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The School of Human and Consumer Sciences’ mission is, through the integration of theory, research, and practice, to promote the quest for improvement of quality of life and the human condition.  Programs in the School emphasize the relationships of the needs of individuals and families across the life span.  Six specific programs within the School, dietetics and nutrition with science, early childhood education, family studies, food service management, interior architecture, and retail merchandising, offer curricula leading to a specialized major.  One additional major, family and consumer sciences education, is a general program with an education emphasis and requires course work across the other programs.  

Faculty, students, and advisory board members have established the following School-wide outcome objectives for student learning:

· Students will develop a knowledge base and the ability to acquire information in human and consumer sciences and in the specific program areas.

· Students will demonstrate the ability to communicate effectively using oral, written, and/or graphic and other technological methods, including the internet.

· Students will synthesize creative and conceptual solutions to problems utilizing the knowledge base acquired in human and consumer sciences and specific program areas.

· Students will develop professional attitudes and behaviors including the attitude of lifelong learning and advocacy for both the profession and clients.

· Students will develop an ability to evaluate programs and client needs and progress and demonstrate an evaluative attitude toward their experiences both classroom and experiential.

· In addition, graduate students will demonstrate advanced analytical skills and knowledge needed for diagnostic, administrative, or research endeavors.

1. An overview of outcome assessment procedures for the School of Human and Consumer Sciences.

Each of the specialized program areas generates its own assessment procedure.  The five external assessment measurements listed below are used as appropriate by the specific program areas.

Accreditations


Accreditations are sought, and have been obtained from the American Association of Family and Consumer Sciences (School-wide, 1998 for 10 years), the American Dietetic Association (ADA) Didactic Program Accreditation (dietetics, 10-year cycle), and the Foundation for Interior Design Education and Research (interior design 2000 for 6 years).  The most recent FIDER site visit for 2000 occurred in October with positive results.  In addition, the early childhood education program participates in the NCATE accreditation with the College of Education.  The NCATE review site visit also occurred in October 2000.  Ohio University education programs also received continued accreditation.


Feedback from these accreditations has provided guidance for curricular modifications and School and programmatic goals, and student advising.  Due in part to accreditation feedback, and also in response to industry/professional trends, the interior design program/major has introduced a redesigned curriculum and changed its name to “interior architecture.”  Receipt of accredited status has also reinforced that our programs offer appropriate standards for student learning as recognized by experts in the respective disciplines.

Advisory Boards


Advisory boards for the specialized undergraduate program areas meet each spring quarter.  In spring 2002, advisory boards met for all programs.  In addition, the interior architecture advisory board met in September 2001. The theme for the 2001 advisory board meeting was “moving forward” – with topics discussed that addressed the optimum use of the new facilities that Human and Consumer Sciences programs were preparing to occupy in Grover Center.  The meeting in Spring 2002 focused on program curricula and opportunities for students in the School to network with and learn from advisory board members. As practitioners in the professions of the specialized areas, their recommendations were based on knowledge of current practices.  These recommendations were used to validate the appropriateness of some curricular offerings, and suggestions will be implemented to improve curriculum where needed.  The areas of interior architecture, family studies, and food service management have recently identified significant curriculum modifications.

Alumni Questionnaires


The alumni surveys distributed by the Office of Institutional Research are analyzed to identify strengths and weaknesses of specific programs.  Survey results from 1999-2000 graduates of the School of Human and Consumer Sciences were used to update our assessment process this year.

Field Experience/Internship/Student Teaching Site Supervisor Evaluations


Each major program in the School requires an experiential learning component.  Evaluations are received from site supervisors that are used to assess overall student competence in specified skill and behavior areas.

Qualifying Exams


Qualifying exams are administered to dietetics students (for the American Dietetics Association) and early childhood education students (National Teachers Exam).  

Student performance on these exams provides insight into the professional preparation offered by the major programs.

Faculty in the School of Human and Consumer Sciences also use internal methods of assessment.  These include:

Course Assessment


Course grades are a means of assessing student learning.  Many preparatory and advanced courses in the School require a “C” or better to progress and to contribute toward graduation.  Faculty evaluation of course projects, exams, and assignments can produce information regarding student progress in oral/written/graphic communication, problem solving abilities, and student’s knowledge base in the specific program area.  Through integration of professional development curricula in targeted courses, students are provided an opportunity to evaluate their progress in their majors and evaluate programs.  (Program evaluation also occurs through the student evaluation of teaching process – course evaluations).

Student Portfolios


Faculty have developed written guidelines for portfolio development and evaluation for each program area.  Benchmarks for portfolio development and review have been determined based on faculty and advisory board member expertise.

