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Undergraduate program

0. Program goals
The undergraduate program has the following educational goals:

· To provide students with knowledge in the various content areas that constitute the discipline of psychology, yet to give students the opportunity to design a program of study that suits their own interests

· To provide students with a solid foundation in research methodology and statistics

· To provide students with basic intellectual skills in mathematics, English, and science 

· To provide students with opportunities in psychology outside of the classroom, including opportunities to become involved in research or in psychology-related service activities 

The following are goals of the undergraduate program, too:

· That graduates are successful in acquiring jobs or additional training that utilizes their background in psychology

· That graduates are satisfied with the training that they received from the Department of Psychology and Ohio University

1. Overview of assessment procedures

A variety of procedures are used to assess student educational outcomes. 

· Students in every psychology course complete a standardized course evaluation during the eighth or ninth week of the quarter (see Appendix I for the forced-choice items and Appendix II for the open-ended items). 

· During the spring quarter of their final year, graduating psychology majors are mailed the Graduating Senior Survey, which is designed to collect information about students' perceptions of their educational experiences in the psychology department and about their career decisions (see Appendix III).

· Approximately one year after graduation, alumni are asked to complete the Ohio University Career & Further Education Study. 

· Approximately five years after graduation, alumni are asked to complete the Ohio University Survey of Alumni. 

· Every seven years, a detailed review of the psychology department is undertaken. The most recent review, which was completed in the spring of 2001, was completed by a review committee, which included faculty members from West Virginia University and Ohio State University. (The executive summary is contained in Appendix XII.)

2. Synopsis of the quality of outcomes

Classroom instructors. The vast majority of undergraduate courses in psychology were taught by faculty. Fewer than one-quarter of undergraduate courses were taught by graduate students (see Appendix V).

Class sizes. Class sizes continued to be too big (see Appendix V). In 300- and 400-level courses, the mean section size was more than 36 students, which was one of the largest in the entire College of Arts and Sciences and in the entire University. Not surprisingly, the mean section size in 100- and 200-level courses was even greater. It is obvious that the Department of Psychology needs additional teaching resources to reduce course sizes, especially in its upper-division courses, to manageable levels.

Enrollment in PSY390 (research), PSY489 (service), and PSY490P (teaching). The department was successful at involving its majors in educational experiences outside of the classroom. More than 150 students registered for PSY390, for which students participate in research under the guidance of a faculty member. There were also more than 20 students who registered for PSY489, which enables students to receive credit for psychology-related work they do, whether as an employee or a volunteer, in a local social service agency. Few students registered for PSY490P, serving as a teaching assistant for one of the faculty members. It should be noted that these numbers do not represent distinct students. Students often register for PSY390, for example, in several different quarters.

Course evaluations. Course evaluation information was not available for the 2001-2002 academic year at the time that this report was written. Based on evaluations collected during the 2000-2001 academic year, it is clear that students judged their psychology courses and instructors positively (see Appendix VI). The mean evaluation for faculty and graduate students was approximately 4.0 on a 5-point scale. The difference between faculty and graduate students was negligible. It is worth noting that the Department of Psychology requires all graduate students to complete a one-quarter teaching seminar during the spring quarter of their second year. Graduate students can teach only after completing this course. Thus, in most cases, graduate students have completed their master's degree before they have an opportunity to teach. 

Departmental honors graduates. Three students graduated with departmental honors during the 2001-2002 academic year. Appendix VII lists these students, their advisors, and their career choices. All three will enroll in Ph.D. programs in psychology this fall.

Departing Senior Survey. This survey was designed to collect information about graduating seniors' perceptions of their educational experiences in the psychology department. At the time this report was written, questionnaires from the 2002 graduating class were still being received. Thus, the following discussion was based on the results from the survey of the 2001 graduating class (see Appendix VIII). Completed surveys were received by 58 (46%) of the 125 graduating seniors in psychology or psychology-pre physical therapy. 

Most respondents (63%) rated their overall satisfaction with their educational experience in the Psychology Department as either good or excellent. Six respondents rated their overall satisfaction as poor or very poor (11%). Respondents rated the quality of their instruction high. When asked to rate the quality of instruction by faculty in their psychology courses, 74% responded good or excellent. Three (5%) answered poor or very poor. Even graduate teaching assistants were given a positive evaluation. When asked to rate the quality of instruction by graduate students in their psychology courses, 69% responded good or excellent. One (2%) answered poor or very poor. 

A significant amount of the educational experience for a psychology major takes place outside of the classroom. Students appear to be pleased with these experiences. Seventy-nine percent of the 29 students who had participated in research rated their experiences as good or excellent, while 100% of the 10 students who had participated in service activities rated their participation as good or excellent.

Advising continues to be a problem for the department. More than a third of the respondents felt that their advisors were unavailable, and half of the students rated the overall quality of the advising in the department as poor or very poor. The department was judged to be most successful in providing information about courses related to the psychology major, although only 38% of the respondents judged their experiences to be good or excellent. Respondents were clearly dissatisfied with the advising that they received about graduate school (25% rated this good or excellent) and careers in psychology (14% rated this good or excellent).

At the time this survey was conducted, which was prior to graduation, most of the respondents had found jobs or been accepted to graduate schools. Only 24% of the respondents reported that they were still looking for jobs. A surprisingly large number (16%) had decided to take some time off before looking for work or applying to graduate school.

Most of those who reported that they had been accepted into graduate school were entering clinical psychology, or in a clinically related area. Of those attending graduate school in psychology, 7 of the 8 had been accepted into programs in clinical or counseling. These included some excellent doctoral programs, such as the Penn State University, the University of Georgia, and the University of South Carolina. Of the 17 who indicated that they would be attending graduate school in a field other than psychology, most were going to attend graduate school in a psychology-related area, either counseling (6) or social work (3). The remainder were going to attend graduate schools in a variety of other disciplines, including medicine (2), law (1), and business (1).

Career and Further Education Study. This survey, which is sent to alumni approximately one year after they graduate from Ohio University, contains several questions that address graduates’ satisfaction with their educational experiences at Ohio University. The most recent available data are from a survey of 1999 graduates. For the entire College of Arts and Sciences, the response rate was 53%; for the Department of Psychology, the response rate was 60%.  Data collected from this survey are summarized in tables located in Appendix IX.

