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School of Recreation and Sport Sciences
2001-2002 Student Learning Outcomes Assessment Report

1.  Overview of Outcome Assessment Procedures

Courses

A combination of assessment approaches is used in courses.  Examples are capstone course evaluation, course-embedded assessment (final exams, research reports, term papers, portfolios), and videotape and audiotape evaluations are used in courses.  Measures that assess the students’ cognitive, affective, and psychomotor abilities generate information about what and how students are learning within the various programs and classroom environments.  Course evaluations by students regarding faculty performance in the classroom and laboratory provide another assessment tool.  This feedback to the faculty strengthens and improves teaching methods and assesses the school in meeting its educational goals/objectives.  Both the formative and summative evaluations by students provide further information about courses that other forms of assessment cannot produce.  

Advising

At least quarterly, students are strongly urged to access their academic advisors by e-mails, mass advising sessions, advising socials, and announcements in classes.  With the students, advisors review the students’ DARS and evaluate their progress toward successfully meeting their degree requirements.  Further, the advisor assesses progress toward professional goals, discusses opportunities to learn about internships, professional organizations, other applied experiences, and research opportunities. 

Internships, Student Teaching, Field Experience, and Practica

All undergraduate and graduate programs in the School provide these practical applications for student learning.  Every program and every major has at least one required applied experience; most have more.  Methods for assessing student learning include:  weekly reports, discussions with on-site supervisors and students, research projects, and portfolios.  Student works are regularly analyzed and tracked to assure that students are adequately prepared for future career tracks, and that tasks performed by students involved in these educational experiences are covered in the curriculum.  

Accreditations

Accrediting agencies have been instrumental in identifying program strengths and weaknesses leading to substantial curricular and structural changes and improvements.  

· Sport Industry is accredited by the National Association of Sport and Physical Education/ North American Society for Sport Management (NASPE/ NASSM) agencies.  Since accreditation in 2000, the major has undergone one change.  During AY 2001-02, PESS 313 Sport Club Management was made one of several electives; formerly it was a requirement.  Much of the content of this class has been infused into other required classes.  However, for students who desire to work in community recreation and private clubs, the course is very pertinent.  Recreation studies majors also often take it.

· Recreation Studies program was accredited in 2000 by the National Recreation and Park Association/ American Association for Leisure and Recreation (NRPA/AALR).  An annual report addressing changes in faculty, curriculum, administrative functions, and resources is submitted.  Due to a tenure track vacancy, two one-year instructors were hired for AY 2001-02.  A full search for the tenure track position resulted in a successful hire in early spring.  An administrative change included a different faculty member accepting the position of Coordinator.  

· Athletic Training Education program (undergraduate) was approved October 1999 by the Commission on Accreditation of Allied Health Education Programs (CAAHEP).  On-going revisions in Athletic Training Education mandated by CAAHEP require faculty and staff involvement.  

Certifications and Licensures

Many programs use certifications and licensures across the country as indicators of educational program effectiveness in terms of leading students toward mastery of their major academic content areas in their disciplines.  The Physical Education/Teacher Education program is structured to meet all of the guidelines of the Ohio State Department of Education (approved in 1999) and the accreditation guidelines of the North Central Association of Teacher Education (NCATE) (granted in September 2000).  

In the Recreation Studies program, majors may take the Certified Park and Recreation Professional (CPRP) exam upon successful completion of their Bachelor of Science degree in Recreation Studies.  Majors in Therapeutic Recreation take eligibility requisite courses including a 12-week, 400-clock hour internship under a Certified Therapeutic Recreation Specialist (CTRS) in order to take the national exam to become a CTRS.  

Exercise Physiology majors have the option of becoming certified through several organizations including the American College of Sports Medicine, National Strength and Conditioning Association, American Council on Exercise, and American Society of Exercise Physiologists.  The Exercise Physiology faculty are involved in assessing the students' ability to meet the requirements of the major certification exams that are offered.  The National Strength and Conditioning Association offers the Certified Strength and Conditioning Specialist (NSCA/CSCS) exam at Ohio University.  The faculty members are trying to have the American College of Sports Medicine Health/Fitness Instructor (ACSM/HFI) exam offered at the university.  The ACSM/HFI consists of both a practical exam and a written exam and is one of the more rigorous certification exams offered to exercise professionals.