Student Retention and Number of Student in Majors


The School monitors the enrollment and retention of first year students as a means to assess its promotional strategies and the level of initial interest in specified disciplines. Overall, the School achieves retention of 87% of its first year students.  This percentage is slightly below the 5-year average of 88% from 1995-2000.  The School also carefully monitors enrollment trends – an initiative strongly supported by the most recent AAFCS accreditation team – because students tend to select majors in the School in their second and even third years of study at Ohio University.

2. A synopsis of the quality of outcomes for students in the School of Human and Consumer Sciences.

Dietetics and Food Science and Food Service Management

Qualifying Exams


In 2001-02, 13 students sat for the registration examination for the first time.  One hundred percent of those students passed the examination.  Ohio University students’ scores exceeded the national averages.  Over the last five years, we have had 59 students take the examination for the first time.  Of those, 58 have passed on the first time (98%).

Student Retention and Number of Student in Majors


In 2001-02, 70 students were enrolled in the dietetics and nutrition with science majors.  This number reflects a drop in enrollment of only 6.7% this past year.  With a drop of over 40% in the past five years, this current enrollment trend seems to be changing.  Enrollment applications and admissions to the program in Summer 2002 continue the trend established last year of increasing.  We are engaged in a targeting strategic effort to recruit pre-medical students.  In the area of Food Service Management, 32 students are currently enrolled.  We expect this number to increase as the program develops to be renamed “Hospitality Management” with an expanded emphasis on hotel and tourism opportunities, and with the visibility of the program through our student laboratory site, the Atrium Café.

Graduate Programs

The area of graduate study in food and nutrition is a concern to the School.  This year we have begun a strategic plan to enhance the level of graduate study that we offer.  We have supported an average of one graduate student per year in a graduate assistantship, and the total number of graduate students is less than five in a given quarter.  Next year, we have a grant that will support one student in addition to our usual assistantship.  Faculty are engaged in redesigning the curriculum and will begin more active recruitment in the next year.

Field Experience and Site Supervisor Evaluations


In the area of Food Service Management, students are evaluated by site supervisors on 11 criteria, on a scale of 1(poor) to 5 (excellent).  Overall, the average score was 4.46.

Early Childhood Education

Student Teaching Site Supervisor Evaluations—During the period between Fall 2000 and Summer 2001, 39 students completed their pre-primary student teaching. Student teachers are evaluated both by cooperating classroom teachers and site supervisors.  Cooperating teachers evaluate student teachers biweekly, while the site supervisor evaluates the candidate between one and three times during their experience.  The following areas are evaluated both qualitatively and quantitatively: personal qualities, planning and direction, interactions with children, working with staff and others, and interactions with parents.  In August 2002, a meeting is planned in which the early childhood faculty will discuss and revise these assessment procedures as appropriate.

NCATE Assessment—An Assessment Task Force (ATF) has been formed with representation from the College of Health and Human Services and the College of Education with a goal of revising the assessment procedures currently in use for Early Childhood Education majors.  Due to new standards set in place by NCATE, it is necessary to develop a new system to measure students’ demonstrated knowledge, skills, and dispositions important for those teaching young children.  Currently, the ATF is working together to define and familiarize themselves with the knowledge, skills, and dispositions deemed important by NCATE and is exploring a variety of possible assessment procedures.  
Qualifying Exams  - In the jointly housed program, the College of Education monitors the Early Childhood Education teaching licenses.

Student Portfolios – Students develop their assessment portfolios in the HCCF 170 course.  The current plan calls for a mid-level assessment prior to admission to advanced standing and a final assessment prior to graduation and licensing.  The evaluation process of the student portfolios is currently being revisited.

Student Retention and Number of Student in Majors – In 2001-02, a total of 158 students had declared majors in either early childhood education (the “new” major that is jointly housed in the School of Human and Consumer Sciences and the College of Education). This is a decline in enrollment of 42%.  The early childhood major continues to grow at Ohio University, however.  The students are more predominantly housed in the College of Education.  Currently, we are engaged in a process to identify one single early childhood major (with one major code) at Ohio University.

Family Studies

Portfolios
Beginning in HCCF 299, the topic of portfolios is introduced early on in the quarter. HCCF 299 typically consists of sophomore and junior Family Studies majors, and is often the first course they take in the Family Studies curriculum. It is a course that deals with issues of professionalism (resume writing, public speaking, portfolio building, et….), as well as one that introduces students to the Family Studies/Human Services profession. A handout is provided to students to begin them thinking about their portfolio. 