Graduates were asked, “How satisfactory were the courses in your major field in terms of helping you to acquire the skills and knowledge needed to perform your job?” Less than half (24%) answered extremely or very satisfied, while 13% answered not at all satisfied. In the entire College of Arts and Sciences, 47% responded that they were extremely or very satisfied with their major courses. Two points need to be made. First, the 24% of 1999 graduates in psychology who answered extremely or very satisfied is considerably less than the 40% of 1998 graduates in psychology who answered extremely or very satisfied. This is very troubling. It may reflect the turmoil that was present in the department at the time, or it may be the start of a long-term decline in the perceptions that psychology majors have of the training that they receive in the psychology department. Second, both of these figures are much lower than the comparable figures for the College of Arts and Sciences. To understand this, it might help to consider responses to another question:  “How well did Ohio University prepare you for further college/university work?” There were few differences between psychology graduates and graduates from the entire College of Arts and Sciences. In the entire College of Arts and Sciences, 87% responded extremely or very well; among psychology majors, 91% responded extremely or very well. One explanation for these results is that the psychology major prepares students well for further academic work in psychology, but that psychology courses are perceived as less relevant or useful for the kinds of entry-level jobs that psychology majors often take with just their bachelor’s degree.
Survey of Alumni. This survey, which is sent to alumni approximately five years after they graduate from Ohio University, contains several questions that address graduates’ satisfaction with their educational experiences at Ohio University. The most recent available data are from a survey of 1994 and 1995 graduates. For 1995 graduates of the entire College of Arts and Sciences, the response rate was 43%; for 1994 and 1995 graduates of the Department of Psychology, the response rate was 44%.  Data collected from this survey are summarized in tables located in Appendix X. 

One part of the Survey of Alumni addresses graduates’ satisfaction with their educational experiences at Ohio University. Results from the 1994 and 1995 cohorts reveal that respondents judged their major courses to be helpful (93%) and generally were extremely or very satisfied (75%) with the quality of their instruction. These figures are very similar to those for the entire College of Arts and Sciences.

As was true for the Graduating Senior Survey, respondents expressed at least some dissatisfaction with the academic advising they received. Forty-five percent expressed dissatisfaction with the academic advising in the department, compared to 32% for the entire College of Arts and Sciences. A comparable percentage (41%) expressed dissatisfaction with the university’s Career Planning and Placement Services. Twenty-eight percent expressed dissatisfaction with the amount of interactions that they had with faculty, compared to 11% for the entire College of Arts and Sciences.

Summary.  In general, psychology majors appear satisfied with the academic training that they receive. Student course evaluations for both faculty and graduate students are quite positive. Alumni also report satisfaction with their academic training.

There is significant dissatisfaction with the advising that students receive from the department and especially from faculty advisors. Too many undergraduate psychology majors feel disconnected from the department. Many report poor experiences with their faculty advisors. 

3. Summary of changes to procedures and/or curriculum. Dissatisfaction with faculty advising was discovered during the preparation of the seven-year review document. To help address this, Dr. Margret Appel, Assistant Chair for Undergraduate Studies, conducted training sessions for faculty members. The department also expanded its use of e-mail, psychology club meetings, and its website to provide information to psychology majors. These changes are just the beginning of what must be substantial changes on the department's part.

4. Description of any changes in department's assessment goals or objectives. The 2001 Departing Senior Survey was designed to collect information about students' perceptions of faculty advising. The 2002 Graduating Senior Survey was designed to study students' perceptions about the various ways that the department uses to convey information to its majors, including faculty advising, e-mail, the department's website, and so on.

Graduate program

0. Program goals

Goals of the clinical program. The doctoral training program in clinical psychology is organized according to a scientist-practitioner model, training students intensively in clinical skills and research. The clinical program has the following goals for its students:
· That they have an in-depth content knowledge in clinical psychology

· That they have a breadth of knowledge in experimental psychology

· That they have strong professional skills in assessment and intervention

· That they have strong research skills

· That they develop strong teaching skills

Goals of the experimental program. The doctoral program in experimental psychology focuses on a scientific investigation of normal psychological processes. Its purpose is to prepare students for scholarly work as well as basic and applied research in these processes. The experimental program has the following goals for its students:
· That they have an in-depth content knowledge of the field

· That they have strong research skills

· That they develop strong teaching skills

1. Overview of assessment procedures
A variety of procedures are used to assess student educational outcomes in the graduate program. 

· Students in every psychology course complete a standardized course evaluation during the eighth or ninth week of the quarter (see Appendix I for the forced-choice items and Appendix II for the open-ended items). 

· Every five years, the American Psychological Association conducts an accreditation review of the doctoral program in clinical psychology. The last review occurred in 1998, and the next review is scheduled for 2003.

· Every seven years, a detailed review of the psychology department is undertaken. The most recent review, which was completed in the spring of 2001, was conducted by a review committee that included faculty members from West Virginia University and Ohio State University. To aid in the preparation of the review document, the psychology department conducted a survey of its Ph.D. graduates in November 2000 (see Appendix IV.) 

· For graduates of both doctoral programs, clinical and experimental, job placements can be used as one measure of program quality. For graduates of the clinical doctoral program, clinical internship placements and scores on the national licensing exam can also be used as measures of educational outcomes.

2. Synopsis of the quality of outcomes

Course evaluations. Course evaluation information was not available for the 2001-2002 academic year at the time that this report was written. Based on evaluations collected during the 2000-2001 academic year, it is clear that graduate students have very positive evaluations of their courses and instructors (see Appendix VI).

Scholarship. In 2000 and 2001, faculty and graduate students co-authored 107 paper presentations and 38 publications. During this same period, five graduate students were co-principal investigators on grants awarded to their faculty advisors.


Internship placements for clinical students. In 2002, ten clinical students received clinical internships (see Appendix VII).


Graduate degree recipients. During the 2001-2002 academic year, 15 students received the M.S. degree and 7 students received the Ph.D. degree.

Mean-time-to-degree. For students who entered the clinical program in the Fall of 1992 and 1993, the mean time-to-graduate was 6.1 years, including the internship year; for students who entered the experimental program in the Fall of 1992 and 1993, the mean time-to-graduate was 5.4 years.

Ilardi, Rodriquez-Hanley, Roberts, and Seigel (2000). Using one measure of program achievement, the number of graduates on the faculty of APA-accredited, clinical doctoral programs, Ohio University ranked 48.5 out of 150 programs. Using another, the mean score by graduates on the national psychology licensing examination (EPPP), the clinical doctoral program at Ohio University ranked 31st.


Survey of Ph.D. graduates. In November of 2000, the Department of Psychology conducted a mail survey of all of its Ph.D. graduates. We received completed questionnaires from 142 respondents for a response rate of 47%. A copy of the questionnaire is contained in Appendix IV. The results of the survey are summarized below. Detailed tables are contained in Appendix XI.

By the time they had graduated, 77% of our respondents had already obtained their first jobs. Another 17% got their first jobs within three months of graduation. Only one respondent reported taking more than one year to find his or her first job.

Not surprisingly, most respondents (84%) were employed full-time, and clinical graduates (41%) were more likely to be at least partly self-employed compared to experimental graduates (7%). Only one person reported being unemployed. The Ohio Board of Regents requires doctoral programs to report the percentage of graduates in each of several categories. These percentages are reported in Table 2 in the appendix. It is worth noting that 25 of the 29 graduates from the clinical program who were placed in the Other category were practicing clinical psychologists employed by a public or private agency.

