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The McClure School has used a consistent set of assessment techniques over the past four years.  Accordingly, some of this summary has been carried forward from last year's report.

School Goals and Objectives:
The School faculty has formulated the list of goals below.  Our assessment functions are intended to measure how close we are to accomplishing these goals, and to determine if the set of goals needs to be modified.

1. 
Our students should have a clear understanding of who the regulators and policy makers are in the voice and data communications industry and of how they influence outcomes in telecommunications markets.

2. 
Our students should have a basic knowledge of Local Area Networks (LANs) and Wide Area Networks (WANs), of how they work, of what their functions are, and of how they are established.

3. 
Our students should have a basic knowledge of voice technologies; i.e., what is included in voice technologies, the basic technical underpinnings of these technologies, and the uses of these technologies.

4. 
Our students should be able to analyze a real-life communication technology case study in order to identify the technical, regulatory, and management problems and challenges; formulate and present options; and make recommendations for optimal solutions.

5. 
Our students should have an understanding of emerging communication and information technologies, their technological underpinnings, and their potential impact on the delivery of voice/data/imaging services.

The McClure School, due to the small size, has the advantage of collegial faculty contact that might be more difficult to cultivate in a larger department.  Thus, an ongoing aspect of our assessment is group problem solving that emerges informally and in department meetings.  However, we have also developed a formal set of procedures to extend the assessment dynamic. The additional methodologies used to assess how well these goals/objectives are being accomplished include: 

1. 
Alumni feedback received from Institutional Research.

2. 
Alumni surveys conducted by the McClure School

3. 
McClure School Advisory Board surveys.

4. 
Use of a capstone course.   

Alumni Feedback:
The faculty regard alumni feedback as an important assessment tool.  The voice/data telecommunications field is one of constant change; the faculty hope to provide students with a grasp of the basic technical, managerial, and regulatory theories which will help them understand and respond to a changing field.  For this reason, feedback from recent graduates and older alumni are extremely useful indicators to the faculty in judging effectiveness of curriculum.  

This year the School launched an “Alumi Listserv”.  This listserv will provide a mechanism for our alums to network and keep in touch with one another.  We also are using the listserv to solicit feedback from alums and have found it useful to gather information regarding the constantly changing telecommunications environment.

We continue to utilize an annual alumni survey conducted by Institutional Research to obtain data regarding alumni satisfaction with their jobs; alumni satisfaction with their major courses; and alumni satisfaction with preparation for their career. 

In-depth Alumni Surveys:

Starting with the 1996/1997 we have started an annual survey of CSM alumni. Alumni are asked about their ability to enter the workforce having completed the CSM curriculum.  Alumni are asked to provide information on changes in the industry to gain a foundation for possible curriculum changes.  This year in-depth surveys were conducted via e-mail and produced an improved response rate over previous postal mail surveys of recent years.

Advisory Board Survey:
The CSM advisory board consists of about 15 industry professionals from both communications users and communications service providers.  They meet twice a year, and are routinely asked to participate in a strategic planning exercise for the school.

Capstone Course:
COMT 444, "Management of Communication Resources," is required of all CSM majors; students complete COMT 444 after they have completed virtually all other program requirements.  COMT 444 functions as a capstone course in which students are required to apply what they have learned as they have progressed through the curriculum to case studies involving communication technology, policy, and strategic issues.  As a capstone course, COMT 444 serves two valuable purposes; the course measures how well individual students have mastered the subject matter of the CSM curriculum, and, just as importantly, the course measures the coverage of essential topics in the CSM courses leading up to COMT 444.  One of the duties of the faculty teaching COMT 444 is to share with the rest of the faculty any trends or potential problems which he or she has detected in student knowledge and preparation.

Completion Rates: 
We are very mindful of the fact that many students enter the CSM curriculum as transfer students.  A measure of successful service to our student population is the overall rate at which students complete the program, regardless of the time at which the entered. Table 3, below, shows that while four-year graduation rates are about average, the McClure School is well-above the University average for five- and six-year graduation rates.

	Table 1: McClure School and Ohio University Graduation Rates Compared (From OU’s Institutional Research Web Site).

	Unit and Cohort
	Four-Year Rate
	Five-Year Rate
	Six-Year Rate

	McClure School (1994)
	43%
	83%
	NA

	Ohio University (1994)
	42%
	63%
	NA

	McClure School (1993)
	38%
	81%
	88%

	Ohio University (1993)
	41%
	66%
	70%

	McClure School (1992)
	41%
	78%
	89%

	Ohio University (1992)
	43%
	66%
	70%

	McClure School (1991)
	38%
	84%
	88%

	Ohio University (1991)
	41%
	63%
	66%


Discussion:

We feel that the process described above has served us well.  We will continue to conduct alumni surveys, and continue our use of the capstone class to gauge the effectiveness of the curriculum.  We value the input provided by the advisory board, and will continue to seek it.  We have found that the industry representatives are often focused on the specific needs of their respective firms.  We have developed ways to put the information and suggestions provided by them in a broader context.

We often receive anecdotal feedback on the performance of our graduates from the recruiters and managers who hire them.  We are considering ways to formally and systematically collect that information, but have not made a determination as to whether we will do so.

Summary of Changes to Procedures and/or Curriculum Resulting from Assessment
As a result of our ongoing process of assessment, we have made changes to some of our procedures.  The first change relates to student interpretation of our graduation requirements.  We offer our students the opportunity to participate in an internship program, or to complete a hands-on practicum on campus.  Participation in each of these opportunities is competitive, thus there is no guarantee that the student will be able to complete an internship or practicum.  Completion of one of these requirements (internship or practicum) allows students to offset a major-elective course requirement. Based on feedback from students during the advising process, it became clear that student perceptions of the internship or practicum had evolved to an “entitlement,” leading to undue pressure from students who could not secure internships to be granted practica.  Upon evaluation of the situation, it became clear that the source of the problem was a poorly-worded advising checklist which the department had prepared a number of years before.  This checklist was revised to clearly show department policy on electives, internship and practica.  We believe that this change will relieve the undue pressure to include students who may not be fully qualified in our practicum offering.

A second area where assessment-driven change was implemented relates to our admissions policy.  Facing strong demand for transfer admissions into our program, we have begun to limit the number of transfer students admitted in any given quarter.  Our initial method was to batch applicants and rank them by GPA, then admitting a number of students that corresponded to the number of openings that we calculated.  As a result, the perceived admission standard (minimum GPA admitted) changed from quarter to quarter.  This generated frustration for prospective transfer students who perceived a “moving target” admission standard.  As a result, we revised our transfer policy to provide “fixed targets” for priority admissions.  These targets focus prospective transfer students on performance in four required courses for our major that are offered by other departments on campus.  Adequate performance in these four courses, combined with a set of fixed-target overall GPA will make the student eligible for priority transfer into the program.

One final area which the school is taking steps, based in part on feedback from our on-going assessment process, is the area of freshmen admissions.  High school students, and even the University admissions office, have a difficult time understanding what it is that we offer.  Thus, we are embarking on an effort to improve external constituencies’ understanding of what our program has to offer.  Integral to this undertaking is our decision to participate in the implementation of the new Center for Information Technology Education (CITE).  We believe that we will be able to increase freshmen admissions through the CITE, and other promotional activities that we have planned.