During the senior seminar, HCCF 400, they will be required to complete and present their portfolio. Completion of their portfolio (knowing it will continue to be a work in progress) is a requirement before they can begin their internship (HCCF 499). Throughout the quarter, Family Studies alumni and current seniors come in to share their journeys with this major, their practicum and internship experiences. All returning alumni and seniors asked to bring a copy of their portfolio to share with the students (whether they are speaking to 299 and/or 400). Students have a chance to see what portfolios look like, hear how they are used, and hear about various ways they can be organized. One day is set aside in 299 and 400 to talk about the use of portfolios, how they can/should be used, and tips for beginning to put them together. They also hear how the final assignment will look once they are presenting them in HCCF 400, the senior seminar.

In being more intentional about portfolio review on-going, portfolio development will be discussed by all Family Studies faculty and adjunct instructors. Also, during advising, discussions of portfolio development is being integrated. During 399, the Junior Practicum, on-going discussions about portfolio development will continue to be integrated during the small group processing that occurs throughout the 399 course. During the Spring 2002 399 class, seniors spoke in the class, shared their portfolios, and discussed with the Family Studies juniors how these seniors have been using their portfolios in their internship searches, shared tips, and answered questions. 

Beginning Spring 2002, portfolio review has become a part of the internship requirements. At some point during a student’s internship, they must sit down and take their supervisor through their portfolio. The student fills out a self-evaluation, and the supervisor fills out an evaluation, with any suggestions, comments, feedback for their intern. In collecting these from our interns and their supervisors, we hope to receive on-going critical feedback from the profession on what our students can be doing to better strengthen their portfolio, and their overall academic and practicum experiences while a Family Studies student.

Changes in Curriculum
In keeping up with changes in Family Studies curriculum across the United States, Family Studies faculty reviewed programs similar to ours, as well as those Family Studies programs seen as stellar ones. Through this review, through our own observations from national conference travel and experiencing our program during a three-year cycle, and through feedback from alumni, the following changes were made, based on future recommendations mentioned in last year’s assessment:

· We received approval from the curriculum committee to increase the credit number from 3 to 4 for all series courses (HCCF A-F), thereby giving instructors of these courses more time to go in-depth with the course material. The 4 credits will begin in the Fall of 2002.

· We received approval from the curriculum committee to delete courses that are no longer necessary/outdated (such as HCCF 452, Disabled Homemaker) or can be integrated into other courses (HCCF 462D, One Parent Family, integrated into HCCF 462A, Pluralistic Lifestyles). These changes will take place as of Fall 2002.

· We received approval from the curriculum committee to change the names of courses so they more realistically reflect the course content. Some changes were incorporated for the 2001-2002 academic year, and others will be changed for the 2002-2003 academic year. These include:

· HCCF 371, from “Family Development” to “Individual and Family Development” (life span focus).

· HCCF 462A, from “Pluralistic Lifestyles” to “Diversity of Families”

· HCCF 299, “Sophomore Practicum” to “Introduction to Family Studies and Professional Assessment”

Feedback from Alumni/Advisory Board
As Family Studies alumni and Family Studies Advisory Board have continued to remain in connection with our program, we have gathered recommendations from them on-going. The following recommendations have been put into place:

1.  Continuing to look at ever changing professional issues in the field and incorporating these issues into the curriculum.

2.  Feedback on curriculum changes.

Each spring, the Advisory Board speaks to the 399 Junior Practicum course. This has continued to be a valuable source of assessing where we are at with our entire program. Beginning in the Fall of 2002, we hope to bring these individuals back to our campus. Along with human service agency professionals in the Greater Athens Community, we want to have an organized “round table”, which will give the 3 Family Studies faculty a chance to hear current trends in the field, feedback on our program, and share with them our student successes and challenges. We hope after implementing this in the Fall of 2002, it will then become a yearly tradition.

HCCF 499, Family Studies Field Experience Special Project

One future issues addressed in last year’s assessment report included the addition of a special project into the HCCF 499, Internship experience. This has continued to be a great success for our Family Studies program, as each intern gets a chance to leave behind a “legacy”, one that meets the needs of their agency. We have continued to include evaluations from both the student and the agency supervisor on the process of the special project, and on the outcome. Special projects from 2001-2002 academic year included: 

1. Markelle Springsteen, Child Life Specialist Intern at St. John’s Children’s Hospital, Springfield, Illinois. Markelle worked with the Emergency Department at the hospital to incorporate Child Life on a regular basis. The ER had recently been remodeled and was not quite “kid friendly” so Markelle made coping kits for the nurse’s stations, educated the staff on how to use these kits, and came up with activities for staff to use in the waiting room for adolescents. 