Most graduates in clinical psychology were engaged in the direct delivery of clinical services (76%). A sizeable number were also engaged in supervision (41%), consulting (38%), and administration (33%). In contrast, most graduates in experimental psychology were engaged in teaching (63%) and research (65%). Many also found themselves working as consultants (35%) and administrators (35%).  

Overall, 81% of the respondents reported being either very or extremely satisfied with their current employment. For clinical graduates, this percentage was 82%; for experimental graduates, this percentage was 81%. Only one respondent reported being not at all satisfied with his or her current employment.

The majority of the respondents (89%) also reported that the Ph.D. was either extremely or very important to their employment. For clinical graduates, this percentage was 94%; for experimental graduates, this percentage was 81%. Only one respondent reported that the Ph.D. was not at all important for his or her current employment.

Almost all clinical (96%) and experimental (98%) graduates engaged in some kind of scholarly activity within five years of graduation. The most common activity was presenting a paper at a conference: 44% of clinical graduates and 72% of experimental graduates. Within five years of graduation, more than half of the experimental graduates had published a journal article, written a technical report, and submitted at least one grant application. An examination of Table 7 in the appendix reveals that experimental graduates were more likely to engage in each of the scholarly activities included in the questionnaire, with just one exception. No doubt this reflects a basic difference in the career choices of clinical and experimental graduates. 

Overall, 83% of the respondents reported being very or extremely satisfied with their doctoral training program. This percentage was 84% for clinical graduates and 81% for experimental graduates. Only one respondent reported being not at all satisfied with his or her doctoral training.

Respondents were asked to rate their satisfaction with various aspects of their graduate program. These data are summarized in Table 5 of the appendix. Respondents reported their greatest satisfaction with their courses, and in particular, with their statistical training. This is gratifying given the emphasis this department places on statistical and methodological training.

In general, clinical graduates reported lower levels of satisfaction than experimental graduates did. One plausible reason for this may be differences in the career goals of students in the two programs. Clinical graduate students are unquestionably less research-oriented, and more practice-oriented, than their advisors, who have chosen academic careers. In contrast, the training in experimental psychology prepares students for research careers, whether or not those careers are in academia. This may help to explain why clinical graduates’ satisfaction with their mentoring and advising was much less than that of experimental graduates. From written comments included with the questionnaire, clinical graduates expressed their beliefs that they would have benefited from more practical practice-oriented courses having to do with topics, such as the economics of running a clinical practice and the administration of a mental health agency.

Relatively little dissatisfaction was expressed with the program. Among the 11 items, the greatest dissatisfaction was with stipends, not surprisingly. Overall, 7% of the respondents reported that they were not at all satisfied with their stipends. Increasing stipends is a high priority for the department. Seven percent reported that they were not at all satisfied with the advising they received, and 6% reported that they were not at all satisfied with the mentoring by their major professor. Fewer than 6% of  the respondents reported that they were not at all satisfied with any of the remaining items.

3. Summary of changes to procedures and/or curriculum. In the early part of 2002, the experimental section completed a significant revision of its curriculum. The major changes were as follows: The curriculum was standardized, at least partly as a way of insuring that students receive training in all of the major substantive areas of experimental psychology. First-year students will be required to attend the department's weekly research seminar. They will be required to make at least one presentation to this group, presumably on research that they have conducted with their advisor. Students will take the comprehensives exam during their second year in the program. It will now consist of an exam, rather than a research project. Students will complete their master's thesis during their third year, instead of their second year.

The clinical section is in the process of revising their curriculum.

4. Description of any changes in department's assessment goals or objectives. There have been no changes in the department's assessment goals or objectives.

Appendix I

Faculty Evaluation

Instructions


You are being asked to fill out this form to provide the instructor and the Psychology Department with a performance evaluation for this course. Your responses provide information that the instructor may use to improve the course. In addition, the department uses the information in tenure, promotion, and salary considerations. Honest, careful responding is important to make the evaluation results informative and useful.


Please do not write your name on this form or on the scantron form. Do write the call number of this class in the space marked "Identification Number".


Read the items below and indicate your answer on a scale from 1-5. Anchor points have been provided for the extreme and middle points of the scale; however, you should feel free to use any of the five points on the scale which best expresses your evaluation of the item as it relates to this instructor and this course.

Note: Do not mark on this form. Make all of your responses to this part of the questionnaire on the scantron form.
1. The instructor is knowledgeable in the field.


1
2
3
4
5


not at all

average

very much

2. The instructor is clear and understandable when explaining class material.


1
2
3
4
5


not at all

average

very much

3. The instructor makes appropriate use of examples and illustrations in explaining ideas.


1
2
3
4
5


not at all

occasionally

a lot

4. The instructor gives information and viewpoints not found in the text.


1
2
3
4
5


not at all

occasionally

a lot

5. The instructor is interested and enthusiastic about teaching.


1
2
3
4
5


not at all

average

very much

6. The instructor got me interested in the subject.


1
2
3
4
5


not at all

average

very much

7. From being in this course, I have learned ____.


1
2
3
4
5


nothing

an average amount

much new information

8. This course helps me to understand and evaluate arguments and discussions on topics in this field.


1
2
3
4
5


not at all

occasionally

a lot

9. Readings and assignments are an important and useful part of this course.


1
2
3
4
5


not at all

occasionally

always

10. The difficulty of the work in this course was ____.


1
2
3
4
5


too easy

ok

too hard

11. Taking into account the amount of work I did, I feel that the instructor for this course graded ____.


1
2
3
4
5


easy

just right

hard

12. In an overall evaluation, I rate the examinations, quizzes, or other methods of evaluation ____.


1
2
3
4
5


very poor

average

very good

13. In an overall evaluation, I rate the instructor ____.


1
2
3
4
5


very poor

average

very good

14. I would recommend this course to another student.


1
2
3
4
5


not at all

maybe

definitely

15. I would recommend this instructor to another student.


1
2
3
4
5


not at all

maybe

definitely
16. In this class, I expect to receive a grade of ____.


1
2
3
4
5


A
B
C
D
F
17. My grade point average is approximately ____.


1
2
3
4
5


1.0
2.0
3.0
4.0
this is my first quarter
18. My interest in this subject before taking the course was ____.


1
2
3
4
5


very small



very great
Appendix II

Note: Fill out this part of the questionnaire directly on this page.

Please express your opinions about the following aspects of this course. Your response will be a valuable feedback to the instructor(s) of this class. Any kinds of comments you have will be highly appreciated.

1. The text

2. The lectures and discussions

3. The instructor

4. The tests

5. The class format

6. I like best

7. I like least


Regarding this course, you might have some other constructive comments or suggestions that would improve this course. Please write these in the space below.

Appendix III

Graduating Senior Survey
Instructions:  Please circle or write in the answer that best represents your opinion.

