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Report of Student Learning Outcomes

Solely under its own auspices, the Educational Studies Department offers two Master’s programs and two doctoral programs, the M.Ed. programs in Educational Research and Educational Administration, the Ph.D. program in Educational Research, and the Ed.D. program in Educational Administration.  In conjunction with the Teacher Education Department, the Educational Studies Department participates in offering an undergraduate program of teacher preparation as well as M.Ed. and Ph.D. programs in Curriculum and Instruction. Information about the undergraduate program is provided in the report submitted by the Teacher Education Department. Information about the various Master’s and doctoral programs offered alone or collaboratively by the Educational Studies Department is provided below in sections devoted to each program area in the Department.

Educational Administration TC \l1 "
Outcome Assessment Procedures
During the 2000-2001 academic year, the Master’s Program in Educational Administration collected data about student outcomes in three ways: (1) through the requirement that students complete the PRAXIS examination in Educational Leadership, Administration, and Supervision; (2) through the requirement that students complete a culminating portfolio demonstrating acceptable performance of the Ohio Administrative Competencies, adopted by the Ohio Department of Education in 1998 to delineate what school principals should know and be able to do; and (3) through the completion of a follow-up study of all program graduates since 1994.

Doctoral students demonstrate mastery at three stages: the comprehensive examination stage, the proposal stage, and the dissertation stage. A 16-hour written comprehensive exam is administered to all doctoral students upon completion of course work. An oral exam lasting from one to two hours follows up on material assessed on the written comprehensive. After passing the comprehensive exam, doctoral students develop dissertation proposals, which they must defend before a committee of four faculty members.  The final demonstration of mastery occurs with the defense of the completed dissertation. 

Quality of Outcomes




Nine students from the Master’s program completed the PRAXIS examination during 2000-2001. Of those students 100% met or exceeded the minimum passing score of 610 set by the Ohio Department of Education. Moreover, the mean score for the group was 675.6 with a standard deviation of 62.3.

During 2000-2001, 63 Master’s students also began work on their culminating portfolios, and 21 completed them. Quality of portfolios was assured by the use of a scoring rubric; and students whose initial drafts did not meet standards were given guidance about how to improve their final products.

Results from the follow-up study of Master’s graduates suggested that, in general, the program prepared students well for the requirements of the job of school principal.  Among the most effective features of the program were: (1) the opportunity it provided for networking, (2) the internship experiences, and (3) the alignment of the curriculum with the content assessed on the PRAXIS exam.  SEQ CHAPTER \h \r 1The study showed that the program’s relative weaknesses included the following: (1) an overemphasis on theory, (2) focus on academic writing skills that did not match up well with actual job expectations, and (3) focus on speaking skills that did not match up well with actual job expectations.  Moreover, the study showed that of the two methods for delivering the program – the field-based and the traditional methods – students quite markedly preferred the former.
In the doctoral program, one student completed and passed the comprehensive exam and three successfully defended dissertation proposals.

Curriculum Modifications

Based in particular on findings from the follow-up study of graduates, faculty decided to refine courses in ways that would demonstrate the practical applications of theoretical material. The selection and development of a series of case studies contributed to this effort. Moreover, with the decision to develop a version of the Master’s program for delivery via OU Without Boundaries, the faculty also resolved to design project-based modules that would strengthen students’ understanding of theory-to-practice linkages. Faculty are still grappling with the discrepancy between their belief that prospective principals need to demonstrate a certain level of competence in writing and speaking skills and graduates’ belief that successful performance on the job does not require such high levels of competence.

Modifications of Assessment Goals
The Educational Administration faculty will continue to assess student outcomes in the ways indicated in this report, with large-scale follow-up studies of graduates taking place approximately every five years. In addition to the assessment procedures reported here, faculty will design an end-of-program questionnaire to use with new graduates. The anticipated initiation date for the survey of new graduates is June, 2003.

Technology Programs

M.Ed. in Computer Education and Technology

Ph.D. in Curriculum & Instruction: Instructional Technology

Outcome Assessment Procedures

During the 2000-01 academic year, the Masters program in Computer Education and Technology assessed student outcomes by requiring that students complete an internship and a Master’s Research Project. 

Students in the Ph.D. program in Curriculum and Instruction with a specialization in Instructional Technology demonstrate mastery at four stages: the advanced writing evaluation, the comprehensive examination, the dissertation proposal, and the dissertation defense. For the advanced writing evaluation, all students submit for evaluation by two faculty members and their advisor two papers written for 700- or 800-level courses. At the completion of coursework, all students take a 16-hour written comprehensive exam, followed by a two-hour oral exam before a four-member faculty committee. After passing the comprehensive exams, doctoral students develop dissertation proposals, which they defend before a committee of four faculty members. The final demonstration of mastery occurs with the defense of the completed dissertation.

