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The School of Interpersonal Communication expects undergraduates to develop professionalism as oral and written communicators, conscious competence in dyadic and group communication, and skill at information gathering and critical thinking. We expect our graduate students to excel in these areas and to make original contributions to scholarly knowledge or to organizations in which such knowledge is applied. See Appendix A for our list of Core Undergraduate Competencies, developed by the School’s Assessment Committee in response to concerns raised during the 1996 assessment report. The faculty adopted the competencies list in the spring of 1997.

This assessment report describes projects for 2001-02 by the standing Assessment Committee, two tenured and one tenure-track faculty members, which sets the School’s assessment agenda.full faculty contributed to the assessment report by (1) consulting with the Committee on changes to the student evaluation of teaching instrument, (2) consulting with the Committee on interpretation of alumni replies to the Institutional Research and recommended actions in response to that data, questionnaire, (3) allowing access to classes for data gathering; (4)  planning new graduate student review procedures, and (5) implementing changes in the undergraduate and graduate curricula prompted by past assessment efforts.  The continuous, inclusive, and thoughtful assessment process in the School of Interpersonal Communication reflects our faculty’s  commitment to excellence in teaching, research, and academic service.  

1.  Overview of outcome assessment procedures
The assessment process in the School of Interpersonal Communication  includes informal and formal evaluation of student learning and programmatic effectiveness.   Students, faculty, and alumni all participate in the process, with students serving as both researchers and subjects. two groups of student researchers have developed qualitative and quantitative data.  Undergraduate research assistants to the School’s Assessment Committee generated and  analyzed data from surveys of InCo students in a senior level capstone course; undergraduates in a theory course tested and evaluated the School’s revised survey instrument for student evaluation of teaching.  Assessment Committee members developed this instrument in consultation with the full faculty.  The faculty as a whole discussed the significance of data collected from undergraduate alumni by the Office of Institutional Research,.and identified desired changes in the department-specific questions to be asked on that instrument.  As subjects, students have participated in survey research and as beta testers of the new student evaluation of teaching form.   Participation in assessment has increased students’ understanding that their learning is important  to us. Students recognize that the faculty are dedicated to helping them succeed, that they are acquiring the skills we say we are teaching them, and that faculty adjust the program in response to perceived student needs.

The following instruments provided formal measures of programmatic effectiveness in 2001-02:


 Undergraduate Competency Senior Survey


 Students’ External Awards and Honors


 Student Course Evaluations 


 1996-2000 Career and Further Education Study (Office of Institutional Research


 Enrollment data


 Graduate application, completion, and employment data


 Graduate scholarship data (publication and conference presentations)

Curricular revisions in progress at both the undergraduate and graduate levels made assessment of current curricula moot this year.  

2.  Synopsis of outcomes

 Liberal-arts and pre-professional components of undergraduate program need clarification

As identified in our mission statement, InCo offers undergraduates a liberal arts program that seeks to develop skills and knowledge that have application to organizational, legal, and political communication as well as to careers in human services.   Students’ interest in future employment and our own desire to meet students’ needs have tended to highlight pre-professional opportunities associated with our major.  This emphasis may give students false expectations of specific career preparation in course work and detailed career counseling in advising, of the sort common in journalism or business schools.  That such erroneous expectations occur are evidenced by reports from alumni who say that they loved their InCo course work but didn’t find close correlation between it and their job requirements.  Since most students become InCo majors after admission to Ohio University, typically after experiencing one or more of our courses, the faculty has determined that students need more information about the major before they enter the School and more guidance toward extracurricular career resources provided by the School.  


 InCo lacks sufficient Group I faculty 


InCo courses are in tremendous undergraduate demand from our own majors and students in other programs, notably the College of Business.  Close-outs of majors from required courses are routine.  Faculty average 49 advisees each.  The most recent compendium data (2001) identify our sudent-faculty ratio as approximately 27.6 to 1, a ratio substantially higher than the university total average of 20.4 to 1.


 Our undergraduate program enables students to acquire nearly all Core Competencies

Our survey of graduating undergraduates indicates that in all tracks have mastered, or achieved substantial skill, in all Core Competencies, with one exception: at least half our graduates consider themselves unable to speak effectively to both native and second-language speaking audiences.  Students need more familiarity, experience, and skill in communicating with diverse audiences.