1. How would you rate your overall satisfaction with your educational experience in the psychology department?

	1
	2
	3
	4
	5

	Very Poor
	Poor
	Adequate
	Good
	Excellent


2. How would you rate the quality of instruction by faculty in your psychology courses?

	1
	2
	3
	4
	5
	6

	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Never Had A Class Taught By A Faculty Member


3. How would you rate the quality of instruction by graduate student instructors in your psychology courses?

	1
	2
	3
	4
	5
	6

	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Never Had A Class Taught By A Graduate Student


4. Did you earn PSY390 credit (working as a research assistant)?


_____  Yes
_____
No


If yes, how would you rate the quality of that experience?

	1
	2
	3
	4
	5

	Very Poor
	Poor
	Adequate
	Good
	Excellent


5. Did you earn PSY489 credit (working as a volunteer or employee in a psychology-related organization)?


_____  Yes
_____
No


If yes, how would you rate the quality of that experience?

	1
	2
	3
	4
	5

	Very Poor
	Poor
	Adequate
	Good
	Excellent


6. How would you rate the quality of the information that you received from the psychology department, including from your advisor and other faculty, on each of the following topics:

	University/College course requirements
	1
	2
	3
	4
	5
	6

	
	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Received No Advising


	Course requirements for psychology major
	1
	2
	3
	4
	5
	6

	
	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Received No Advising


	PSY390 (research) opportunities
	1
	2
	3
	4
	5
	6

	
	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Received No Advising


	PSY489 (service) opportunities
	1
	2
	3
	4
	5
	6

	
	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Received No Advising


	Advising about graduate school
	1
	2
	3
	4
	5
	6

	
	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Received No Advising


	Advising about careers in psychology
	1
	2
	3
	4
	5
	6

	
	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Received No Advising


7. How would you rate the availability of academic advisors in the psychology department?

	1
	2
	3
	4
	5

	Very Poor

(could never find when needed)
	Poor

(occasionally available)
	Adequate

(usually available with some effort)
	Good

(generally easy to find when needed)
	Excellent

(could always find when needed)


8. How would you rate the overall quality of the advising you received from faculty in the psychology department?

	1
	2
	3
	4
	5
	6

	Very Poor
	Poor
	Adequate
	Good
	Excellent
	Never Met With My Advisor


9. This past year, how many times did you meet with your faculty advisor?


_____
0 times
_____
1 time
_____
2 times
_____
3 or more times

10. What are your plans upon graduation?

	1
	2
	3
	4
	5
	6
	7

	I already have a job that will use my knowledge and skills gained in psychology
	I already have a job, but not one that will use my training in psychology
	I am looking for a job
	I will go to graduate school in psychology
	I will go to school in a field other than psychology
	I intend to take some time off before returning to school or finding a job
	I have not decided what I will do once I graduate


11. Did you apply to graduate schools in psychology?


_____
Yes


_____
No, but I intend to apply to graduate school in psychology in the future

_____
No, and I do not expect to apply to graduate school in psychology in the future


a.  If yes, which field(s)? Check all that apply.


_____
Clinical
_____
Counseling
_____
School


_____
Cognitive
_____
Developmental
_____
Industrial/Organizational


_____
Social
_____
Other (please specify ________________________________)


b.  If yes, what level program(s)? Check all that apply.


_____
Master’s
_____
Ph.D.
_____
Psy.D.

c.  If you are going to be attending graduate school in psychology next fall, please indicate: the school you will be attending  _____________________________, the field you will be studying  _____________________________, and the level of the program,  Master’s, Ph.D., or Psy.D.  _____________________________.

12. Did you apply to schools in a field other than psychology?


_____
Yes
_____
No


a.  If yes, which field(s)? Check all that apply.


_____
Social Work
_____
Counseling
_____
Business


_____
Physical Therapy
_____
Law
_____
Medical School


_____
Other (please specify __________________________________________)


b.  If yes, what level program(s)? Check all that apply.


_____
Master’s
_____
Ph.D.
_____
Other (Please specify _________________)

c.  If you are going to be attending school in a field other than psychology next fall, please indicate: the school you will be attending  _____________________________, the field you will be studying  _____________________________, and the level of the program  _____________________________.

13. In the space below, please write any other comments that you wish to make.

Appendix IV

Survey of Ph.D. Graduates of the Department of Psychology

Ohio University

This year, the Department of Psychology is undergoing its seven-year institutional review, which is mandated by the North Central Association of Colleges and Schools, the accrediting agency for Ohio University. As part of this review, we are required to survey our graduates about their perceptions of our department and about their professional accomplishments. Please help us by completing and returning the enclosed questionnaire. Thank you for your assistance.

1.  What was the first job you held after completing your Ph.D. degree at Ohio University?

_________________________________________________________________________________

2.  After graduating, how many months did it take you to get your first job?  _____  months

3.  Which of the following best describes your current employment status?


_____
1. self-employed full-time
_____
5. unemployed (go to question 10)


_____
2. self-employed part-time
_____
6. other (please explain) 


_____
3. employed full-time

________________________________


_____
4. employed part-time

4.  What is your current job title?  _________________________________________________________

5.  Where are you currently employed? _____________________________________________________

6.  Which of the following best describes your principal employment?


_____
1. university/college
_____
6. independent practice


_____
2. primary/secondary school
_____
7. community mental health agency


_____
3. business/industry/corporation
_____
8. social service agency


_____
4. medical school
_____
9. other (please explain)


_____
5. hospital

________________________________

7.  What are your principal duties? (please check all that apply)


_____
1. teaching
_____
5. consulting


_____
2. research
_____
6. statistical analysis


_____
3. clinical practice
_____
7. administration


_____
4. supervision
_____
8. other (please explain) _____________

8.  How satisfied are you with your current employment?


_____
1. extremely satisfied
_____
4. somewhat satisfied


_____
2. very satisfied
_____
5. not at all satisfied


_____
3. satisfied


9.  How important was your Ph.D. in psychology in obtaining your current employment?


_____
1. extremely important
_____
4. somewhat important


_____
2. very important
_____
5. not at all important


_____
3. important


10. In the first five years following your graduation, which of the following had you done? (please check all that apply)


_____
1. wrote or edited a book


_____
2. wrote a chapter for a book


_____
3. wrote an article which appeared in a peer-reviewed journal


_____
4. wrote an article which appeared in the popular press


_____
5. presented a paper at a professional conference


_____
6. wrote a professional or technical report


_____
7. developed a test or assessment instrument


_____
8. developed an intervention


_____
9. developed videotape, audiotape, CD-ROM, or other electronic media materials


_____
10. submitted a grant


_____
11. other (please explain)  _____________________________________________________

11.  What year did you graduate from Ohio University?  __________

12.  In what area did you receive your Ph.D. from Ohio University?


_____  1. Clinical


_____  2. Experimental


_____  3. Industrial/Organizational

13.  How satisfied were you with your overall Ph.D. training?


_____  1. extremely satisfied


_____  2. very satisfied


_____  3. satisfied


_____  4. somewhat satisfied


_____  5. not at all satisfied

14.  Using the following scale, rate your satisfaction with the following items in your Ph.D. program.

1. extremely satisfied

2. very satisfied

3. satisfied

4. somewhat satisfied

5. not at all satisfied

n/a
does not apply


1
2
3
4
5
n/a
a.  statistical training


1
2
3
4
5
n/a
b.  content courses and seminars


1
2
3
4
5
n/a
c.  clinical assessment courses


1
2
3
4
5
n/a
d.  clinical therapy/intervention courses


1
2
3
4
5
n/a
e.  clinical practica and placements


1
2
3
4
5
n/a
f.  required research experience (thesis, dissertation)


