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I. Overview of assessment procedures

At the present time, the following sources provide outcome assessment data for the Department of Modern Languages:

1)  Student feedback (from anonymous student evaluations of all  courses taught by the department, evaluations of study abroad programs by program participants, exit interviews with graduating seniors, short questionnaires/surveys in language classes, and Office of Institutional Research [OIR] surveys); 

2)  Alumni feedback (from OIR Career and Further Educational studies,  OIR surveys of alumni,  our own departmental surveys,  responses by former students to departmental newsletter "Say There,"  reunions of graduates and former study abroad participants (we are planning our next reunion for the fall of 2003), and information from MA graduates on placement and/or further academic study); 

3) Faculty and departmental evaluation of student achievement and acquisition of language and cultural skills (by means of oral proficiency interviews given to study abroad participants and International Studies majors,  oral exams in 100- and 200-level classes, an end-of-quarter grammar-based proficiency test for all students in the French 200 series, student research projects in culture classes, and student internship reports); and

 4) Assessment Committee activities, which include monitoring of enrollment figures, tracking of retention rates in requirement-level classes,  evaluation of computerized placement exams used in Spanish, French, & German, and analysis of annual senior exit interview results.

II. Synopsis of the quality of outcomes

Data obtained from the past year's assessment activities indicate that the Department of Modern Languages continues to fulfill its mission. Feedback from students, alumni, and faculty is consistently positive regarding the faculty, the curriculum, and the facilities in Gordy Hall.  Enrollment in our study abroad programs (in Spain, Mexico, Austria, France and Russia) remains strong and students continue to hold our programs in high regard.  

III. Resulting changes based on assessment activities
A. Technology


This year, we continued our efforts to integrate instructional technology into the curriculum.  Jörg Waltje, faculty member and director of our Language Resource Center, continued to offer frequent workshops on the use of equipment in the Center.  The following data indicates faculty attendence at this year's workshops:


PowerPoint Workshop  (Oct 3, 2001) 

20

Web Workshop  (Nov 7, 2001)


12

Heinle&Heinle Teleconference  (Feb 6, 2002)
35  (including Linguistics)

Audiolab Training (Jan 23 & Feb 4, 2002)

10

MacMobile License  (Spring 2002)


26  (incl. Ling. and OPIE)

MacMobile Open House (April 17, 2002)

18  (fom all over campus)
B. Internships


In answer to repeated student comments in exit interviews and in response to the university's call for an increased emphasis on active learning, our department created internships for up to five hours of credit in each of the five languages (French, Italian, German, Spanish, and Russian 396).  The departmental internship committee has detailed written guidelines for students to follow in order to receive approval for a language-related internship.  During the 2001-2002 academic year, two Spanish students participated in the program: one worked in a Honduran Hospital and another worked gathering information from Hispanic Americans for prospective employers.  The assessment committee will maintain a database on these students and track their career choice after graduation.


In addition, approximately 80 language majors receive internship credit each year for teaching foreign languages in elementary schools, a program administered by Barbara Reichenbach, a faculty member in our department with extensive experience teaching languages in the schools.

C. Summer Session

One new activity this year involved assessing the importance of offering the intensive summer German 111/112/113 series.  Enrollment in this series has hovered around ten in recent years, which makes the course financially viable.  However, the German faculty wanted to know the percentage of students who continued into second-year German the following fall and thus who took German 100 in the summer as the basis for further study.  A high degree of attrition would indicate that the course was unsuccessful at inspiring or preparing students for further study.  The assessment committee compiled a database that showed approximately 20% of summer students continued on, and we thus decided to offer the intensive series once again this summer.  Our committee will continue to monitor German 100 in the summer.

In Spanish, we have stopped offering the intensive summer 200-level series.  Assessment of student performance in those extremely fast-moving and demanding classes had declined during the late 1990's, and during the summer of 2001 we stopped offering the intensive option.  We now offer three sections of each one-quarter class during an entire five-week summer session.  The Spanish faculty kept a close eye on enrollment demand and student performance.  We found that three sections of each course met demand and that students performed considerably better in the non-intensive version of the course.  

D. Study Abroad


Our study abroad programs in Russia, France, Austria, and Mexico have been up and running for enough years that directors usually implement only minor changes and fine tuning each year based on student program evaluations and other feed-back. Our program in Pamplona, Spain is currently in its fourth year, and remains the object of much assessment activity and discussion.  Although students unanimously praise the city of Pamplona as a study-abroad site, more negative comments regarding the resources available at the university where we hold the program have led us to keep a close eye on the on-site administration.  The program directors and the Spanish faculty are monitoring the situation, working with our contacts on site to institute changes, and have suggested the possibility of moving the program if student perceptions do not improve.


