in preparing high school students for community-based 

work situations (Test et al., 2006). Nine of the 28 students surveyed by the OLTS in Pickaway 
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County rated how well they thought their in-school jobs prepared them for life after 

graduation; one student indicated that the work was very helpful in preparing them for life 

after graduation; six indicated that the work was helpful, and two thought the work was 

somewhat helpful. 

Career-technical education. Students also rated career-technical education (CTE) for 

how well they thought it prepared them for life after graduation.  

Of the students surveyed by the OLTS in Pickaway County, eleven rated how well they 

thought CTE prepared them for life after graduation; eight students indicated that CTE was very 

helpful in preparing them for life after graduation, one indicated that CTE was helpful, one 

thought that CTE was somewhat helpful and one indicated that CTE was not helpful at all in 

preparing them for life after graduation. 

Community-based training. Students also rated a number of community-based training 

opportunities when surveyed at exit from high school.  One type of community-based training 

students participate in during high school is paid work in the community. According to Test et 

ŀƭΦ όнллсύΣ ƻƴŜ ƛƴŘƛŎŀǘƻǊ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŦǳǘǳǊŜ ǎǳŎŎŜǎǎ ƛƴ ŜƳǇƭƻȅƳŜƴǘ ŀŦǘŜǊ ƎǊŀŘǳŀǘƛon is paid 

employment prior to graduation. A study by Colley and Jamison (1998) supports this statement. 

The study found that 52% of students with disabilities who had paid work experience prior to 

graduation were employed after graduation and for students who did not have prior work 

experience, only 30% obtained jobs (Test et al., 2006).  

Eleven of the 28 students surveyed by the OLTS in Pickaway County rated how well they 

thought school supervised paid work in the community prepared them for life after graduation; 

three indicated the work was very helpful in preparing them for life after graduation, three 
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indicated that the work was helpful, three reported that the work was somewhat helpful, and 

two indicated the work was not helpful at all.  

Independent employment. Students also rated the paid work that they acquired on 

their own. Of the 20 students who responded to this item; 11 students indicated they thought 

the paid work they acquired on their own was very helpful in preparing them for life after 

graduation, four thought it was helpful, and five students indicated the work they acquired on 

their own was somewhat helpful. No student reported the paid work they acquired on their 

own was not helpful at all.  

Job shadowing. Students were asked to rate their job shadowing experiences during 

high school in preparing them for life after graduation.  Job shadowing is a community-based 

activity that allows students to try out different jobs in the community while working alongside 

of an established employee. While job shadowing, students learn valuable skills related to 

employment as well exploring their own interests and abilities (Test et al., 2006).  These 

experiences can be helpful as student with disabilities develop their plans for adult life after 

school.   

Nineteen of the 28 students surveyed by the OLTS in Pickaway County students rated 

how well they thought job shadowing prepared them for life after graduation; eight students 

indicated that they thought job shadowing was very helpful, seven thought job shadowing was 

helpful, three said somewhat helpful, and one student felt job shadowing was not helpful at all 

in preparing for life after graduation. 

Volunteering. Volunteering is another community-based training experience students 

often participate in during high school. Volunteering provides students with valuable 
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employment skills such as attendance, punctuality, showing an interest in work, and responding 

properly to supervision and co-workers.  Volunteer experience can often help students develop 

a more positive self-concept as they work in the community as well as valuable experience for 

scholarship and employment applications. Some volunteer programs not only help students 

develop employment skills, but may also help to identify future employees (Luecking, 2004).  

Students were asked on the OLTS survey to rate their volunteer experience. Of the 13 

students in Pickaway County who rated volunteering in preparing them for life after graduation; 

eight found their volunteer experiences to be very helpful, two indicated that their volunteer 

experiences were somewhat helpful; two said volunteering was somewhat helpful, and one 

student felt the volunteer experience was not helpful at all. 

Students were asked to rate a total of eighteen academic and transition 

services/activities in all, including those previously discussed, a table (appendix B) shows how 

students rated each of the eighteen areas according to how helpful they thought each was in 

preparing them for life after graduation.   

Academic preparation. On the OLTS survey, students were also asked to rate how well 

they felt the school prepared them to get a job or go on to further study. Of the 26 students 

who responded; 12 stated that they felt that their school prepared them very well to get a job 

or go on to further study, nine felt their school did well, and five felt their school did somewhat 

well. No student indicated feeling their school did not do well at all in preparing them to get a 

job or go on to further study. 