1
2
3
4
5
n/a
g.  mentoring/work with major professor


1
2
3
4
5
n/a
h.  advising


1
2
3
4
5
n/a
i.  stipends


1
2
3
4
5
n/a
j.  graduate assistantship assignments


1
2
3
4
5
n/a
k.  program support services and facilities


1
2
3
4
5
n/a
l.  other (please specify)  ____________________________

14. In the space below, please write any other comments that you wish to make.

Appendix V

Course Enrollment Information

Table 1

Number (%) of Instructors in Undergraduate (UG) and Graduate (G) Courses by Level

	
	2000-2001
	2001-2002

	Instructor
	UG

(%)
	G

(%)
	UG

(%)
	G

(%)

	Full-time
	

	
	
	

	
Group I
	
28


(21)
	
46


(84)
	
39


(27)
	
41


(85)

	
Group II
	
16


(12)
	
0
	
23


(16)
	
0

	
Group IV
	
37


(27)
	
2


(4)
	
33


(22)
	
2


(4)

	Part-time
	
	
	
	

	
Group I (ret.)
	
7


(5)
	
1


(2)
	
6


(4)
	
0

	
Other
	
16


(12)
	
6a

(11)
	
16


(11)
	
5b


(10)

	Graduate students
	
31

(23)
	
0
	
31


(21)
	
0

	Total
	
135

(100)
	
55


(100)
	
147


(100)
	
48


(100)


aFour of these were clinical supervisors from CPS.

bThree of these were clinical supervisors from CPS.

Table 2

Mean Enrollment in Sections of Undergraduate Psychology Courses by Level

	
	2000-2001
	2001-2002

	Courses
	Number of sections
	Mean enrollment
	Number of sections
	Mean enrollment

	100-level
	
17
	
195.5
	
23
	
170.6

	
PSY101 (intro)
	
10
	
268.9
	
13
	
224.2

	
PSY120 (statistics)
	
7
	
90.6
	
10
	
101.0

	200-level
	
67
	
39.6
	
71
	
38.7

	
PSY221 (statistics)
	
32
	
32.4
	
33
	
35.3

	
PSY226 (methods)
	
12
	
19.0
	
12
	
22.8

	
Other
	
23
	
57.8
	
26
	
50.4

	300- and 400-level
	
51
	
36.8
	
54
	
36.3

	Total
	
135
	

	
148
	


Table 3

Enrollment in PSY390 (Research), PSY489 (Service), and PSY490P (Teaching)

	Academic Year
	PSY390
	PSY489
	PSY490P

	2000-2001
	
205
	
27
	
1

	2001-2002
	
155
	
22
	
3


Appendix VI

Course Evaluation Information

Table 1

Mean (SD) Teaching Evaluations by Course

	
	2000-2001

	Course
	N
	M
	SD

	Undergraduate
	
	
	

	
Graduate Students
	
31
	
4.07
	
0.31

	
Faculty
	
103a
	
4.00
	
0.38

	Graduate
	
	
	

	
Faculty
	
55
	
4.10
	
0.58


aNo course evaluation exists for one course.

Table 2

Mean (SD) Teaching Evaluations by Course

	
	2000-2001

	Course
	N
	M
	SD

	Undergraduate
	
	
	

	
101
	
10
	
4.23
	
0.24

	
120
	
7
	
4.04
	
0.46

	
221
	
31
	
4.02
	
0.31

	
226
	
11
	
4.03
	
0.27

	
Other 200 level
	
23
	
4.04
	
0.37

	
300 & 400 level
	
52
	
3.95
	
0.41

	Graduate
	
	
	

	
789
	
14
	
4.27
	
0.50

	
Other grad
	
41
	
4.05
	
0.60


Appendix VII

Information about Graduates with Degrees in Psychology

Table 1

Undergraduate Psychology Majors Who Graduated With Departmental Honors

	Student
	Advisor
	Career Plans

	2000-2001 Academic Year

	Baylen, Chelsea
	Gidycz, Chris
	Ph.D. program in clinical psychology at Bowling Green State University

	Dunn, EmmaLee
	Vancouver, Jeff
	

	Ettenhofer, Mark
	Lassiter, Dan
	Ph.D. program in clinical neuropsychology at Michigan State University

	Simons, Laura
	France, Chris
	Ph.D. program in clinical psychology at the University of Georgia

	2001-2002 Academic Year

	Evangelista, Nicole
	Appel, Margret
	Ph.D. program in clinical psychology at Ohio University

	Robb, Jessica
	Gidycz, Chris
	Ph.D. program in clinical psychology at SUNY, Buffalo

	Sutherland, Matt
	Moates, Danny
	Ph.D. program in experimental program at the University of New Mexico


Table 2

Clinical Internship Placements

	Student
	Area

	2000-2001 Academic Year

	Boyer, David
	Tripler Army Medical Center, Honolulu, HI

	Fields, Scott
	West Virginia University, Byrd Health Sciences Center, Charleston, WV

	Gunstadt, John
	Brown University, Clinical Psychology Training Consortium, Providence, RI