The Ohio Leipzig European Center is another study abroad program new to Ohio University.  Although administered by the Office of Education Abroad, the German language component of this program directly affects the Department of Modern Languages, and for that reason we keep a database on all student participants.  We have been tracking student performance and progress in language study from pre-program classes at OU, through on-site classes in Leipzig, to post-program continuation of German language at OU.  We have found that approximately 5% of OLEC students continue German language study upon returning to OU.  Students completing the OLEC program this spring will answer questions on their program evaluation specifically regarding the German language classes.  This data should be helpful to our assessment committee and to the German faculty in our department for gauging the effectiveness and reception of language classes in Leipzig.
E. Curriculum


During annual exit interviews, students consistently request more courses related to contemporary society.  Our department recognizes that this request reflects changing student goals in language classes, and as a result we have begun to broaden the scope of our 300- and 400-level classes.  Traditionally our major-level classes have focussed almost exclusively on literature, and our new goal reflects the recognition that "text" can refer to any document conveying meaning within a specific cultural context.  In German, Professor Maike Ahrends redesigned the advanced language classes to incorporate a content-based approach in which students improve language skills through reading about and discussing issues relevant to contemporary German society. In Spanish, faculty member Arthur Hughes is developing a course on Spanish film and Mary Jane Kelley received funding to travel to Spain to collect materials for a course on Spanish art.  The assessment committee will specifically ask graduating seniors during our next year's exit interviews for feedback on these curricular changes. 


The University Curriculum Council approved our Italian Studies Certificate late last year.  Professor Molly Morrison, a faculty member in Italian, designed this program in response to a dramatic increase in student demand for Italian courses.  One critical component of the certificate, the study-abroad program in Rome, drew 17 students fall quarter 2001. Program evaluations reflect a solidly designed program, which may require some minor tweaking in its second year in 2003.  Our assessment committee will track students who complete the certificate to see what careers they pursue after graduation and how Italian Studies may have influenced their career choice.


During the 2001-2002 academic year the Spanish faculty instituted two new requirements for the Spanish major: study abroad and an oral proficiency interview in which students must score "intermediate high" in order to graduate.  Our assessment committee will keep a database on the results of these interviews in order to track our success in cultivating oral skills in our students.

F. Articulation


For the past several years, articulation between first- and second-year language classes has been a concern of our committee and our departmental faculty at large.  Students often remark on course evaluations that the transition from first to second year is challenging.  In response to this need, the French faculty have redistributed reading material in order to create a smoother transition from French 113 to French 211.  Last year, Spanish faculty developed a document that clearly describes goals they expect students to achieve in the first-year classes so that second-year faculty will know the level at which they can expect students to enter second year classes.

IV. Proposed changes in departmental procedures and curriculum
In the future, faculty and staff in the Department of Modern Languages will continue oversight and evaluation in the areas of curriculum, advising, study abroad, outside class activities, post-graduation outcomes.  In addition, we intend: 1) to devise a better method of language placement during pre-college (see below); 2) to prepare, for the benefit of majors and minors, a language-specific competency check-list designed to facilitate each student's progress toward the mastery of required language and cultural skills; 3) to continue adapting our curriculum in all languages to the changing needs of students (by, for example, incorporating available technologies and broadening the definition of "text");  4) to implement new courses, particularly on the graduate level, to attract students (high-school teachers, mainly) interested in but currently unable to take mainstream classes;  and 5) to develop a systematic database on placement of majors and program graduates.

The issue of student placement in our language classes will take on great importance in the next several years as we struggle to accommodate larger numbers of students, especially in Spanish.  Our department's goal is to insure that students with previous high school language enter OU classes at the appropriate level.  When students drop back to Spanish 111 in order to review or insure they receive a good grade, the university wastes money and those students waste time.  Yet TRIPS cannot ban over prepared students from Spanish 111 because it can access data regarding previous language study only for students enrolled in the College of Arts and Sciences.  When the assessment committee analyzed all students enrolled in 100-level language classes during the fall of 2001 we saw that approximately 50% hail from other colleges on campus for which we have no high school language data.  Upon exploring the possibility that other colleges begin to enter high school language data into TRIPS, we realized the labor intensity of such a job will prohibit that change.  This leaves us with the option of placement testing.

Several years ago our department spent part of our assessment award money to purchase computerized placement exams in German, French, and Spanish.  These exams have helped encourage students to place themselves at the correct level, but students are not required to take the exam before enrolling in a language class, and some faculty members lack a high degree of faith in the exam's accuracy.  In 2004, when INCO starts requiring three quarters of language of all students in their program, enrollments in our department will increase.  In order to steer the increase away from 111 sections, we will need a more reliable placement device.  Our assessment committee will work with faculty in all language sections to determine how best to effect accurate placement of larger numbers of students.

Another programmatic change with implications for assessment is the university's new General Education program.  The Department of Modern Languages assessment committee will work closely with the departmental advisory committee and representatives from the different language sections to institute this program.  Our committee's role will be to assess the effectiveness of curricular modifications and the degree to which, for example, students benefit from the new emphasis on active learning.

