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In spring 2002, the Linguistics Department undertook major assessment activities in three areas:  M.A. Program, Japanese Program, Chinese Program.  In addition, the Critical Languages Program (not reported here) was assessed in the annual spring meeting of representatives from CAS, Linguistics, and International Studies; and the Linguistics B.A. (not reported here) was assessed informally in a meeting between the Undergraduate Advisor and four graduating seniors.  Finally, as part of the M.A. Program assessment, the Department received through the Office of Institutional Research a total of nine assessment reports from the M.A. graduating class of 2000.

I.  M.A. Program in Applied Linguistics and TESOL

A. Introduction:  This year was the first time the entire "New Curriculum" came up for assessment.  The following are the most important changes:  (a) LING 551 (CALL) became a requirement, and two additional CALL courses became available during the AY (not to mention that two more computer courses are available in summer); (b) LING 590 (Sociolinguistics) was moved to spring of the first year ahead of LING 620 (Research Methods) in fall of the second year; (c) LING 583 (Testing) became a required course; (d) some troublesome terminology, such as "electives", "required electives", and courses that "count" vs. courses that "don't count" was summarily dropped and their content subsumed into less confusing language, such "15 hour requirement" and "two LING courses minimum per quarter requirement"; (e)  LING 555 (Introduction to Graduate Studies) was eliminated, with essential elements incorporated into other fall quarter courses (LING 550 (Intro to Linguistics) or LING 575 (Theories of Language Learning)).

B. Conference Presentations and Proseminars.

Every student receiving an M.A. in Linguistics must present his or her research either in a conference or in a departmental mini-conference.  This year no fewer than seven (29%) presented their work before professional audiences in national and regional conferences.

C.  Placement Outcomes as of June 1 (one week prior to graduation):

(a) Four of our twenty-four graduating M.A. students applied to Ph.D. programs in 2002, and all four were accepted.

(b) Eleven of eleven respondents (100%) said they already had found "a suitable position in Applied Linguistics or TESL/TEFL".

(c) Seventeen of eighteen respondents (95%) said they were "optimistic about being able to find suitable employment in TESL/TEFL in the future."

D.  How the data were obtained

1. All 24 graduating M.A. students were interviewed for 30-40 minutes each, and a one-page summary of each interview was submitted by the interviewers (faculty) and placed in the permanent records of  the Department.

2. Data from a departmental questionnaire was collected and interpreted; 20 of 24 were returned.

E.  Recommendations of the M.A. graduates

The data concerning the M.A. curriculum is presented below in the form of generalizations representing student opinions.  The original data was often quite specific with respect to individual professors and courses.  The data has already been studied by the faculty and discussed at a faculty Retreat held on June 5, 2002.

1. Keep the overall objectives and structure of the program intact.

Note:  Sixteen of twenty respondents (80%) answered “YES” to the question:  “Is your M.A. Program sufficiently demanding to justify the two years you spent here?”; also (80%) answered “NO” to the question:  “Is the program too demanding in terms of academic expectations?”  Finally, twenty of twenty (100%) answered “YES” to the question:  “Did you have enough opportunities to write critical and evaluative research papers?”

2. Keep the balance in the curriculum between theoretical and applied/practical courses.

(Note:  Exactly half (10 of 20) answered “NO” to the question:  "Are the linguistics courses in the TESL/TEFL track sufficiently relevant and appropriate?" but the written responses indicated that the problem lay not with the linguistics courses per se, but with the content of certain TESL/TEFL courses.  This interpretation is reinforced when 12 of 19 (%63) answered "YES" to the question:  "Are the TEFL/TESL and linguistics courses sequenced appropriately?"  This suggests it was not the curriculum at fault, but the way some necessary courses were implemented.  (A number who answered “NO” recommended that Testing and Semantics be taught earlier in the curriculum.)

3. Keep the exit requirements (proseminar paper), and implement them vigorously; do not substitute a comprehensive exam.

4. Continue emphasis on computer assisted language learning (CALL).

5. Continue the efforts to improve relationship with OPIE (Note:  we have added an Internship course for 2000-2001 which includes several opportunities for graduate students to work in OPIE projects for credit; and plans are to exchange OPIE and Linguistics faculty in OPIE classes and TESOL Methods courses.).  New courses requested were:  Reading, Writing, Language Laboratory, Sociolinguistics II, Psycholinguistics, Syntax II, Field Methods, Teaching Portfolio, ELI Program Administration.

6. More electives are needed.  Time should be made available for graduate students to take courses in other departments.  Specifically mentioned were:  Videos in the Classroom (ML), Public Speaking (INCO), Teaching Advanced Composition (English).