	Labus, Jen
	University of Washington School of Medicine, Seattle, WA

	Loh, Cathy
	University of California-San Diego Medical Center, San Diego, CA

	Melendez, Gregario
	The Menta Group, Chicago, IL

	Pashdag, Joanna
	Rappahannock Area Community Services Board, Fredericksburg, VA

	Ponferrada, Elizabeth
	Wright State University, Dayton, OH

	Rich, Cindy
	Medical University of South Carolina, Charleston, SC

	2001-2002 Academic Year

	Carson, Kimi
	University of Arizona, College of Medicine, Tucson, AZ

	Greub, Becca
	Quinco Behavioral Health Systems, Columbus, IN

	Holdren, Michael
	Clemson Counseling Center, Clemson, SC

	King, Carrie
	Interfaith Medical Center, Brooklyn, NY

	Mrykalo, Marci
	Salt Lake VA, Salt Lake City, UT

	Smith, Suzanne
	Cincinnati VA Medical Center, Cincinnati, OH

	Spitznagel, Mary
	Brown University, Providence, RI

	Stanar, Christine
	Wright State University, Dayton, OH

	Stewart, Jesse
	VA Pittsburgh Healthcare System, Pittsburgh, PA

	Weis, Drew
	Pennsylvania State University, University Park, PA


Table 3

Graduate Students who Received the M.S. degree

	Student
	Area

	2000-2001 Academic Year

	Berger, Ian
	Social

	Friel, Stacy
	Applied Quantitative

	Gibson, Jessica
	Clinical

	Hiatt, Matthew
	Social

	Holdren, Michael
	Clinical

	Larrimer, Karen
	Industrial/Organizational

	Luthra, Rohini
	Clinical

	Ray, Kendra
	Clinical

	Scherbaum, Charles
	Industrial/Organizational

	Smith, Suzanne
	Clinical

	Stewart, Jesse
	Clinical

	Thompson, Charles
	Industrial/Organizational

	Tischner, Eric Casey
	Industrial/Organizational

	2001-2002 Academic Year

	Bailey, Justin
	Experimental

	Baldrachi, Ryan
	Clinical

	Carlston, Dave
	Clinical

	Darchuk, Andrew
	Clinical

	Dowell, Kathy
	Clinical

	Gibson, Jessica
	Clinical

	Govorun, Olesya
	Experimental

	Heffner, Jaimee
	Clinical

	Lueken, Melissa
	Clinical

	Reid, Aaron
	Experimental

	Scherbaum, Charles
	Industrial/Organizational

	Spinks, Deborah
	Clinical

	Tischner, Eric
	Industrial/Organizational

	Vanderkaay, Melissa
	Experimental

	Weiland, Paul
	Experimental


Table 4

Graduate Students who Received the Ph.D degree
	Student
	Area
	Advisor

	2000-2001 Academic Year

	Brooker, Deborah
	Clinical
	Garske, John

	Bryant, Nicole
	Clinical
	Gidycz, Chris

	Campion, Anna
	Clinical
	Garske, John

	Crowley, Mary Ellen
	Clinical
	Anderson, Tim

	Flannery, Bridget
	Cognitive
	Carlson, Bruce

	Froese, Shannon
	Clinical
	France, Chris

	Geers, Andrew
	Social
	Lassiter, Dan

	Henninger, Michelle
	Clinical
	France, Chris

	Hoefel, Thomas
	Clinical
	Ogles, Ben

	Kato, Tadashi
	Clinical
	Holroyd, Ken

	Lagges, Ann
	Clinical
	Gordon, Don

	Malinoski, Peter
	Clinical
	Holroyd, Ken

	Wilson, Holly
	Clinical
	Suhr, Julie

	2001-2002 Academic Year

	Kacir, Chris
	Clinical
	Gordon, Don

	Loh, Cathy
	Clinical
	Gidycz, Chris

	Marioni, Nichole
	Clinical
	Gidycz, Chris

	Michaud, Melanie
	Clinical
	Appel, Margret

	Pihlgren, Eric
	Clinical
	Gidycz, Chris

	Putka, Dan
	Industrial/Organizational
	Vancouver, Jeff

	Wells, Mary
	Clinical
	Ogles, Ben


Appendix VIII

Results from the 2000-2001 Graduating Seniors Survey

Table 1

Overall Satisfaction With Educational Experience In The Psychology Department

	
	2000-2001

	Satisfaction 
	N
	%

	Excellent
	
5
	
9

	Good
	
31
	
54

	Adequate
	
15
	
26

	Poor
	
5
	
9

	Very Poor
	
1
	
2


Table 2

Quality Of Instruction By Faculty In Psychology Courses

	
	2000-2001

	Quality
	N
	%

	Excellent
	
11
	
19

	Good
	
32
	
55

	Adequate
	
12
	
21

	Poor
	
3
	
5

	Very Poor
	
0
	
0


Table 3

Quality Of Instruction By Graduate Student Instructors In Psychology Courses

	
	2000-2001a

	Quality
	N
	%

	
Excellent
	
11
	
20

	
Good
	
27
	
49

	
Adequate
	
16
	
29

	
Poor
	
1
	
2

	
Very Poor
	
0
	
0


aThree students reported never having had a class taught by a graduate student.

Table 4

Quality Of Participation In PSY390 (Research)

	
	2000-2001

	
	N
	%

	No PSY390 credit
	
29
	
50

	PSY390 credit
	
29
	
50

	
Excellent
	
13
	
45

	
Good
	
10
	
34

	
Adequate
	
2
	
7

	
Poor
	
1
	
3

	
Very Poor
	
3
	
10


Table 5

Quality Of Participation In PSY489 (Service)

	
	2000-2001

	
	N
	%

	No PSY489P credit
	
48
	
83

	PSY489P credit
	
10
	
17

	
Excellent
	
7
	
70

	
Good
	
3
	
30

	
Adequate
	
0
	
0

	
Poor
	
0
	
0

	
Very Poor
	
0
	
0


Table 6

Quality Of Information Received About University/College Course Requirements

	
	2000-2001

	Course advising
	N
	%

	No advising received
	
10
	
17

	Advising received
	
48
	
83

	
Excellent
	
3
	
6

	
Good
	
14
	
29

	
Adequate
	
12
	
25

	
Poor
	
14
	
29

	
Very Poor
	
5
	
10


Table 7

Quality Of Information Received About Course Requirements For The Psychology Major

	
	2000-2001

	Major advising
	N
	%

	No advising received
	
8
	
14

	Advising received
	
50
	
86

	
Excellent
	
9
	
16

	
Good
	
13
	
22

	
Adequate
	
17
	
29

	
Poor
	
5
	
9

	
Very Poor
	
6
	
10


Table 8

Quality Of Information Received About PSY390 (Research) Opportunities

	
	2000-2001

	PSY390 advising
	N
	%

	No advising received
	
12
	
21

	Advising received
	
45
	
79

	
Excellent
	
6
	
13

	
Good
	
10
	
22

	
Adequate
	
12
	
27

	
Poor
	
7
	
16

	
Very Poor
	
10
	
22


Table 9

Quality Of Information Received About PSY489 (Service) Opportunities

	
	2000-2001

	PSY489 advising
	N
	%

	No advising received
	
22
	
39

	Advising received
	
35
	
61

	
Excellent
	
1
	
3

	
Good
	
5
	
14

	
Adequate
	
5
	
14

	
Poor
	
12
	
34

	
Very Poor
	
12
	
34


Table 10

Quality Of Information Received About Graduate School

	
	2000-2001

	Graduate advising
	N
	%

	No advising received
	
15
	
26

	Advising received
	
43
	
74

	
Excellent
	
4
	
9

	
Good
	
7
	
16

	
Adequate
	
8
	
19

	
Poor
	
10
	
23

	
Very Poor
	
14
	
33


Table 11

Quality Of Information Received About Careers In Psychology

	
	2000-2001

	Career advising
	N
	%

	No advising received
	
13
	
22

	Advising received
	
45
	
78

	
Excellent
	
3
	
7

	
Good
	
3
	
7

	
Adequate
	
9
	
20

	
Poor
	
11
	
24

	
Very Poor
	
19
	
42


Table 12

Availability Of Academic Advisors

	
	2000-2001

	Availability
	N
	%

	
Excellent
	
3
	
6

	
Good
	
15
	
28

	
Adequate
	
16
	
30

	
Poor
	
12
	
22

	
Very Poor
	
8
	
15


Table 13

Overall Quality Of Advising Received From Faculty In The Psychology Department

	
	2000-2001a

	Quality
	N
	%

	
Excellent
	
2
	
4

	
Good
	
12
	
22

	
Adequate
	
11
	
20

	
Poor
	
18
	
33

	
Very Poor
	
11
	
20


aFour students reported that they never met with their advisors.