2. Brooke Malkovsky, Lehigh County Youth Advocate Programs, Allentown, Pennsylvania. Brooke created and painted a mural at the center, and she involved the kids and their parents in the design, drawing and painting of the mural. Brooke also worked with local media (newspapers, TV stations) in getting the final project in the news.

3. Kim Bostleman, Columbus Literacy Council, Columbus, OH. Kim was put in charge of organizing Family Literacy Day, the family kickoff event for the new Family Literacy Program the agency was implementing. She promoted the event, created agendas and flyers, and saw the program through.

4. Tim Piatt, Buckeye Hills, Marietta, Ohio. Tim completed a needs assessment survey of all senior care centers across the eight counties Buckeye Hills' serves. He analyzed the results, and created a report for agency staff of those results.

5. Becky Warner, Make-A-Wish Foundation, Columbus, OH. Becky planned and implemented a party for all of the Make-A-Wish families, and this included: setting the date & time, finding a location & reserving it, planning the theme & decorations, selecting the menu, soliciting for in-kind donations, planning & implementing the games & activities for the families. 

6. LeeAnn Martin, SEPTA, Nelsonville, OH. LeeAnn created and implemented a parenting workshop for inmates of SEPTA. This was a weekly workshop, and LeeAnn created the agenda for each session, and taught the sessions. LeeAnn also created a binder describing the program, each agenda, and outlines of sessions so someone can pick it up where LeeAnn left off.

7. Tara Ross, Trinity Place, Asheville, North Carolina. Tara created a cookbook for each Cornerstone girl (a transitional living program for girls ages 16-19 who cannot live in their homes) to take with them when they left the program. Each girl in the program, as well as agency staff, submitted recipes. 

8. Adrienne Vogel, The Cradle, Evanston, ILL. Adrienne created an adoption training manual for new employees. This was a step in having this agency receive accreditation. 

9. Margaret Sterling, Medical Central Home Health & Hospice, Mansfield, OH. Margaret created a caregiving handout for the agency on information on caregiver stress, caregiver issues. Some of the information from the manual will be given to clients at initial intakes. 

10. Robyn Guerity, St. Elizabeth Medical Center, Covington, KY. Robyn wanted to improve the conditions of the Family Lounge on the Hospice Unit and make it more children friendly. Given a budget, she ordered new furniture, books, and child activities to fill the lounge with, and painted the walls with bright colors. 

Student Assessment Process
HCCF 399: During the practicum placement in which students spend 75 hours spring quarter of their junior year in a local agency, and end of the quarter assessment is done by both the student and the agency supervisor (attached).

HCCF 399 is offered every spring quarter. We are currently assessing the 399 evaluations from the past quarter (2002). 

HCCF 499: During the 400 hour internship done after completion of all or most of a student’s course work, a mid-term and final evaluation is completed by the student and the agency supervisor (attached).

The most recent group of 2002 evaluations not included in last year’s assessment reports are currently being evaluated. 

Future Assessment Plans
The following steps are continuing to be taken to further asses our Family Studies program and our students:

· Collection of post BA certifications from Family Studies alumni

· Creation of a HCCF 499 database, tracking all sites, supervisors, and potential sites for use by current HCCF students. This has been added to the Family Studies web page.

· Creation of a web page for 499 that tracks where alumni are being placed in jobs, invites comments from alumni, supervisors of our interns, et…. The idea is to make information readily available for current students on where alumni are ending up in the field and create a network for them. We are currently working on this interactive piece of the 499 compomenet of the Family Studies web site.

· Track on-going supervisor and self-evaluations from HCCF 399 and 499.

· Utilize Advisor Board more often.

· Survey practicum and internship sites on-going for issues in the profession that need to be addressed in our curriculum. These sites are an amazing source of information for Family Studies faculty and students, and they need to be “tapped” much more in the future. 

Student Enrollment and Retention

In 2001-02, 136 students were enrolled in the family studies major.  This number has been increasing in the past several years, and is beginning to strain the resources we have available for the program.

Interior Architecture 

Accreditations – Interior Design is accredited by the Foundation for Interior Design Education and Research (FIDER).

Alumni Questionnaires – With an n of 10 in the 1999-2000 alumni questionnaire, all but one respondent (90%) were employed in the field since graduation.  Of these graduates, half were members of the Interior Design Association (up from 43% 2 years ago but down from 75% last year) and one was a member of the American Society for Interior Designers. Most planned to sit for the NCIDQ (National Council for Interior Design Qualification) exam in the near future. (Graduates of accredited programs must practice interior design for 2 years before sitting for the exam). 