Self-determination and self-advocacy. The fifth secondary transition practice that Benz 

et al. (2004) indentified as being associated with better outcomes for students with disabilities 
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is participation in a transition planning process that promotes self-determination.  In an e-mail 

communication with Intervention Specialist and Lead Teacher for the Special Education 

department at Circleville High School, the question was asked regarding ǎǘǳŘŜƴǘǎΩ ŘŜǎƛǊŜǎ ŦƻǊ 

post secondary goals. Ms. Coole responded by saying, 

We do a pre-assessment or interview the student that indicates their interests and 

desires, talk with guidance counselors, etc to gather data on what might be a good 

career choice for the students.  We then support the career goals they have in mind 

with services offered in our framework that will assist them in achieving their goal. (C. 

Coole, personal communication, February 17, 2010) 

There is no data available that can establish a connection between self-determination 

curriculum for schools in Pickaway County and the success of students who participated in the 

curriculum. There is, however, data from the OLTS that reports student perceptions of their 

Individual Transition Plans at the time of exit. Of the students that rated their Individual 

Transition Plans for Work; 14 reported that the plan went very well; seven reported that it went 

well, and three reported that it went somewhat well. Data for three students was either not 

applicable or was missing.  

Of the students that rated their Individual Transition Plans for College; nine reported the 

plan went very well, eight reported it went well and one reported it went somewhat well. Data 

for ten students was either not applicable or missing.  

Of the students that rated their Individual Transition Plans for Independent Living; seven 

reported the plan went very well, 12 reported that it went well, and four reported it went 

somewhat well. Data for five students was either not applicable or missing.  
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Of the students that rated their Individual Transition Plans for Leisure Activities, 12 

reported that the plan went very well; nine reported it went well, and four reported it went 

somewhat well. Data for three students was either not applicable or was missing. No students 

indicated they were dissatisfied with their transition plan in any of the areas surveyed.  

Assistance to access resources. The sixth practice Benz et al. (2004) indentify as 

contributing to greater student outcomes involves students getting direct assistance to 

understand and connect with resources related to post-school goals. The items on the OLTS 

associated with this practice are; preparing for college entranced exams, help applying for 

college, taking classes at a community college, vocational rehabilitation services and MR/DD 

services.  

Of the 14 students surveyed by the OLTS in Pickaway County that rated assistance in 

preparing for college entranced exams; four indicated that the assistance was very helpful, 

three thought that the assistance was helpful, five said somewhat helpful and two students 

thought the assistance was not helpful at all. Of the 17 students that rated help applying for 

college; four indicated the assistance was very helpful, seven thought the assistance was 

helpful, three said somewhat helpful, and three students thought the assistance was not 

helpful at all.  

Three students rated taking classes at a community college; one student felt that the 

classes were somewhat helpful and two felt that the classes were not helpful at all. Seven 

students rated vocational rehabilitation services; one student felt the services were very 

helpful, four felt the services were helpful, and two felt vocational rehabilitation services were 
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somewhat helpful in preparing them for life after graduation. One student rated MR/DD 

services as somewhat helpful. 

Graduation from high school. Graduation from high school is the final practice Benz and 

colleagues (2004) identify as being associated with greater student outcomes. In Ohio, students 

must meet specified curriculum requirements as well as pass all five sections of the Ohio 

Graduation Test (OGT) in order to graduate. Students with disabilities must also participate in 

(with or without accommodations) and pass all five areas of the OGT in order to graduate. 

However, once a student with a disability takes the initial OGT, it may be determined by the 

ǎǘǳŘŜƴǘΩǎ L9t ǘŜŀƳ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘ ǎƘƻǳƭŘ ōŜ ŜȄŎǳǎŜŘ ŦǊƻƳ ǘƘŜ ŎƻƴǎŜǉǳŜƴŎŜǎ ƻŦ ǘƘŜ ǘŜǎǘ ŀƴŘ 

therefore is no longer expected to participate in future OGT tests in order to graduate (ODE, 

The Ohio Statewide Testing Program Rules Book, 2009). Students with more severe disabilities 

must also participate in state assessments but have the option of taking an alternate 

assessment if decided by the IEP team.  