Exit Interviewing (G)

Graduate student exit interviews have become an important method for understanding the educational needs of students, as well as the overall health of the School.  During this process, students are asked to reflect upon their academic experiences in order to foster program improvement.  In late spring of AY 2001-02, all graduate students were invited to participate in exit interviews with the Interim School Director.  Students were invited to attend one of four dates where a series of questions, under the following topics, were asked about their experiences as graduate student in the School.  

· The admissions process and orientation

· Scheduling and advising

· The graduate experience (compared to the undergraduate experience)

· Courses

· Program strengths and weaknesses

2.  Synopsis of the Quality of Outcomes

Athletic Training Education (UG and G)

On-going revisions in Athletic Training Education mandated by CAAHEP require faculty and staff involvement.  Students are now frequently assessed each quarter by “Approved Clinical Instructors” (ACI’s) in both their clinical field experience and clinical competency courses (RSAT’s 180, 280, 380, and 480).  To become an ACI, training of faculty and staff athletic trainers is required.  The program faculty and staff have implemented new clinical courses that contain the CAAHEP competencies at the undergraduate level.  Faculty and staff have been successful at increasing the involvement of medical professionals to provide guest lectures at the undergraduate and graduate levels. Refinement of the clinical competency courses is formative and ongoing with the purpose of improving course offerings.  Traditional methods of course projects and examinations are systematically incorporated into didactic coursework each quarter.  Additionally, clinical instructors and ACI’s have daily contact with students in the clinical setting to explore case-based learning strategies using actual injury cases and scenarios.  Clinical competency is now assessed via competency skill sheets that assess student clinical outcomes and behaviors in the cognitive, psychomotor, and affective domains.  These outcomes are supplemented by the use of oral evaluations at all student levels to measure learning-over-time for more than 1,000 clinical competencies and proficiencies that are mandated by CAAHEP.  The faculty and staff continue to use a clinical instructor evaluation form that was introduced last year to assess student attitudes and perceptions toward their clinical experiences and clinical staff instructors. Further training is needed for faculty and staff to increase the reliability and validity of assessment instruments. This is critical as the program faculty/staff move toward a visual analog scale of measurement for clinical proficiency as recommended by CAAHEP.  Yearly summaries from the National Athletic Trainers’ Association (NATA) Board of Certification and their assessment consultant, Columbia Assessment Services, Inc., regarding our students’ national test performance, compared to national results, are received.  Our latest data were encouraging, indicating that the first time passing percentage for the written section was 88%. The passing percentage for the written simulation section was also 88%. The oral practical section resulted in a first-time passing percentage of 75%.  Our latest data were encouraging indicating that the first time passing percentage for the oral practical section was 87.50% surpassing the national average for CAAHEP accredited programs of 73.78%.  In addition, our student’s scores on the written simulation (528.17) exceeded the national average for all programs (500.51) by approximately 28 points.  

Coaching Education (G)

The strengths and weaknesses of the program are being evaluated, which include course sequence, program requirements, elective options, courses outside PESS, and instructor assignments. During advising, students need to be encouraged to take elective courses outside the School, but not enough assistance, in the form of options, was given.  Ideally, there should be one other elective, in the School, offered during winter quarter.  PESS 500, Women in Sport, could not be offered during the first three quarters, due to faculty shortage upon the retirement of the professor who had taught this class. Two new courses were developed for this major, and existing courses were re-sequenced for improved content coverage. 