Table 14

Frequency Of Meeting With Advisor In Past Year

	
	2000-2001

	
	N
	%

	
4 or more
	
5
	
9

	
3
	
11
	
19

	
2
	
6
	
10

	
1
	
20
	
34

	
0
	
16
	
28


Table 15

Plans After Graduation

	
	2000-2001

	Plans
	N
	%

	have a job that will use knowledge and skill in psychology
	
5
	
9

	have a job, but one that does not use training in psychology
	
5
	
9

	looking for a job


	
14
	
24

	go to graduate school in psychology


	
8
	
14

	go to school in a field other than psychology
	
17
	
29

	intend to take some time off following graduation
	
8
	
14

	have not decided what to do


	
1
	
2


Appendix IX

Results from the Career and Further Education Survey

Table 1

Employment In Various Job Settings By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1998
	1999

	Job Setting
	PSY %
	CAS %
	PSY %
	CAS %

	Government
	
14
	
15
	
12
	
18

	Education
	
16
	
13
	
15
	
13

	Health Care/Social Welfare
	
32
	
18
	
40
	
21

	Business
	
26
	
46
	
27
	
37

	Non-Profit
	
6
	
3
	
2
	
5

	Communication
	
4
	
5
	
4
	
4

	Self-Employed
	
2
	
1
	
0
	
2


Table 2

Enrollment In Graduate School By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1998
	1999

	Graduate School
	PSY %
	CAS %
	PSY %
	CAS %

	No
	
56
	
61
	
59
	
57

	Yes
	
44
	
39
	
41
	
43

	
Full-time
	

97
	

91
	

90
	

89

	
Part-time
	

3
	

9
	

10
	

11


Table 3

Time To First Job By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS) 

	
	1998
	1999

	Time to first job
	PSY %
	CAS %
	PSY %
	CAS %

	Within 3 months
	
60
	
64
	
56
	
63

	4 to 8 months
	
10
	
11
	
13
	
12

	More than 8 months
	
9
	
3
	
3
	
3

	Not seeking employment
	
19
	
18
	
22
	
18

	Never had job, but seeking
	
0
	
2
	
1
	
4

	Unemployed, but seeking
	
2
	
2
	
3
	
1


Table 4

Satisfaction With Major Courses By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1998
	1999

	Satisfaction
	PSY %
	CAS %
	PSY %
	CAS %

	Extremely
	
9
	
14
	
2
	
10

	Very
	
31
	
36
	
22
	
37

	Somewhat
	
53
	
37
	
63
	
40

	Not at All
	
7
	
13
	
13
	
14


Table 5

How Well Prepared For Career Goals By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1998
	1999

	Well prepared
	PSY %
	CAS %
	PSY %
	CAS %

	Extremely
	
11
	
15
	
6
	
11

	Very
	
34
	
45
	
48
	
45

	Somewhat
	
48
	
35
	
39
	
39

	Not at All
	
7
	
6
	
9
	
6


Table 6

How Well Prepared For Further Academic Work By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1998
	1999

	Satisfaction
	PSY %
	CAS %
	PSY %
	CAS %

	Extremely
	
30
	
40
	
27
	
34

	Very
	
68
	
49
	
64
	
53

	Somewhat
	
0
	
11
	
9
	
13

	Not at All
	
3
	
0
	
0
	
0


Appendix X

Results from the Survey of Alumni

Table 1

Current Employment Status By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Employment Status
	PSY %
	CAS %
	PSY

%
	CAS

%

	Full-time
	
88
	
85
	
87
	
87

	Part-time
	
3
	
8
	
6
	
8

	Not employed
	
9
	
6
	
6
	
5

	Never employed
	
1
	
1
	
1
	
0


Table 2

Area Of Employment By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Employment Area
	PSY %
	CAS %
	PSY

%
	CAS

%

	Business/Industry
	
35
	
52
	
43
	
51

	Education
	
19
	
16
	
20
	
17

	Self employed
	
0
	
3
	
2
	
3

	Government
	
15
	
12
	
6
	
13

	Nonprofit
	
31
	
17
	
30
	
15


Table 3

Relevance Of Undergraduate Major Program To Career Goals By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Relevance
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
62
	
54
	
51
	
54

	Satisfied
	
32
	
40
	
46
	
38

	Not at all satisfied
	
6
	
6
	
4
	
8


Table 4

Satisfaction With Academic Advising And Guidance In Undergraduate Major Program By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
31
	
41
	
27
	
42

	Satisfied
	
31
	
27
	
28
	
26

	Not at all satisfied
	
39
	
32
	
45
	
32


Table 5

Ratings Of Undergraduate Major Program On Inspiration And Encouragement By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
29
	
43
	
27
	
45

	Satisfied
	
35
	
33
	
37
	
35

	Not at all satisfied
	
36
	
24
	
36
	
21


Table 6

Ratings Of Undergraduate Major Program On Level Of Rigor And Scholarship By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY %
	CAS %

	Extremely/Very satisfied
	
53
	
63
	
55
	
67

	Satisfied
	
42
	
32
	
37
	
28

	Not at all satisfied
	
5
	
5
	
8
	
6


Table 7

Ratings Of Undergraduate Major Program On Interaction With Faculty By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
43
	
53
	
36
	
55

	Satisfied
	
32
	
33
	
36
	
35

	Not at all satisfied
	
25
	
14
	
28
	
11


Table 8

Ratings Of Undergraduate Major Program On Flexibility/Adaptability To Student Needs By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
43
	
51
	
45
	
51

	Satisfied
	
47
	
38
	
44
	
42

	Not at all satisfied
	
9
	
11
	
11
	
7


Table 9

Ratings Of Undergraduate Major Program On Quality Of Instruction By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
75
	
76
	
74
	
78

	Satisfied
	
24
	
21
	
25
	
20

	Not at all satisfied
	
1
	
2
	
1
	
2


Table 10

Ratings Of Undergraduate Major Program On Interaction With Students By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
73
	
71
	
62
	
72

	Satisfied
	
22
	
24
	
32
	
24

	Not at all satisfied
	
5
	
4
	
6
	
3


Table 11

Ratings Of Undergraduate Major Program On Career Planning And Placement Services By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
16
	