Though research indicates students with disabilities graduate at a significantly 

decreased rate from their peers (McMillan, Kaufman, & Klein, 1997; Special Education Drop-Out 

Rate, 1997), for students with disabilities in Pickaway County who graduated during 2007-2008 

school year, there is little change between the graduation rates of students with disabilities 

compared to those without. As reported earlier, the combined average for all districts in the 

county showed only a 4% difference between the graduation rate of students with and without 

disabilities. The most significant difference occurred in the Circleville City School district where 

graduation rates for the 2007-2008 (ODE, 2008-2009 Report Card Data) school year was 81.1% 

for students without disabilities and 69% for students with disabilities.  There are a number of 
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things that could be considered that could account for the difference in graduation rates 

between Circleville City Schools and other more rural schools in the county. Some factors may 

be differences in school setting, poverty levels, difference in graduation requirements, and 

parent and community involvement.  

It is difficult to determine from the OLTS data for Pickaway County how m any students 

surveyed actually graduated with a diploma since there is no question in either the exit survey 

or the follow-up survey that asks specifically whether a student graduated. Students, however, 

were asked at exit how old they would be when they received a diploma. Of the 27 students 

who responded; two reported they would be 17 when they received a diploma, 20 indicated 

they would be 18, and five reported they would be 19 when they received their diploma.  

Postsecondary Concerns 

Satisfaction ratings. At follow-up one year after graduation, participants were asked to 

rate their degree of satisfaction in five areas since leaving high school. Of the twenty four 

former students who rated satisfaction with their current job; four were very satisfied, 15 were 

somewhat satisfied, one was dissatisfied, and four gave no opinion. 

Of the 28 who rated satisfaction with their residence; 15 indicated they were very 

satisfied, eight were somewhat satisfied, and three were dissatisfied, while two gave no 

opinion. 

Of the 28 graduates who rated satisfaction with transportation; 16 reported they were 

very satisfied with transportation, 11 indicated they were somewhat satisfied, and one was 

dissatisfied with transportation. 
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Of the 12 participants who rated satisfaction with adult services; three indicated they 

were very satisfied, one was somewhat satisfied, and eight gave no opinion. 

Areas needing assistance. Graduates were asked to identify where they needed help in 

areas related to independent living and postsecondary education. Surprisingly, the only needs 

identified were needs related to postsecondary education. Of the graduates surveyed, seven 

indicated they needed a scholarship to help pay for things. One indicated that he/she was not 

in college because he/she needed money, one reported needing help applying for college, and 

one reported he/she was not in college because of the need for other courses. 

Available resources. Graduates also identified a number of resources they currently had 

at the time of the follow-up survey related to independent living and postsecondary education. 

The following areas are the most significant where graduates reported having resources; 17  

reported having work, 16 reported having family support, seven reported having scholarships, 

six reported having tutors, and nine reported having extra time for taking tests. 

Preparation for goals. Graduates were asked to identify any service or experience they 

thought was particularly helpful in preparing them for their goals. Of the graduates who 

responded to this item, one indicated that the Allied Health class and teacher was particularly 

helpful, one identified art class as being helpful, one said his teachers were helpful at keeping 

him on track, four credited tutors for helping them reach their goals, one credited having extra 

time, three identified the teachers and tutors at PRJVC for helping them reach their goals, one 

identified FFA class, and one said working in different places during the school day helped in 

reaching goals. 
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Interviews with Parents 

Ankeny, Wilkins and Spain (2009) discuss the experiences of four mothers and their 

ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǘǊŀƴǎƛǘƛƻƴǎ ŜȄǇŜǊƛŜƴces. They write, άtŀǊŜƴǘǎ ŀǊŜ ǘƘŜ Ŏƻƴǎǘŀƴǘ 

ǘƘǊŜŀŘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΣ ŀƴŘ ǘƘŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ƻōǘŀƛƴƛƴƎ ŀƴŘ ŦƻƭƭƻǿƛƴƎ ǘƘǊƻǳƎƘ ǿƛǘƘ 

ŀŘǳƭǘ ǎŜǊǾƛŎŜǎ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴ ǘȅǇƛŎŀƭƭȅ Ŧŀƭƭǎ ƻƴ ǘƘŜƳέ (p. 28).   

! ǇŀǊŜƴǘΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ŀƭƭ Ŏhildren as they transition from high school 

to adulthood, but this role can be particularly important for students with disabilities who have 

received special services while in school and are now basically on their own to fend for 

themselves. A critical element in investigating the needs of students with disabilities is finding 

ƻǳǘ Ƙƻǿ ǇŀǊŜƴǘǎ ǾƛŜǿ ǘƘŜƛǊ ǎƻƴΩǎ ƻǊ ŘŀǳƎƘǘŜǊΩǎ ǘǊŀƴǎƛǘƛƻƴ ƛƴǘƻ ƭƛŦŜ ŀŦǘŜǊ ƘƛƎƘ ǎŎƘƻƻƭΦ  

To better understand parent perceptions, two parents of students who received special 

education services while in high school were interviewed and asked three questions: 1) What 

obstacles have been present either while in, or since leaving high school?, 2) Which services, 

agencies, or persons have been most helpful to your son/daughter in reaching his/her goals 

either while in, or after leaving high school?, and 3) Are there other services that, if they 

existed, would have been or could be helpful to your son/daughter in pursuing his/her goals 

and plans upon leaving high school? 

Interview with Parent #1. The parent of a 2005 graduate from one of the local high 

schools was interviewed through a phone conversation. The parent explained that while her 

son was in high school there were several obstacles that her son faced that, if they had been 

removed, may have made it easier for him to reach his goals after school.  
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Obstacles. The first obstacle she discussed had to do with a lack of appropriate services 

while in high school. She stated there were just too many students with disabilities that needed 

help for the number of teachers available. She stated the aides were a tremendous help to her 

son, but they were often too stretched to give the individual attention that her son and other 

students needed. She expressed concern over what she perceived to be a growing number of 

students with disabilities in the school system and the ability of the schools to have the 

resources to meet a growing demand.  

Another obstacle the parent discussed was the lack of communication between her 

ǎƻƴΩǎ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎǇŜŎƛŀƭ ŜŘucation services. She told of a time when she asked for a meeting 

ǿƛǘƘ ŀƭƭ ƻŦ ƘŜǊ ǎƻƴΩǎ ǘŜŀŎƘŜǊǎ ǘƻ ŘƛǎŎǳǎǎ Ƙƛǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ǘƘŜ ŘƛŦŦƛŎǳƭǘƛŜǎ ƘŜ ǿŀǎ ƘŀǾƛƴƎ ƛƴ Ƙƛǎ 

classes. During the meeting, she discovered that some of his teachers did not even know he had 

a disability, did not have knowledge of the information in his IEP, and were not making the 

ŀŎŎƻƳƳƻŘŀǘƛƻƴǎ ƘŜǊ ǎƻƴ ƴŜŜŘŜŘ ƛƴ ƻǊŘŜǊ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭΦ {ƘŜ ƴƻǘŜŘ ǘƘŀǘ ƘŜǊ ǎƻƴΩǎ ǘŜŀŎƘŜǊǎ 

did not have a common planning time and that she knew communication was difficult for them.  

She identified the stigma attached to receiving special education services as another 

ƻōǎǘŀŎƭŜ ƘŜǊ ǎƻƴ ŦŀŎŜŘΦ {ƘŜ ǎŀƛŘ ƛǘ ŘƛŘƴΩǘ ōƻǘƘŜǊ ƘƛƳ ǘƻƻ ƳǳŎƘ ōŜŎŀǳǎŜ ƘŜ ƭƛƪŜŘ Ƙƛǎ ŀƛŘŜǎΣ ōǳǘ 

knew ǎƻƳŜ ƻŦ ƘŜǊ ǎƻƴΩǎ ŦǊƛŜƴŘǎ ǿƻǳƭŘ ƴƻǘ ǇŀǊǘƛŎƛǇŀǘŜ in special education services available to 

them because they did not want to be singled out or made fun of.  

Useful services. When asked what things have been helpful in helping her son reach his 

goals, she offered several suggestions. She explained that her son participated in the Option 4 

program at PRJVC after leaving high school. She said that Option 4 helps students prepare for 

employment, provides job coaching, and other employment services designed to help students 



Post School Needs       44 

 

get a job. She stated that her son was able to do this because of his eligibility for services until 

age 21 through MR/DD services. She also reported that she circumstantially found out about 

these ǎŜǊǾƛŎŜǎ ǘƘǊƻǳƎƘ ŀ ǊŜƭŀǘƛǾŜ ŀƴŘ ǘƘŀǘ ƛŦ ǎƘŜ ƘŀŘƴΩǘ ǇǳǊǎǳŜŘ ǘƘŜ ǎŜǊǾƛŎŜǎΣ ƘŜ ǿƻǳƭŘ ƴƻǘ ƘŀǾŜ 

known about or participated in the programs that have been instrumental in helping him be 

successful.  