Exercise Physiology (UG), Physiology of Exercise (G) and Sport Physiology and Adult Fitness (G)

The number of UG majors in Fall 2000 was 177 and the number in Fall 2001 was 169.  Although this is a slight decrease of 4.5%, the faculty believe this may be due to increased rigor and that there is a decrease in the number of students entering physical therapy school, which is a career many exercise physiology majors pursue post-graduation.  Based on feedback from students, the faculty has designed a block (set series of courses) for the Exercise Physiology majors to follow.  This has allowed the last quarter of the senior year to be opened for performing a possible internship, and allows the students to plan accordingly in order to finish the requirements for the major in a four-year period.  In the program, most of the major courses offer both lecture and laboratory sessions.  For the lecture portion, students are assessed with written examinations, projects, presentations, and research papers.  Practical skills learned in the laboratory are evaluated with practical exams and projects in which the skills used in the field are evaluated.  This is important for instructional purposes and for providing the students with feedback as to how they can improve upon these practical skills.  Faculty members continually improve and update course offerings based on feedback obtained from these multiple assessment methods, which are systematically applied and analyzed each quarter.  

Physical Education (UG)

For the approximately 47 Physical Education majors, individual courses are taught by three Group I and one Group II faculty who have public school teaching experience.  These courses are only a part of faculty course load, and include supervision of external placement teaching opportunities. The program is being assessed and new strategies are being developed to assess student learning in each of its required courses.  

Recreation Studies (UG and G)

The total number of graduate students has remained relatively constant (13) and, although the total number of undergraduate students has decreased (20%) from five years ago, efforts continue to be underway to increase graduate and undergraduate enrollments.  At the graduate and undergraduate levels, promotional efforts to recruit and retain qualified student majors and minors has included partnerships with Campus Recreation and Hocking College, participation in college preview days, recruitment at junior colleges and high schools, personal linkages with student advisors in the career office and undeclared major advisors, review and revision of a program brochure, online American Therapeutic Recreation Association (ATRA) curriculum directory listing, targeting audiences for dissemination of informational brochures, and booths at the Graduate Student Recruitment Fair at the National Recreation and Park Association (NRPA) and National Intramural-Recreational Sports Association (NIRSA) conferences.  In the area of advising, Recreation Studies discontinued mass advising in the hopes of reaching more students individually.  

Sports Administration (G)  
AY 2001-02 was the first year to begin the dual-degree MBA/MSA program.  During this first year, six students who had been in the MSA program during AY 1999-2000, elected to enter the MBA program and 15 new students started the program.  Reports have been very favorable from both faculty and students with the beginning experiences.  There was a 100% internship placement for the SAFM class of 2000-01.  Beginning 2001-02, entering students must start in the MBA program.  Admission numbers have remained around 30.  At the 2001 SAFM Symposium, several returning alumni expressed that they wished this dual-degree program had been an option for them.  The SAFM program continues to use placement and alumni employment figures as its best indicator of quality outcomes.  

Sport Industry (UG)  

Sport Industry faculty assess the strengths and weaknesses in delivery and meeting student learning outcomes.  Due to rapid increase in enrollment, prerequisite changes were made, effective AY 2002-03.  Sections of at least 40, in the major requirements, need to be offered twice each year. PESS 201 and 215 are being offered in large sections of 100-200 to accommodate demand. Informal assessment from student comments on faculty evaluations, indicate a need for increased rigor and a detailed examination of content overlap/duplication in select courses. This is especially true for PESS 212, 213, and 325.

Results of Exit Interviews Open to All Graduate Students
Although graduate student responses differed on certain topics, there was overwhelming agreement on several important items.  The admission process was excellent with very responsive communication from the Records Management Assistant.  The orientation schedule needs more time devoted to GA training and time spent with program coordinators regarding course schedules.  Students said that a list of elective options would be helpful.  

The majority of students were willing to spend four quarters or even two years to be able to focus more on academics.  Students adamantly agreed that more reading and writing experiences are needed in three program areas, while the number of presentation experiences needs to be decreased.  There needs to be better communication among faculty to coordinate course expectations, in order to avoid duplication of presentation/assignment topics.  Students admitted to using the same topics, and often the same papers/presentations in more than one course.  In two program areas, students asked that assignments be more challenging.

With regard to GA workload, there seems to be a disparity among programs relative to the number of hours and amount of work expected.  In addition, in two instructional areas where GAs are used, too many assumptions were made about the ability to plan, teach, and evaluate undergraduate students.  Better preparation of GAs is needed.