Surveys by the Office of Institutional Research show that 78-83% of recent graduates of our undergraduate program rank their education extremely or very effective in developing oral communication skills; 54-63% rank critical thinking skills at the same level.  


 InCo students are engaged in learning and research

InCo students involved in Lambda Pi Eta (honorary society) & Honors Tutorial College presented competitively-chosen papers at the National Communication Association conference in Atlanta (Nov., 2001).


National Communication Assn. Student Club members traveled to the NCA meeting in Atlanta to attend sessions and explore opportunities for graduate education.


 Awards by external evaluators demonstrate effectiveness of our undergraduate programs

+ “Outstanding Student Organization of Ohio:  Ohio U National Communication Association Student Club:  (Speech Communication Assn.of Ohio, 2001)


+Forensics State Champion:  (2002)


+8th ranked forensics program in U.S. (National Forensics Association, 2002)


+Forensics Coach of the Year:  Jerry L. Miller (SCAO, 2002)


+National Speaker’s Award Scholarship ($4000):  Erin Gallagher (InCo)


 InCo graduate students are competent, highly respected researchers

Not  counting papers accepted in 2001-02 for forthcoming publication or presentation, graduate students were extremely active as scholars: 


+7 publications in regional and national journals


+26 paper presentations at regional and national conventions


+4 editor or guest-editor positions


+2 national awards

 (See Appendix B , School of Interpersonal Communication, Scholarly Accomplishments, Graduate Students, 2001-02.)


 Ph.D. students do not complete our Ph.D. program in three years

Average time to Ph.D. completion is 4 years, suggesting that three years of support is insufficient. (See Appendix C, Time to Completion of M.A. and Ph.D. Degrees)

3.  Summary of changes to procedures and/or curriculum

 Revised undergraduate curriculum; new diversity course & faculty to support it

In 2000-01, under the leadership of the School’s Curriculum Committee, the faculty applied these goals to a revised undergraduate curriculum.  Based on extensive research in our field and results from previous assessment activities, the new curriculum (1) distinguishes courses with a theoretical focus from those with an applied orientation in order to emphasize theory and critical thinking, (2) incorporates a much-requested advanced course in presentation, and (3) provides capstone experiences for students in all concentrations (“tracks”) within the major rather than for organizational communication alone.  
Responding to students’ requests for additional guidance through required course work, the new curriculum increases requirements both for the major and for electives, including a 20-hour requirement in language and technology.  (See Appendix D, Revised Undergraduate Curriculum--Fall 2003.)


Faculty worked in small groups to develop new course proposals as needed.  Among the new major requirements is Communication and Cultural Difference, for whose staffing INCO received an award under the New Faculty Initiative program.  Beginning in Fall, 2003, this course and the more generalized internationalization of our undergraduate curriculum should increase the number of allow students who can “speak effectively to both native and second-language speaking audiences,” a core INCO competency that fewer than half our sampled seniors this year claimed that they could accomplish independently.


 Research into the new curriculum included analysis of syllabi from hundreds of InCo sections taught by full-time faculty, adjunct faculty, and teaching associates, and research into undergraduate courses and programs in communication departments across the nation.  Our new program aims to reinforce our discipline’s core commitment to the study of communication in relationships, organizations, and culture while updating course offerings to reflect growing knowledge about communication in its cultural contexts and expanding opportunities in health communication.  The new curriculum (including new course proposals) has been submitted to the University Curriculum Council for review, and is expected to go into effect in Fall, 2003.  See Appendix D for a summary of changes to the undergraduate major. 


 Additional faculty

Our achievement of  new curricular and advising goals will be enhanced, and our close-out problems relieve, by the arrival in Fall, 2002, of three new faculty. These assistant professors have particular expertise in organizational communication, instructional communication, and communication & culture.  We continue to be understaffed for the number of students we serve, however, and will search for additional faculty in 2002-03, including a distinguished professor for an endowed professorship.  


 New, more focused graduate program

Goals for the graduate program in 2001-02 centered on revising our graduate curriculum in accordance not only with research and employment trends in the field, but also with Ohio University’s presidential mission for distinctive, highly focused, research-oriented graduate programs.  After a year of analysis and discussion, the faculty determined to combine the M.A. and Ph.D. into a unified, 4-year program with only three concentrations (reduced from the current five), whose working titles are  (1) Rhetoric and Public Culture, (2) Relational & Organizational Communication, and (3) Health Communication.  A more limited M.A. program is under consideration at the same time.