She suggested that she felt the services her son received at the vocational school were 

ōŜǘǘŜǊ ŘŜǎƛƎƴŜŘ ŦƻǊ ƘŜǊ ǎƻƴΩǎ ǎǇŜŎƛŀƭ ƴŜŜŘǎΦ {ƘŜ ǎŀƛŘ ǎǘǳŘŜƴǘǎ ŀǘ tRJVC are so busy doing 

hands-ƻƴ ǘƘƛƴƎǎ ǘƘŀǘ ǘƘŜȅ ŘƻƴΩǘ get so frustrated with academics. She believed the school 

ǇŜǊǎƻƴƴŜƭ ǿŜǊŜ ŜȄŎŜǇǘƛƻƴŀƭƭȅ ŀŎŎƻƳƳƻŘŀǘƛƴƎ ǘƻ ƘŜǊ ǎƻƴΩǎ ƴŜŜŘǎ, even making it possible for 

him to arrive and leave early so he did not have to drive through the congested student traffic. 

 This mother felt the atmosphere surrounding students with special needs was more 

positive at the vocational school than it was at the high school. Another thing she identified as 

ōŜƛƴƎ ƘŜƭǇŦǳƭ ǿŀǎ ƘŜǊ ǎƻƴΩǎ ŜƳǇƭƻȅŜǊΩǎ ǎŜƴǎƛǘƛǾƛǘȅ ǘƻ Ƙƛǎ ǎǇŜŎƛŀƭ ƴŜŜŘǎΦ {ƘŜ ŜȄǇƭŀƛƴŜŘ ǘƘŀǘ ƘŜǊ 

son has very limited short-term memory and often forgets things he just learned. His employer 

was very accommodating as he learned to do the multiple duties required for one of his jobs. 

Her son currently works two jobs and she believes he feels good about the things he has 

achieved since graduation.  

This parent also named a number of teachers, aides, school personnel, administrators, 

and other persons involved with her son both during and after high school that were 

instrumental in helping him reach his goals. She noted the importance of communication 

between all involved in the education of a student with a disability. 
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Other services. During the interview, the mother was asked if there were other services 

that, if they existed, would have been helpful to her son in pursuing his goals and plans after 

exiting high school. She stated she thought a follow-up person, a person the student could 

develop a relationship with after graduating, would be very helpful. A person that could act as a 

middle person in job situations, help individuals with disabilities locate resources, get the 

services they needed for college, and just be there to care. She ended by saying that just having 

someone who cares goes a long way in helping students with disabilities develop a sense of 

self-worth and in reaching their goals. 

Interview with Parent #2. The second phone interview was with the parent of a 2008 

graduate.  

Obstacles. During the interview, the parent was asked about obstacles her daughter 

faced in meeting her post-secondary goals. The mother reported that ƻƴŜ ƻŦ ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ 

greatest obstacles had to do with acting independently. She stated her daughter has had 

difficulty initiating most things related to her education: registering for classes, financial aid, 

ordering books and studying for exams. This mother felt her daughter was struggling to get 

through most of her courses but that ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ school has been very accommodating with 

extra time and tutoring services.  

The parent also stated her daughter is experiencing difficulty with her part-time job. Her 

daughter processes things very slowly and often needs instructions to be repeated or needs to 

be shown how to do something rather than just being tolŘΦ {ƘŜ ǘƻƭŘ ƻŦ ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ 

frustration with the ŜƳǇƭƻȅŜǊΩǎ ŜȄǇŜŎǘŀǘƛƻƴǎ ŀƴŘ ŎǊƛǘƛŎŀƭ ŎƻƳƳŜƴǘǎΦ {ƘŜ reported her daughter 

wants to do well and that she earnestly tries to do her best, but the employer is not sensitive to 
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her disability. When asked if there have been any attempts at trying to communicate her 

ŘŀǳƎƘǘŜǊΩǎ ƴŜŜŘǎ ǘƻ ǘƘŜ ŜƳǇƭƻȅŜǊΣ ǘƘŜ ǇŀǊŜƴǘ ǎŀƛŘ ƘŜǊ ŘŀǳƎƘǘŜǊ ŘƻŜǎ ƴƻǘ ǿŀƴǘ ǘƘŜ ŜƳǇƭƻȅŜǊ ǘƻ 

know about her learning disability and will not let her mother intervene. The parent stated she 

does not think her daughter does a very good job self-advocating.  