Quality of Outcomes

During 2000-01, 41 Master’s students completed their internships and individual research projects under the supervision of their faculty advisors.  To assure that all research projects met high standards of quality, faculty advisors approved each research proposal beforehand and reviewed drafts of the data analysis and conclusions. Students whose initial drafts did not meet standards were given guidance about how to revise the final papers. The final papers were approved by the department chair and placed in the permanent collection in the College of Education’s Curriculum and Technology Center. In addition, for the first time this year, the titles of all Masters Research Projects were listed on the program’s Web site, http://www.ohiou.edu/edstudies/tech/students.html.

In the doctoral program, 4 students completed and passed the comprehensive exam, 7 defended dissertation proposals, 6 successfully defended their dissertations, and 4 graduated.

Curriculum Modifications

The Technology Education faculty has proposed to broaden the ways in which Master’s students demonstrate that they have met the objectives of the program. In the future, students will have an option of conducting a Master’s Research Project or developing an electronic portfolio on CD-ROM that demonstrates they have met each of the National Educational Technology Standards for Teachers. In addition, the faculty has written clear guidelines and expectations for the Master’s internship. Both of these documents have been submitted as new course proposals.

Modification of Assessment Goals

The Technology Education faculty will implement the Master’s Portfolio assessment by June, 2002. In addition, faculty will design an end-of-program questionnaire for new Master’s graduates. The survey of new graduates is expected to be implemented by June, 2003.

Educational Research and Evaluation

The program area of Educational Research and Evaluation (EDRE) is part of the Educational Studies Department. Most of our students are from other program areas, both in and out of the COE. All of our courses are at the graduate (500-800) level.

At any given time over the past ten years, we typically have had anywhere from two to twelve graduate students majoring in EDRE. Most will be in our Ph.D. program, but we also frequently have one or two students in our M.Ed. program. On average, we graduate one student each year.

Outcome Assessment Procedures

Students in both the M.Ed. and Ph.D. programs in EDRE will meet periodically with their academic/program advisor to both plan and review progress through their largely individualized program of study. While there may well be specific questions and concerns on the part of both the student and the advisor, a larger purpose of these meetings is provide informal formative assessment and evaluation of the student’s progress in attaining his or her educational goals and objectives.
In our M.Ed. program, students complete an extended, summative seminar paper at the conclusion of their coursework in addition to the usual measures of student learning in our courses such as evaluations of applications or projects, written classroom examinations, and final examinations. The seminar paper is written under the direct supervision of a faculty member of the COE and reflects the student’s program of studies and individual educational objectives. This faculty member is also responsible for the evaluation of the seminar paper.

EDRE students in the Ph.D. program have similar evaluations of their progress through their program of studies and learning outcomes within each course taken, but are subject to several additional outcome assessment procedures, as well. In particular, at the conclusion of their formal coursework, the Ph.D. student in EDRE will take a comprehensive examination in each of the four major areas of the student’s program of studies. Altogether, this is a 15-hour written examination and is followed by a 2-hour oral examination with the student’s (typically four member) program committee. Over the past 12 years, we have had approximately 25 students in our Ph.D. program. Some students are currently enrolled, and perhaps 15 students have successfully completed their programs and been awarded the Ph.D. One student left after completion of coursework, but prior to his comprehensive examination. Three students failed to pass their comprehensive examinations on the first try. One student passed on the second attempt and has since graduated. Two students withdrew and did not choose to accept an offer of retaking the comprehensive examination.

After the successful completion of comprehensive examinations, the Ph.D. student in EDRE begins work on a dissertation proposal under the direction of an EDRE faculty member.

When completed, the proposal is distributed to the (again, typically four) members of the dissertation committee and a two-hour defense of the proposal is scheduled. At this meeting, the student briefly presents the proposed research and there is an extended question and answer session. The proposed research is thoroughly evaluated by the committee and all necessary adjustments and changes are noted. All changes are under the supervision of the student’s dissertation director. During the past 12 years, all EDRE students who have brought proposals to committee have, eventually, had them approved.

The dissertation is completed after the dissertation committee has approved all changes to the proposal. The final outcome assessment for our Ph.D. students is the defense of the dissertation. Once again, the student will distribute copies of the research to the committee members and schedule a two-hour dissertation defense. As with the proposal defense, the student will briefly present the research findings and conclusions and then respond to questions and comments from the committee members. If successfully defended, the student makes all necessary changes under the supervision of his or her dissertation director and any of the committee members who chose to participate in the revisions. All EDRE students who have brought dissertations to committee during the past 12 years have been able to successfully defend and revise them to the satisfaction of their committees.

Cultural Studies

Outcome Assessment Procedures

At the present time, there are no outcome assessment procedures for the Cultural Studies Program that offers a M.Ed in Cultural Studies, and the Ph.D. under or through the Curriculum and Instruction Program.  A doctoral specialization in Cultural Studies under the rubric of C & I is currently under construction.

At present, we have anecdotal information on our students who have received a Master’s or a doctorate from either program.  For instance, some of our graduates have become teachers in either public or charter schools.  Our doctoral students are now teaching in colleges across the country or working in administrative posts.  Finally, some of our students are even working for international organizations in cities such as Chicago.  We have gathered this information through on-going contact with students after the completion of their programs.  Formal procedures, however, would provide more detailed information about students.