 Clarify combination of liberal arts academics and career preparation opportunities

To ensure that students are not surprised by our major’s combination of theoretical course work and practical opportunities, new admission procedures will be instituted for Ohio University students transferring to InCo from other programs.  Beginning in Fall, 2002, prospective majors must attend a pre-application  orientation session that clarifies the goals and requirements of the major in order to receive an application for admission   Such orientation sessions will be offered by InCo’s Director of Undergraduate Studies at least twice each year. 


In addition, during their regular quarterly meetings with advisees, faculty will direct students to the InCo organizations providing career exploration and development, such as the National Communication Association Student Club,. and reinforce the School’s commitment to a pre-professional, liberal arts program in communication studies.  


Our plans to change the School’s name to School of Communication Studies may also help students gain a perspective on the unique balance we offer between professional and liberal learning.


 New Student Course Evaluation form  

Developed by the School’s Assessment Committee in consultation with the full faculty and tested by undergraduate students, this instrument incorporates not only the six items recommended by the Provost’s Task Force on Evaluation of Learning and Teaching but also new, InCo-specific questions designed to elicit information on learning outcomes identified as Core Competencies.  

4.  Changes in assessment goals or objectives as a result of assessment

 New procedures for evaluating graduate students

In 2002-03, the School will adopt a new faculty-wide procedure for evaluating graduate students’ progress in 2002-03, to integrate annual evaluation of students’ course work, teaching,  research, and professional development  into the School’s programmatic assessment. 


 Revision of Comprehensive Examinations

A faculty committee will be constituted in 2002-03 to examine comprehensive M.A. and Ph.D. examinations to determine (a) the effectiveness and appropriateness of the current examination procedures and (b) how comprehensive exams can be incorporated usefully into the programmatic assessment process.  


 Revision of Institutional Research questionnaire

To get more fully at the liberal arts tradition of our program, we will ask the Office of Institutional Research to incorporate into the questionnaire item “How effective was the School of Interpersonal Communication in the following areas?” categories drawn on the liberal arts tradition (“exploring interesting or important ideas”) and our emphasis on relationships (developing satisfying personal and professional relationships).  We hope that these will reinforce understanding among alumni of the broad goals of the undergraduate program in our School. 


 External Assessment by Advisory Board

During the mid 1990s, an Advisory Board of alumni and other constituencies demonstrated potential as a vehicle for external assessment.  In 2002-03, the Director of the School will appoint a faculty committee to consider how InCo might re-establish an Advisory Board, including such questions as the criteria for appointment to the board, its mandate, operation, etc.


  
 Informal Assessment

Whereas our formal assessment process focuses on the 600 students enrolled as InCo majors and 75 graduate students, our informal assessment includes over 6,000 students that InCo serves each year, including approximately 100 students who elect an InCo minor. Actual enrollment is closer to 7,800 during the academic year and an additional 458 enrolled during the summer, including repeat enrollment by students. The popularity of InCo courses among students and faculty in other programs testifies to the skills and content that InCo provides. In addition to the 900 students who choose InCo 101 to meet their Tier II requirement each year, some 2,500 non-majors enroll annually in InCo 103, Public Speaking--some of them required to enroll by their own major programs. InCo's courses in communication theory, persuasion, and organizational communication are required for majors in Communication Systems Management. The College of Business has communication requirements for all majors.  The enrollment of students from across the university--sometimes, alas, to the exclusion of our own majors from classes--assures us that our courses have value unique to InCo, value that extends beyond the major.

 
Constituencies outside Athens also provide informal assessment of our programs. At the regional level, InCo has received requests from the Zanesville and Chillicothe campuses to offer M.A. programs for their students, all of them working professionals. International recognition comes from requests for InCo to design programs and teach at universities abroad: in Hong Kong (B.S. in Organizational Communication at Hong Kong Baptist), and in Bangkok, Thailand (joint Ph.D. in interpersonal communication at Bangkok University, the first such Ph.D. program in Asia, now entering its eighth year).  These informal means of assessment highlight areas of programmatic distinction and reflect InCo’s continued commitment to excellence.
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