Student Portfolios – An initial portfolio review is completed at the conclusion of a student’s sophomore year to determine whether or not s/he may enter the professional studio sequence of interior design courses. There is an approximately 80% pass rate for the portfolio review.

Student Retention and Number of Student in Majors – In 2002-02, 119 Ohio University students had declared interior architecture as their major.  This is up one student from last year.  The quality of the faculty and the employment market in this field both contribute to the increase in majors.  Data for fall 2001 are not yet available.
Retail Merchandising

Alumni Questionnaire: The 1999-2000 alumni questionnaire indicates 89% of graduates were employed after graduation.  This is consistent with those of the previous years.  Consistency is also shown between the graduates’ and the faculty’s perceptions of the importance of area skills.  However, there are some areas that the students felt they needed more preparation, such as employing quantitative skills, utilizing negotiation skills, understanding financial market activity, planning merchandise in general, understanding sourcing issues, supervising employees, performing inventory control, understanding market segmentation, developing/maintaining customer relations, pursuing professional development, understanding organizational behavior, employing principles of visual merchandising, and applying promotional strategies.  The program had addressed some of the above concerns in the past 2 years, e.g., negotiation skills and quantitative skills are enhanced in HCRM 437, applying principles of visual merchandising and promotion strategies are strengthened in HCRM 383, 150 and 423; understanding sourcing issues are addressed in HCRM 407.  The faculty of the program will continue to address those concerns, e.g., purchase of a sourcing software was proposed to enhance students’ understanding of sourcing issues, cooperation with other program (such as Interior Architecture) was brainstormed to enhance the visual merchandising skills, etc. 


Due to the low response rate of this survey, a proposal was discussed to redesign a survey and implemented by the program instead by the Office of Institute Research.  And advisory board members’ comments will be incorporated into the redesign of the questionnaire. 

Internship Site Supervisor Evaluations:  An evaluation instrument is completed by site supervisors after the completion of a 10-week, 400 hour, senior-level internship.  In 2002, during fall, winter, and spring quarters, 12 evaluations were collected.  Sixty seven students will complete internship in the summer.  Scores in each of the 17 areas that student evaluations are sought improved from 2001 to 2002.  A concerted effort has been made by faculty to better prepare students for internships and to advise them as to appropriate times in their curricula to participate in internships. We think improvements in evaluations are related to this.

 Student Portfolios: Student assessment portfolios are designed for students to evaluate, develop, and improve their professional performance.  Student assessment portfolios are initially developed in the sophomore professional development course and continue in the upper level capstone classes.  The program will reassess student portfolios in light of current recruitment and workplace environment.  

Student Retention and Number of Student in Majors:  By spring 2002, 282 students were enrolled as retail major students.  This number reflects a 28% increase over the year before.  Recent curriculum revisions, strong faculty involvement in promoting the program, and executing industry-driven course content, a positive market situation have all contributed to this increase.  The high numbers of majors currently, though, are continuing to have a negative effect on instructional and advising quality. 

3. A summary of changes to procedures and/or curriculum that were based on the assessment activities for the School of Human and Consumer Sciences.

Dietetics and Food Science  - No curricular changes are being planned at this time.

Early Childhood Education – There is a plan to work closely with the faculty in the College of Education to “define” the early childhood education program as a shared program between the two colleges.

Family Studies –Curricular revisions are now begin implemented

Food Service Management – New facilities are the catalyst for revised curriculum to be introduced this academic year.
Interior Architecture  – Significant curriculum revisions are currently being implemented.  The program has changed its name, effective 2001-02.

Retail Merchandising – No curricular changes being planned.  The emphasis is on recruiting qualified faculty/adjunct instructors to effectively deliver course material. 

Family and Consumer Sciences Education – We now have 9 students enrolled in this major.  Plans are underway to enhance student recruitment and to introduce curricular enhancements as well.

Graduate Program(s) –  The child and family studies graduate program has found an audience on regional campuses, and is engaged in its second year of a third cohort of students.  Graduate education on the Athens campus in this area continues to be examined for efficiency and effectiveness.  The food and nutrition graduate program continues to seek more enrollments, and a wider potential student market.

A core committee of faculty has been identified to develop a strategic plan to strengthen graduate programs in child and family students and food and nutrition.

4. A description of changes in the School of Human and Consumer Sciences’ assessment goals or objectives resulting from the assessment.

The faculty in the School met regularly during spring quarter 2002. Some of the topics discussed were student performance (and how to measure this), graduate study, and our vision for the future. While no changes in the assessment plan per se have yet been identified, there is ongoing discussion about topics related to goals for student outcomes.