15
	
23
	
22

	Satisfied
	
33
	
35
	
36
	
37

	Not at all satisfied
	
52
	
50
	
41
	
41


Table 12

Ratings Of Undergraduate Major Program On Overall Satisfaction By Program: Either Major In The Department Of Psychology (PSY) Or Any Major In The College Of Arts And Sciences (CAS)

	
	1992-1993
	1994-1995

	Satisfaction
	PSY %
	CAS %
	PSY

%
	CAS

%

	Extremely/Very satisfied
	
76
	
72
	
70
	
76

	Satisfied
	
22
	
27
	
30
	
23

	Not at all satisfied
	
1
	
0
	
0
	
1


Appendix XI

Results from the Survey of Ph.D Graduates

Table 1

Current Employment Status of Ph.D. Graduates

	
	
	Clinical (N = 98)
	Experimental (N = 43)

	
	
	N
	%
	N
	%

	Full-Time
	Self-Employed
	
28
	
29
	
1
	
2

	
	Not Self-Employed
	
53
	
54
	
38
	
88

	Part-Time
	Self-Employed
	
12
	
12
	
2
	
5

	
	Not Self-Employed
	
8
	
9
	
1
	
2

	Unemployed
	
	
1
	
1
	
0
	
0

	Other
	

	
2
	
2
	
2
	
5


Note. Percentages do not sum to 100 because some respondents selected more than one options.

Table 2

Job Classification of Ph.D. Graduates by Program

	
	Clinical

(N = 98)
	Experimental

(N = 43)

	Job Category
	N
	%
	N
	%

	Postdoctoral Fellowship/Traineeship
	
1
	
1
	
0
	
0

	Tenure Track Faculty Position in Higher Education
	
7
	
7
	
24
	
56

	Non-Tenure Track Faculty Position in Higher Education
	
0
	
0
	
0
	
0

	Administrative Position in Higher Education
	
2
	
2
	
2
	
5

	Non-University Administrative Position
	
21
	
21
	
5
	
12

	Research Position in College or University
	
1
	
1
	
2
	
5

	Research Position Public, Non-Profit, or Private Sector
	
3
	
3
	
0
	
0

	Leadership Position in PK-12 Setting
	
0
	
0
	
0
	
0

	Self-Employed Offering Professional Services
	
33
	
34
	
2
	
5

	Unemployed
	
1
	
1
	
0
	
0

	Other
	
29
	
30
	
5
	
12

	Unknown
	
0
	
0
	
0
	
0


Note. Percentages do not sum to 100 because respondents could select more than one option.

Table 3

Principal Duties Performed by Ph.D. Graduates by Program

	
	Clinical (N = 98)
	Experimental (N = 43)

	Duty
	N
	%
	N
	%

	Clinical Practice
	
75
	
76
	
2
	
5

	Supervision
	
41
	
42
	
3
	
7

	Consulting
	
37
	
38
	
15
	
35

	Administration
	
32
	
33
	
15
	
35

	Teaching
	
23
	
24
	
27
	
63

	Research
	
19
	
19
	
28
	
65

	Statistical Analysis
	
3
	
3
	
7
	
16


Note. Percentages do not sum to 100 because respondents could select more than one option.

Table 4

Scholarly Activities Performed by Ph.D. Graduates Within 5 Years of Graduation by Program

	
	Clinical (N = 98)
	Experimental (N = 43)

	Duty
	N
	%
	N
	%

	Book/Edited Book
	
3
	
3
	
3
	
7

	Book Chapter
	
14
	
14
	
11
	
26

	Journal Article
	
29
	
30
	
27
	
63

	Popular Press Article
	
10
	
10
	
4
	
9

	Paper Presentation
	
43
	
44
	
31
	
72

	Technical Report
	
26
	
27
	
25
	
58

	Test/Instrument
	
9
	
9
	
11
	
26

	Intervention
	
8
	
8
	
2
	
5

	Media Materials
	
10
	
10
	
8
	
19

	Grant Application
	
20
	
20
	
25
	
58


Table 5

Respondents Who Reported Being Extremely or Very Satisfied With Their Doctoral Training by Program

	
	Clinical (N = 98)
	Experimental (N = 43)

	Duty
	N
	%
	N
	%

	Statistical Training
	
68
	
70
	
33
	
77

	Content Courses
	
66
	
67
	
33
	
77

	Assessment Courses
	
59
	
61
	
	

	Therapy Courses
	
61
	
64
	

	

	Practica Courses
	
64
	
67
	
	

	Thesis/Dissertation
	
55
	
56
	
35
	
77

	Mentoring
	
49
	
51
	
32
	
74

	Advising
	
46
	
48
	
27
	
66

	Stipends
	
53
	
56
	
22
	
52

	GA Assignments
	
55
	
59
	
30
	
71

	Program Support
	
48
	
51
	
23
	
56


Note. Because of a small number of missing values, the N used in calculating the percentages varies from item to item.

Appendix XII

Executive Summary from the Seven-Year Assessment Report

 SEQ CHAPTER \h \r 1Undergraduate Executive Summary

EVALUATION OF THE DEPARTMENT OF PSYCHOLOGY

DATE       Winter 2001                                                                
Commendations

•
A well articulated set of goals and a clear set of strategies for their implementation

•
Ongoing and anticipated changes based on goals articulated in their previous review

•
Planned reduction in undergraduate enrollment with an increase in the quality of majors

•
Continuing development of the quality of the curriculum

•
Good relationships between faculty and students

Concerns

•
No means of ensuring or encouraging students to meet regularly with their advisors.

•
Lack of racial and/or ethnic diversity among both the faculty and the students.

•
The impact on class size for the 100- and 200-level courses if upper-division course size is reduced.

•
The effect on undergraduate teaching of a reduction in the number of graduate students.

•
After completing a teaching seminar, students’ teaching performance is not systematically reviewed or evaluated by the faculty once the students are in the classroom.

Weaknesses

•
The advising process lacks a formal mechanism to evaluate student satisfaction with advisor performance.

 SEQ CHAPTER \h \r 1Graduate Executive Summary
EVALUATION OF THE DEPARTMENT OF PSYCHOLOGY

DATE       Winter 2001                                                                
Commendations

•
A well articulated set of goals and a clear set of strategies for their implementation

•
Ongoing and anticipated changes based on goals articulated in their previous review

•
Numerous ongoing opportunities for students to work on their own or faculty member’s research programs.

•
Increasing the dollar amount of external funds for research and scholarly activities.

•
Strong relationships between faculty and graduate students.

•
High level of satisfaction with their training among graduates of the programs.

Concerns

•
Lack of research space, especially with new faculty hires likely to require increased space.

•
Lack of racial and/or ethnic diversity among both the faculty and the students.

•
Amount of stipends, and the impact on recruitment and retention of high quality students for the experimental psychology program.

•
Because of retirements and resignations, effects of disproportionately fewer experimental faculty on course offerings and mentoring opportunities.

Weaknesses

•
No apparent systematic development, evaluation, or review of graduate teaching assistants’ teaching skills once they are in the classroom.




