Useful services. The parent was asked to identify services, agencies, or persons that 

have been most helpful to her daughter in reaching her goals. The first thing the parent 

credited was the portfolio her daughter completed during her senior year. She stated that the 

information in the portfolio has been helpful in completing both job and scholarship 

applications. She credited the guidance counselor at ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ high school with 

encouraging her to enroll in college and then helping her find a program that fit her abilities 

and interests. The parent also credited some of ƘŜǊ ŘŀǳƎƘǘŜǊΩǎ ŎƻƭƭŜƎŜ ƛƴǎǘǊǳŎǘƻǊǎ ŦƻǊ ŀƭƭƻǿƛƴƎ 

extra time, providing study guides, and offering testing options.  

Other services. During the interview, the parent was asked if there were other services 

that, if they existed, would have been helpful to her daughter in pursuing her goals and plans 

upon exiting high school. The parent said it would have been helpful for someone to work with 

her daughter after graduating to create a yearly schedule for when, how, and where to do 

things related to college and to work with her through college to help keep her on track. The 

parent stated that she has been trying to keep her daughter on track, but felt that she was lost 

most of the time too, figuring things out after the deadline and always one step behind. She 

believes it would be good if there was someone who could help her daughter learn to advocate 

for herself and communicate her needs to her employer without any negative consequences. 
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Discussion 

This study investigated the postsecondary needs for students with mild to moderate 

disabilities in Pickaway County. An analysis of data collected by the Ohio Longitudinal Transition 

Study (OLTS) at state, regional, and county levels provided an opportunity for comparison and 

discussion within the context of the six secondary transition practices Benz et al. (2004) 

associate with improved outcomes for students with disabilities while in high school and once 

they exit.  

Anticipated Versus Actual Employment 

The first significant difference between what students anticipated and what they 

actually experienced following high school had to do with employment expectations. Some 

things to consider that may account for the difference between students who planned to work 

and students who were actually working in Pickaway County are the high unemployment rates 

in the county. Information from the Ohio Labor Market (May, 2010) reports Pickaway County 

unemployment rates at 11.1% when compared to the state at 10.7% and the region at 9.1%. 

hƴŜ ǊŜǎƛŘŜƴǘ ǊŜǇƻǊǘǎ ǘƘŀǘ άŎƻƳǇŜǘƛǘƛƻƴ ƛƴ ǘƘŜ ŎƻǳƴǘȅΣ ŜǾŜƴ ŦƻǊ ƳƛƴƛƳǳƳ ǿŀƎŜ ƧƻōǎΣ ƛǎ ǘƻǳƎƘέ 

(personal communication, May, 28, 2010). 

Another consideration is the higher percent of students surveyed who reported 

enrollment in postsecondary education (50%) as compared to state (36%), and regional (42.3%) 

data. Perhaps one possible indication for why fewer students are working may be because 

more students are enrolled in postsecondary education. Consequently, the reverse may also be 

considered; perhaps more students are enrolled in post-secondary education because there are 

no jobs available. 
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Anticipated Versus Actual Independent Living 

Another significant difference occurred in the number of students who planned to be 

living independently and the number of students who were actually living independently at 

follow-up. The data indicates a large difference (40%) in the state data, a moderate difference 

in the regional data, and only a sligƘǘ ŘƛŦŦŜǊŜƴŎŜ ƛƴ ǘƘŜ ŎƻǳƴǘȅΩǎ ŘŀǘŀΦ ¢ƘŜǊŜ ǿŜǊŜ ƴƻ ǎƻǳǊŎŜǎ ƻŦ 

information consulted in this investigation that could account for the difference in independent 

living perceptions indicated by the state, regional, and county data. One observation may be 

that the students in the county were just less optimistic or possibly more realistic about 

independent living after leaving high school.  

Graduation Rates 

Findings from the study indicate that graduation rates for students with disabilities in 

Pickaway County eȄŎŜŜŘŜŘ ǘƘŜ ǎǘŀǘŜΩǎ ǘŀǊƎŜǘ ƎǊŀŘǳŀǘƛƻƴ ǊŀǘŜ ŀƴŘ ǘƘŜ ƴŀǘƛƻƴŀƭ ƎǊŀŘǳŀǘƛƻƴ ǊŀǘŜ 

as a whole, with the exception of students from Circleville City Schools. As part of the Ohio 

Improvement Process, Circleville City Schools recently identified in its District School 

Improvement Plan a target goal of increasing the rate of graduates from 78% in 2008 to at least 

90% by 2012 for school improvement (Circleville City Schools, 2009). Strategies have been 

identified at the kindergarten level and continue through high school that will positively affect 

the rate of students graduating from the district. The recently implemented Milestone Program 

is a change that may have already positively impacted the graduation rate for this district. How 

this goal will directly impact students with disabilities may be a topic for future investigation. 
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Helpful Services 

Of the services or experiences students in Pickaway County credited as being the most 

helpful to them in reaching their goals was the tutoring they received in high school either from 

a teacher or other school personnel. Six students reported having tutors to help them reach 

their postsecondary goals. Tutoring services also came up in the interviews with parents when 

describing services that were the most helpful both during and after high school. 