3.  Summary of Changes to Procedures and/or Curriculum Based on Assessment             

Activities
This year the Interim Director established a formal School Assessment Committee with representation from each of the program areas.  During the academic year, committee members urged their respective program faculty to have on-going assessment discussions.  In Athletic Training, new courses in pathophysiology, pharmacology, and cadaver anatomy are continuing to be discussed.  Many of the recently CAHHEP-accredited programs have such courses and the NATA appears to be encouraging these curriculum additions.  The faculty and staff are investigating ways for a formative evaluation of students in approximately the middle of their experience at Ohio University to assist in the program’s ability to better meet the needs of students.  With the reorganization of the program and the new full-time undergraduate curriculum director position, the faculty and staff are hopeful to have increased opportunity to explore more problem-based learning experiences that may be attributable to these encouraging results on the national exam.  The faculty and staff are still strongly considering requiring students to keep “journals” to document their experiences.  The faculty and staff are also considering the move to a visual analog scale system of assessment to facilitate improvements in the reliability of scores and ease of tracking student mastery of clinical proficiencies over time. These combined efforts will afford the opportunity to reflect upon previous quarters and will enhance assessment methods.  In Coaching Education, other content areas (strength training) are being considered, as well as extending the program to include one or two summers.  Having students arrive one month early for a graduate class and orientation may facilitate student learning.  In addition, the exit process is currently being reviewed.  In Physical Education, a suggestion to develop a new skill-based class for physical education is being considered.  Questions have arisen as to the overall skill level of all of the physical education majors and an additional course for skill development may prove beneficial. In Physical Education, an increased number of practice teaching sites have been developed for students taking method courses in early childhood, middle childhood, and adolescent and young adult physical education.  Supervision and assessment of teaching effectiveness is provided by faculty members in these public school physical education settings.   In Recreation Studies, some courses, course competencies, and course content in the undergraduate professional program area and the concentrations have been refined, and these changes have assisted with the overall program curriculum based upon multidimensional assessments.  A new course, “Challenge Course Theory and Practice” is being proposed.  For Therapeutic Recreation major’s, a new internship manual was completed.  The expansion of graduate course offerings that are designed to better meet the needs and interests of recreation students who work or have interests in campus recreation is desired.  In order to strengthen student learning outcomes, increased collective and collaborative activities among the program faculty, campus recreation staff and other university units is evolving.  With the Sport Industry program, student enrollment management is a key issue.  Three new business courses (ACCT 102, FIN 325, and OPN 310) are being recommended for addition to the sport industry required group of courses in AY 2003-04.  In the Exercise Physiology program (UG), the faculty shall begin to collect data on how many students take the various certification exams, which exams they take, pass rate per each exam, and how certifications may or may not help students with employment opportunities.  There is also a plan to track UG exercise physiology intern sites.  The internship faculty supervisor keeps a list of possible internship sites on a web site and updates the information as it becomes available.  With the possibility of more students performing internships in the future, it is becoming more important to be able to place these students where it is most beneficial.  In Exercise Physiology, faculty members are currently creating a list of knowledge, skills, and abilities taught in all major courses.  One of the faculty goals is to prevent overlap in course content and to determine if content in various courses is also on the various certification exams.  In the Exercise Physiology program (undergraduate) faculty are developing rationale for requiring that students earn a grade of C or better in all courses in their major.  

4.  Description of Changes in School’s Assessment Goals or Objectives Resulting from the Assessment
Based on the results of the School’s multidimensional outcomes assessment, improved methods of setting benchmarks, annual review of assessment instruments, assessment methods, inclusion of appropriate modifications, and data analysis are needed.  There should be on-going discussions among the faculty regarding the school’s assessment goals and objectives.  A short-term goal is to develop an alumni base that will incorporate systematic methods for generating data about student preparation for professional work, program satisfaction, and curriculum relevancy; the Sports Administration program can serve as a model.  In most cases, alumni surveying is an inexpensive way to gather data and for reestablishing relationships with individuals who want to help the program continually improve.  
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