7. Improve some individual courses (such as Intro to Linguistics and TESL/TEFL Methods) by making them:

a)   more rigorous

b)   less devoted to busywork



c)   more focused on ESL and less on EFL

II.  Assessment of the Japanese Language Program
Students’ Achievement


The Japanese Program had a very successful year.  Following are some of the achievements that our students made this year.

The 4th Annual Japanese Speech Contest (March, 2002)

Finalists: 

Alex Baker, Jae-Hyung Chang,  Joanna Estep, 





Leslie Flemming, Justin Hanus, Aaron Rogers


Grand Prize:

Justin Hanus


Pronunciation Award:
Joanna Estep


1st Prize:

Jae-Hyung Chang


2nd Prize:

Joanna Estep

JET Program Assignments (May, 2002)


Andrew Pusateri
(Osaka)


Danielle Skinner
(Hiroshima)

JET Program Assignments (May, 2001)

Bradley Barnes
(Gifu)


Bradley York

(Fukushima)


Tracy Alan 




Paul Michalic 



Japan-related Job Placements (Spring, 2002)


Sylavain Colombani
(French Instructor, Tokyo)

Japan-related Job Placements (Spring, 2001)


Tyler Stratton

(Computer Company, Tokyo)


Mark Biesiada

(Nissan, Michigan)


Shane Cousins

(Japan Motorola, Tokyo)

Keio University Summer Japanese Program Placement (2002)

Justin Hanus

Keio University MBA Program Placement (Fall 2002)
Justin Hanus – acceptance pending

Graduate Program Placements (Fall, 2001)


Nikki Floyd

(U. of Massachussetts)
Saitama-Ohio Summer Internship (June, 2002)


Aaron Rogers

OU-Chubu Program Participants and Scholarships

* = received OU-Chubu Scholarship

3 Month Program

Name


Class Rank

Major

Alex Baker*

Senior


Computer Science

Katie Fulton*

Senior


Magazine Journalism

Jason Krzepina*
Freshman

undecided

Stacy Kunz*

Freshman

Graphic Design

Eve Manley*

Senior


Biology and Chemistry

6 Month Program

Jim Messerly*
Junior


Psychology

Christina Metcalf*
Junior


International Studies

12 Month Program

Leni Austin*

Sophomore

undecided



received AIEJ full tuition scholarship from the Japanese Ministry of Education


received Freeman Foundation scholarship

Adam Kraus

English


Senior

Hokuriku Summer Program Participants and Scholarships

Sean Riley, Junior, English Major

Ryan Zavislak, Senior,  Math and Computer Science Major

Course Assessment


The assessment of the Japanese Language Program was conducted with questionnaires to students enrolled in the four levels of language courses and in one culture course at the end of the Spring Quarter 2002.  

Language Courses (JAPN 11-113, 211-213, 311-313, 411-413)


37 responses were reviewed for this summary.  The general picture obtained from this survey is as follows:

· The language courses are perceived as very demanding but rewarding. In comparison to other OU courses they were taking at the same level (i.e., 100, 200, etc.) the majority of students ranked the workload of the Japanese courses either as “Very Heavy” or “Heavy” while the rest mostly answered it was “Average.”

· Asked whether they would recommend the course to their friends, all the students answered they would only if prospective Japanese students are highly motivated and have good study habits to handle demanding workloads. Many respondents stated that they had already recommended the program to their friends.


Some of the suggestions for improvement made by the respondents are: 

· 100 level:

· More culture in class like Japanese music, games, etc.

· Abetter system to learn Kanji

· 200 level:

· More opportunities to converse with native speakers in class

· 300 level:

· A different textbook

· Provide audio materials that accompany the textbook

· A better system to improve Kanji writing and reading

· 400 level:

· A course focused on speaking & listening, and one on viewing TV and movies 

III.  Assessment of the Chinese Language Program

Part I.  Outcomes.

I. Program

1. The Professor redesigned the curriculum.  The students expressed their satisfaction with the TA for the first time, although some still were critical of the TA.

2. Six students are going to China in summer 2002:  three to Peking University for language courses (one obtained substantial scholarships); and three are joining the OU Business Program

3. One student came back from Beijing last Fall after a full year's study at Peking University.  This student is graduating and has been admitted into the Chinese Studies graduate program at Johns Hopkins’ Nanjing Center.

3. One student has been admitted into a law school with good scholarship.  His Chinese helped him obtain admittance.

5. Enrollments in first year classes for 2001-2002 were low compared to previous years, although the retention rate through winter and spring quarters continues to improve.

Part II.  Data 


This part summarizes assessment of the Chinese Language Program from all three levels of Chinese language classes (Chin 111-113, Chin 211-213, and Chin 311-313) in the year 2001-02.  A total of 37 students responded to the questionnaires.