Students in Pickaway County reported having several different job experiences while in 

high school including in-school work, job shadowing, volunteering, school-supervised work, and 

work they acquired on their own. Of the different job experiences, more students rated the 

work they acquired on their own as being the most helpful in reaching their goals. This may 

indicate that students are more invested and therefore receive more perceived benefit from 

the work they acquire on their own, versus the work acquired for them through school 

programs.  

Employment  

Twenty-one (75%) of the students surveyed by the OLTS at follow-up reported having at 

least one job before leaving high school while only 12 (42.9%) reported they were currently 

working. Unemployment rates have been steadily on the rise in Pickaway County since 1999 

when the unemployment rate was 2.7% (Exner, 2010) until the most recent reported rate of 

11.1% (ODJFS, 2010) unemployment in the county. High unemployment in the county may 

account for why fewer students were working at follow-up and the reason 40% of the students 

who expected to be working were not.   
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For individuals with disabilities the importance of working for a decent wage becomes 

critical since, according to the NOD (2004), three times the number of people with disabilities 

live in poverty when compared to the number of people without disabilities. For individuals 

with disabilities in Pickaway County, the current employment situation is not optimistic since 

jobs are scarce and the competition for them is tough.  

Post Secondary Education 

Lƴ ǘƻŘŀȅΩǎ Ǝƭƻōŀƭ ŜŎƻƴƻƳȅ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ ŘǊƛǾŜƴ ǎȅǎǘŜƳǎ, the need for a well-educated 

workforce continues to increase. The disparity between levels of educational attainment and 

rates of employment (U.S. Department of Labor, 2010) and income (Wagner, 2005) make it 

ŜǾŜƴ ƳƻǊŜ ŜǾƛŘŜƴǘ ǘƘŀǘ ŜŘǳŎŀǘƛƻƴ ƛǎ ŎǊƛǘƛŎŀƭ ǘƻ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ǿŜƭƭ ōŜƛƴƎΦ CƻǊ ǎǘǳŘŜƴǘǎ ǿƛǘƘ 

disabilities in Pickaway County, the need to acquire education beyond high school is especially 

important since the manufacturing base that once supported the community continues to 

dwindle. Therefore, gaining academic and transition skills during high school is critical for 

students with disabilities. According to the OLTS data for Pickaway County, 75% of the students 

surveyed attended mainstream classes for more than 80% of the day. Though data is not 

available to indicate how well students with disabilities performed in general education classes, 

research indicates that while students with disabilities often get lower grades in general 

courses than their typically developing peers, they are closer to grade level in math and reading 

than students with disabilities who participate in fewer general education courses (Knokey, 

2006).  

Data from the OLTS indicates that 85% of the students with disabilities in Pickaway 

County that took the Ohio Graduation Test (OGT) in reading passed, 89% passed the OGT in 
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writing, and 81% passed the math OGT. Though the number of students with disabilities in 

Pickaway County who planned to participate in postsecondary education (82%) is considerably 

lower than the actual number who reported participating in postsecondary education (50%), 

the percentage for actually attending in the county is still higher than reported for the region 

and the state.  

Connecting to Resources 

Though it is difficult to establish a connection between how well students connected 

with resources in the community to help them meet post-secondary goals, all students who 

participated in the OLTS indicated some level of satisfaction with their transition plan in the 

areas of work, college, and independent living and leisure activities.  One theme that emerged 

during interviews with parents regarding services that would have been or could be helpful to 

students after exiting high school is having a follow-up person that could develop a relationship 

with the student and help with postsecondary concerns related to school and employment. 

Limitations 

Confidentiality requirements prohibited the investigator to view records in order to 

contact students in the county in order to collect achievement data. Former students were 

contacted by special education teachers or other appropriate school personnel in order to get 

ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊƳƛǎǎƛƻƴ ŦƻǊ ǘƘe investigator to contact them for an interview. Since the 

investigation took place in the late spring and early summer, most of the school personnel 

authorized to make contact were too busy with end-of-the-year responsibilities to participate, 

or on break for the summer and were not available for contact. A more comprehensive 
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investigation may be possible if the investigation were to begin earlier in the school year 

allowing authorized school personnel time to contact former students for the investigation. 

County data collected for this investigation was provided by the Center for Innovation in 

Transition and Employment (CITE) at Kent State University. Data fields in which there was no 

ǊŜǎǇƻƴǎŜ ƻǊ ƛƴŦƻǊƳŀǘƛƻƴ ŎƻƭƭŜŎǘŜŘ ƛǎ ƛƴŘƛŎŀǘŜŘ ǿƛǘƘ ǘƘŜ ŜƴǘǊȅ άƳƛǎǎƛƴƎΦέ Certain assumptions 

were not possible since the data reported was inconclusive based on the missing data. For 

example, data collected at the time of exit indicated that information for the survey was 

collected by at two least parents and information about four of the informants was missing. 

Follow-up data indicated that at least 10 parents provided data at follow-up for the survey, but 

information about five of the informants was missing. Information that is perception-based 

(i.e.Σ άǎŀǘƛǎŦƛŜŘ ǿƛǘƘ ŀŘǳƭǘ ǎŜǊǾƛŎŜǎέύ ƛǎ ŘƛŦŦƛŎǳƭǘ ǘƻ ƛƴǘŜǊǇǊŜǘ ǎƛƴŎŜ ƛǘ ƛǎ ǳƴŎƭŜŀǊ ǿƘŜǘƘŜǊ ƻǊ ƴƻǘ ǘƘŜ 

perception being reported is that of the student or the parent. 

Another limitation involves the question of whether or not data for Logan Elm School 

District was included in the OLTS data.  The data provided reported the zip codes for students 

that participated in the survey at the time of exit. For the Logan Elm District, it is unclear 

whether or not students from the district participated since the only zip code for students in 

that district is also shared by students in the Circleville City School District. No other zip codes 

for the Logan Elm District are reported. When contacting the Logan Elm District, there was no 

one available with ŀŎŎŜǎǎ ǘƻ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ǊŜƎŀǊŘƛƴƎ [ƻƎŀƴ 9ƭƳΩs participation in the OLTS at 

the time of the investigation. 

A final limitation includes the omission of comparative data for students without 

disabilities. Without comparative data, it is not possible to conclude that any information is 



Post School Needs       53 

 

specific for students with disabilities or whether it applies to students in the general education 

population as well.  

Implications for Practice 

This investigation revealed that students from Pickaway County credited help from 

teachers and tutoring services, both while in high school and in college, as being the most 

helpful to them in reaching their goals. It also was indicated during a parent interview, that 

giving individual attention to students with special needs is difficult since there are large 

numbers of students with special needs and few teachers and tutors to meet their individual 

needs.  Therefore, it seems essential that districts ensure adequate teaching and support staff 

(i.e., aides, tutors, etc.) to meet individual needs of students with disabilities. 

Students in Pickaway County participated in a number of job related experiences; 

however, they credited jobs they acquired on their own as being most helpful in reaching their 

goals. Increasing opportunities (flexible scheduling, time for working, and finding jobs, 

increasing the numbers of employers in the community who will hire students with disabilities) 

and providing resources (job finding services, transportation, job interview training) for 

students with mild to moderate disabilities to acquire jobs on their own as opposed to in-school 

and school-supervised jobs for students could prove to be beneficial. One parent expressed the 

importance for students with disabilities of achieving things on their own. This can be a 

particular challenge for parents and educators focused on accommodating, and supporting 

students with disabilities, while at the same promoting self- determination.  

Finally, as the need for advanced degrees grows in the changing face of employment, 

students with disabilities will need to be among those receiving higher education in order to 
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compete in an increasingly complex world. Providing support and follow-up services after 

graduation for students who desire to participate in post-secondary education could possibly 

bridge the gap for students who plan to attend and those students who actually enroll. 

Future investigations may offer valuable information for stakeholders in Pickaway 

County. Areas of investigations may include analysis and comparisons of transition program 

curriculum used in the different school districts, comparison of student attitudes related to self-

determination and self-perception, teacher perceptions of student needs related to post-school 

success, employer perceptions and needs when hiring students with disabilities in Pickaway 

County, and investigations in to the post-secondary resources available in the community.  

Data is increasingly becoming available through surveys such as the OLTS (final report to 

be completed by 2012), perhaps the post-school needs of individuals with disabilities in 

Pickaway County and in other communities can be better served as educators and communities 

become better informed. 
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