· All except five students indicated they were generally satisfied with the courses.  Of the five who did not say yes, one left the item blank, one said ‘yes or no’, and two said they were not satisfied because they were too busy with not enough time (to study).

· The course load for the Chinese language courses, compared to other OU courses taken at the same levels, is generally considered difficult (16) or as difficult (16). Only three (3) students indicated the course load was light (2 from the 1st year, and 1 from the 3rd year).

· The majority of students from have positive responses to the curricula.  Students indicated that the assignments for the courses are well planned so that if one keeps up with all the assignments, one can learn the language well.

· Concerning the specific activities of the curricular, 84% of the responses indicated that they helped the students to study Chinese, 12% indicated some of the activities did not help them much, and the rest did not give responses. 
· When asked whether the students would recommend the course to other OU students, the answer overwhelmingly indicates that they would (some indicated they had already done so to students in, e.g., business, political science, fine arts and international students), but only to those students who are:

a. interested in the language and culture, at least ready to be exposed to different cultures, not those who are ‘unintelligent,’ who only need another course to fulfill some basic requirements or those who are looking for an easy A;

b. highly motivated with good discipline, hard working and care about learning because it takes a lot of time and effort to do well in these classes, and because ‘it is rewarding if you are ready to make the effort.’
· Some indicated they would not recommend the program to others, again for the following two reasons:

a. too much work;

b. no way to have it as a major or minor, so it is not worth the time and effort to take the classes.
· When asked if they had intended to continue studying Chinese, the majority said yes.  Those who indicated no were mostly either graduating or moving to another university (e.g., one 1st year student is transferring to OSU to further his study in Chinese philosophy).

· There are some suggestions for course improvement.

A. General recommendations for improvements include:

a. add more cultural content to the course;

b. practice more character-writing;
c. improve the quality of the TAs (only a few commented on this)
d. improve the quality of the audio tapes – the only general, negative comment!

B.  Specific comments from each level
a. 100 level: All the assignments are considered extremely helpful for the learning of the language. More specific comments include (each from one student):

· add some games with Chinese language
· (from several students) Good job, don’t change. The program is very well put together. It is good enough.  Keep up the good work.
b. 200 level: All the assignments are considered helpful for the learning of the language.  More specific comments include (each from one student):
· let more people know about Chinese class
· Watching the movie helps their understanding of the materials

· More multimedia 

· Watch TV and hear more real Chinese conversations.

· More review of old patterns.

· It’s a great program.  I would suggest shorter homework assignments.

· This Chinese language program is so good.  I couldn’t imagine two years ago I could speak this much with only two years of study.  My friend took Chinese for 2 years in a Japanese college and she speaks a lot worse.
· Tell students to get the ‘white’ dictionary (came out recently).  It is much better than the ‘red’ one. 
· The workload takes me so long to complete.  I often don’t have time for it, and it is the easiest to blow off because we have homework every night.

c. 300 level: All assignments were welcome.  The only suggestion is to make the course more organized day by day.  Other comments include:

· keep the class size small

· Be more strict -- American students need more discipline.

· Add a fourth year!

· Expand, and advertise to get more support from the university.

Serious concern of the program this year: Enrollment is low compared to previous years in the first year classes, although the retention rate continues to improve.

· There are a few negative responses to this question, for the following two reasons:

c. too much work;

d. no way to have it as a major or minor, so it is not worth the time and effort to take the classes.

· The majority of students from both levels have positive responses to the curricula.  Students indicated that the assignments for the courses are well planned so that if one keeps up with all the assignments, one can learn the language well.

· There are some suggestions for course improvement.

A. General recommendations for improvements include:

e. add more cultural content to the course;

f. practice more character-writing;

g. improve the quality of the audio tapes – the only general, negative comment!

B. Specific comments from each level

a. 100 level: All the assignments are considered extremely helpful for the learning of the language, except the video, which actually takes only about 5-10 minutes each week. More specific comments include (each from one student):

· more detailed introduction to multi-character words

· American students are disadvantaged with no prior knowledge to the 

· language (than Japanese students?)

· help students find computer software to learn Chinese

· introduce and encourage conversation partners with native Chinese 

· speakers

· A c.d. to accompany the book

· Fund the department to expand the program

· have more conversations/interactions when possible

· Good job, don’t change

b. 200 level: All the assignments are considered helpful for the learning of the language.  The only item that needs improvement is again the video.  More specific comments include (each from one student):

· move Friday classes to Wednesday.

· let more people know about Chinese class

· practice listening and tone pronunciation

· improve the outdoor activities

